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PHILOSOPHY AND THEME OF TEACHER PREPARATION 

AT SHEPHERD UNIVERSITY 

 
 A conceptual framework functions as the philosophical and practical compass for achieving the goals of a 

teacher education program.  The conceptual framework of our teacher education program provides a philosophical 

perspective that guides the development and implementation of pre-service experiences that prepare teachers for 

our contemporary world.  The program is committed to the idea that knowledge enables one to make informed 

choices, to actively participate in the shaping of one’s own life and the shaping of the social, cultural, political, 

and economic structures of a democratic society.  Education should empower all students. Teachers facilitate this 

empowerment.  Our purpose, then, is to facilitate the development of prospective teachers who demonstrate the 

willingness and capacity for a pedagogy that truly empowers all students in our diverse classrooms. 

 

 The schooling context is very complex and characterized by a significant degree of ambiguity.  This 

ambiguous complexity of the teaching context precludes a formulaic approach to teaching.  Our progressive 

emphasis is, therefore, on developing in prospective teachers a philosophy and a set of principles that guide 

practice and the reflective process of problem solving.  The teacher must be able to function in this complex and 

ambiguous context in a reflective manner: identifying problems, framing them, considering alternative solutions, 

and choosing and implementing courses of action.  The criteria for the assessment of effective teaching must 

include not only curricular and pedagogical concerns but also the ethical dimensions of teaching/learning.  

Schooling is not done to students, it is done with students. 

 

 The theme of the Teacher Education Program at Shepherd University is TEACHER AS REFLECTIVE 

PROBLEM SOLVER (TARPS).  To be reflective, prospective teachers need to deeply understand and be able to 

articulate their own definitions of teaching as well as their own learning needs.  We have established a framework 

for the development of reflective dispositions that characterize a TEACHER AS REFLECTIVE PROBLEM 

SOLVER.  In order to effectively respond to the range of concerns found in the classroom, a teacher needs to be 

concurrently reflective across three fields of consideration: Action, Interpretation, and Critical Reflection.  The 

teacher examines her/his Action and is concerned with the effective application of pedagogical knowledge and 

strategies to achieve stated educational goals for every child.  This action is subject to Interpretation.  Here the 

teacher explicates and justifies the assumptions and predispositions that underlie her/his teaching/learning 

activity.  During the process of Critical Reflection the teacher assesses the adequacy of the educational goals 

toward which the educational experience leads and incorporates moral and ethical criteria in assessing the 

outcomes of teaching/learning activity. 

 

THE ROLE OF PRACTICUMS IN TARPS 

 

From the thematic model of TARPS we have conceptualized an experience cycle for the prospective teacher that 

involves her/him in a continuous process of action and reflection. 

 

 
ACTION 

Planning and implementing 

strategies and actions for 

effective teaching/learning 
for all students 

 

 
CRITICAL REFLECTION  INTERPRETATION 

Incorporates moral and  Analyzing and justifying 

    ethical considerations of  assumptions and actions 

teaching/learning activity  and assessing goals 
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This is programmatically accomplished by the interplay between coursework and practicum experiences.  Most of 

the courses in our Professional Education sequence are characterized by a cyclic pattern of attendance in campus-
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based course/experiences and performance in a field-based site.  This campus-practicum-campus-practicum 

pattern ensures that each episode of action is followed by a systematic opportunity to reflect on practical 

experience and the theoretical frameworks that guide practical activity.  This is one of the hallmarks of our 

reflective model.  Practicums are not just opportunities for application but are occasions for critical reflection on 

the theory/practice connection. 

 

Typically during their sophomore year, after seven hours of foundational Professional Studies coursework  

(EDUC 150, 200, 360), our pre-service teachers embark upon a sequence of courses that incorporate the Action-

Reflection-Action Cycle.  Both Elementary and Secondary students take EDUC 320 Social and Psychological 

Conditions of Learning.  The Elementary and Secondary experiences then diverge to accommodate specific 

programmatic needs while maintaining the integrity of the Action Reflection-Action Cycle.   

