
Teacher Work Sample Complete Guidelines 
 

During student teaching you will assume responsibility for planning, teaching, and assessing students across the school day.  You will select 

one segment of this instruction (3 to 5 day sequence) to demonstrate your ability to consider contextual factors and specific learning 

characteristics of students to design instruction that utilizes the principles of Universal Design for Learning to meet the needs of all students.  

Utilizing a data-based decision-making model that incorporates both formative and summative assessment, you will plan, implement (video 

tape), modifying as needed, and evaluate student learning of lesson objectives.  In addition to the written lesson plans (with associated 

learning materials and assessments), you will respond in writing to a series of prompts to provide commentary demonstrating your ability to 

describe, explain, justify, and evaluate various aspects of this sample of your performance. 

 

As a teacher performance assessment (TPA) required for program completion and recommendation to the state for certification, the Teacher 

Work Sample fulfills your capstone project for education majors and your upper level writing in the major requirements. As you complete 

each section, you will upload various documents to Sakai according to deadlines provided in the course syllabus for EDUC 400/525.  

(Graduate students not taking EDUC 525 will adhere to the same deadlines as those enrolled in 525 and are invited to attend 400/525 class 

sessions designed to support the TPA process. Once all sections of the TPA are complete, they will be uploaded to TK20 as the key 

assessment for the course and as part of your student teaching portfolio. 

 

Part 1: Context for Learning 
 

The purpose of part 1 is to describe the contextual factors that may have an effect on the implementation of your unit. Part 1 sets the 

stage for demonstrating that you have made instructional choices based on the context of the learning environment and the needs of the 

student population of your target class.   

To complete this section, respond to the following prompts.  Copy and paste these prompts into a new word document.  Do not delete or 

alter the actual prompts. Do not exceed 4 single spaced pages including prompts. Save this file as yournamecontext.doc and save it to Sakai 

before the deadline.   

School and Classroom Features 

1. In what type of school do you teach? (Place an “X” next each appropriate descriptor; if “other” applies, provide a brief description 
below the table.) 

 Early Education Site   Urban 

 Primary School   Suburban 

 Intermediate School   Rural 

 Elementary School   Other 

 Middle School    



 High School    

2. List features of your school or classroom setting (e.g., charter, co-teaching, themed magnet, remedial course, honors course) and facility 
considerations such as room layout/design that will affect your teaching of the target lessons. 

3. Describe any district, school, or cooperating teacher requirements or expectations that might affect your planning or delivery of 
instruction, such as required curricula, pacing plan, use of specific instructional strategies, or standardized tests. 

Target Class  

1. In what class will your target learning segment be taught? (content area or course name)?  

2. How much time will you have for each lesson and how will it be scheduled? (e.g. 47 minutes every day, 55 minutes one time per week…) 

3. Identify any commercial curriculum, textbook or instructional program primarily used for instruction in this class. If a textbook, please 
provide the title, publisher, and date of publication. 

4. List other resources (e.g., electronic white board, graphing calculators, online resources) available for instructional use in this class. 

Targeted Students 

1. Identify the Age/Grade-level composition (e.g., 6-7 year olds; 2 sophomores and 30 juniors):  

2. Number of students in the class: 

 males: _____ females: _____ 

3.   Describe what you know about YOUR students with respect to the content to be taught in the targeted lessons that will be relevant to 
instructional decision-making. Actively seek a complete understanding of your students from multiple sources. 
a. Prior academic learning and prerequisite skills related to the targeted learning objectives—Cite evidence of what students know, 

what they can do, and what they are still learning to do.  

b. Personal/cultural/community assets related to the targeted lessons—What do you know about your students’ everyday experiences, 
cultural backgrounds and practices, and interests? 

4.   Complete the chart below to summarize required or needed supports, accommodations, or modifications for struggling learners that will 
affect your instruction in this learning segment Some rows have been completed in italics as examples. Use as many rows as you need. 

Students with Specific Learning Needs 

IEP/504 Plans: 
Classifications/Needs  

Number of 
Students 

Supports, Accommodations, 
Modifications, Pertinent IEP Goals  

Example: Visual processing  2 Close monitoring, translating information 
in word problems into sketches 

   



   

   

   

Other Learning Needs  Number of 
Students 

Supports, Accommodations, 
Modifications 

Example: Struggling readers 5 Provide oral explanations for directions 
and simplified text for word problems 

   

   

   

   

 

Part 2 Profile of a Struggling Learner 
 

The purpose of part two is to provide a clear description of a specific student in the focus classroom. This student should be one who 

experiences relative difficulty in this class. These difficulties may be academic or behavioral or a combination of these or other factors.  The 

selected student may or may not have been previously identified as having a disability. Consequently, the student may or may not have an IEP 

or 504 Plan in place.  Actively seek information about this student from a variety of sources: past records, current grades, interviews with 

individuals who know the student (i.e. the cooperating teacher, special education teachers or aides, school counselors or other specialists), 

samples of the student’s work, observations and teaching experiences you personally have with the student, and conversations directly with 

the student.  Your goal is to find out everything you can about the student that could impact the decision-making process as you plan the 

targeted