 

Elementary pre-service teachers take EDUC 351/352 Integrating Reading and Language Arts I and Integrating 

Math, Science, and Social Studies I; and EDUC 353/354 Integrating Reading and Language Arts II and 

Integrating Math, Science, and Social Studies II; followed by EDUC 45X Student Teaching with its associated 

on-campus course, EDUC 400 Inclusion in the Regular Classroom.  Secondary students take EDUC 370 Creating 

Learning Environments, then EDUC 443 Reading in Content Areas (they take their content methods course with 

either EDUC 370 or EDUC 443), and finally EDUC 45X Student Teaching, and its associated on-campus course, 

EDUC 400 Inclusion in the Regular Classroom. 
 
  Sophomore    Junior     Senior 

 

           (Elementary)  

     EDUC 351/352  EDUC 353/354 

 

All Students  EDUC 320         EDUC 400 & 

            EDUC 45X 

     EDUC 370  EDUC 443 

           (Secondary) 

 

GRADUATED INFUSION OF PROGRAMMATIC ELEMENTS 

 

We recognize that the realization of programmatic elements in our students follows a developmental process.  We 

have, therefore, adopted a Teacher Education Program characterized by a graduated infusion of programmatic 

elements.  All elements - a reflective disposition, the nature of schooling, the nature of knowledge, the conditions 

of learning/teaching, the learning process, diversity among learners, technology, pedagogy, and curriculum 

development - are treated in ways that facilitate the developmental process which begins with “information about” 

and progresses through intellectual and affective ownership, “habits of mind.”   The phases through which our 

students progress in developing “habits of mind” we call awareness, initiative, development, and integration.  

Reflection is the medium that enables students to advance their development. 

 

DEFINITIONS 

 

1. Awareness - the condition of being cognizant without necessarily acting upon the knowledge; an 

“awareness” directed by others; information about. 

2. Initiative - the condition of acting upon one’s cognizance or awareness in order to create one’s own 

knowledge. 

3. Development - the condition of purposeful application of one’s knowledge in order to create practical and 

useful outcomes. 

4. Integration - the condition of unselfconscious practice; action based on synthesized knowledge; habits of 

mind. 
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CURRICULUM OF INFUSION: Courses Common to All Elementary and/or Secondary 

Students 

 

 Course:      Practicum Level: 

 Objective: 
 

EDUC 150 Seminar in Education Awareness 

EDUC 200 Foundations of American Education Awareness 

EDUC 360 Survey of Exceptional Children Awareness 

  

*EDUC 320 Social & Psychological Conditions of Learning One

 Awareness/Initiative 

*EDUC 351 Integrating Reading and Language Arts I Two

 Awareness/Initiative 

*EDUC 352 Integrating Math, Science, & Social Studies I Two

 Awareness/Initiative 

*EDUC 353 Integrating Reading and Language Arts II Three

 Initiative/Development 

*EDUC 354 Integrating Math, Science, & Social Studies II Three

 Initiative/Development 

*EDUC 370 Creating Learning Environments (Secondary only) Two

 Initiative/Development 

EDUC 4xx Secondary Methods Courses (Secondary only)

 Initiative/Develop

ment 

*EDUC 443 Reading in Content Areas (Secondary only) Three

 Initiative/Development 

*EDUC 400 Inclusion in the Regular Classroom Four

 Development/Integration 

*EDUC 450, 453, 455, 456, 457 Student Teaching Four

 Development/Integration 

*Courses include practicum 

 

Practicums are organized into four levels distinguished by the quality and complexity of 
performance expectations held for the practicum students.  University Supervisors provide 

increasingly intensive supervision across the four levels.  The Level One practicums are the 

initial phase of practicum experience for our students.  The student at Level One is designated a 

Student Observer.  Level Two practicums are at the intermediate phase; the practicum student is 

designated a Student Apprentice.  Level Three is the advanced intermediate phase; the student is 

also designated a Student Apprentice.  Level Four consists of Student Teaching.  As can be seen 

from the above listing of course, indicated practicum level and phases of infusion of 

programmatic elements, the Action-Reflection-Action Cycle requires increasingly complex 

levels of knowledge, performance and dispositions. 

 

 

POLICIES AND PROCEDURES FOR PLACEMENT OF PRACTICUM STUDENTS 
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Once the number of pre-service teachers enrolled in the various practicums is known, placements 

are negotiated in schools with which we have Field Experience Agreements.  Placements are 

sought which 1) permit cohort placement in schools, 2) permit dyad placement in classrooms (in 

practicums prior to Student Teaching), 3) accommodate public school needs, and 4) achieve 

progress toward the required Student Practicum Profile* (see next page.) 

 

The Director of Teacher Education insures that public school personnel, practicum students, and 

University Supervisors are appropriately knowledgeable about their various responsibilities as 

well as providing necessary literature and forms.  All practicum students must have proof of a 
current TB 

test.  All practicum experiences require commentary on the experience by both participating 

Teacher Education students and public school classroom teachers.  Teacher Education personnel 

from the University supervise all practicum students. 

 

Courses, which contain a practicum component, require a minimum of thirty hours of work in 

the field for each one-hour of practicum credit granted.  For example, EDUC 320, a five-credit-

hour course, allocates one of the five hours to field work; the Student Observer must spend a 

minimum of thirty hours in the practicum site.  Each course containing a practicum component 

similarly has a specified number of its total credit hours allocated to on-site work with the 

attendant thirty-to-one requirement. 
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*Student Practicum Profile 

 

To insure our pre-service teachers have opportunities through the Action-Reflection-Action 
Cycle  

to realize the development of “Habits of Mind” through the gradual infusion of programmatic 

elements, especially the Diversity element, we have established a required minimum Student 

Practicum Profile.  Using data provided by the school systems with which we work, each school 

in each system is coded in terms of its relationship to the system-wide average percentages of 

Exceptional and Minority students.   

 

Schools below average in both categories of diversity are coded “A”.   

Schools below average in Minority but at or above average on Exceptionality are coded “E”.  

Schools at or above average on Minority but below average on Exceptionality are coded “M”.  

Schools at or above average in both Exceptionality and Minority are coded “EM”.   

 

We require that upon completion of their practicum experiences each Student Practicum Profile 

include at least two distinct experiences coded E, M, or EM, with at least one of those coded E  

or M.  The Director of Teacher Education maintains the Student Practicum Profile for each 

student and selects placements for each student to achieve the required standard. 
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Courses with Practicum Components 
      

Foundations Courses - All Teacher Candidates Level 

  
EDUC 150 or MUSC 100 (Teacher 

Shadow-8 hours)   
Awareness 

  
Seminar in Education or First Year Seminar 

for Music Majors   

  EDUC 200 (Tutoring-10 hours)   
Awareness 

  Foundations of American Education   

  
EDUC 320 (Theory/Research Focused 

Observations-20 hours)   Awareness - 
Initiative 

  
Social and Psychological Conditions of 

Learning 
  

   
   

Sequence of Methods Coursework by Program   

Early 
Education Elementary Education 

Secondary 
Education   

EDUC 315-25 
hours EDUC 351 and 352 - 50 hrs EDUC 370 - 37 hrs Awareness - 

Initiative Overview of Early 
Education 

Integrated Reading and Language Arts I Creating Learning 

Environments or  

FACS 304-30 
hours and 

MUSC 322/325/326- 
45 hrs Awareness - 

Initiative Child 
Development 

Integrated Math, Science and Social Studies I Instrument/Choral/Gen
eral Music Pedagogy 

EDUC 334-50 
hours EDUC 353 - 70 hrs EDUC 443-50 hrs Initiative - 

Devopment Early Language & 
Literacy 

Integrated Reading and Language Arts II Reading in the Content 
Area 

EDUC 335-50 
hours and EDUC 45X 

Initiative - 
Development 

Young Children 
with 

Exceptionalities 

Integrated Math, Science and Social Studies  Methods of Teaching X-
hours vary depending 

on specialty area and/or 
integrated with EDUC 

370/443 

        

Student 
Teaching-600 

hrs Student Teaching-600 hrs 
Student Teaching600 

hrs 
Dev./Integrati

on 

EDUC 400 EDUC 400 EDUC 400 
Development - 

Integration 
Inclusion in the 

Regular 
Classroom 

Inclusion in the Regular Classroom 
Inclusion in the Regular 

Classroom 

 


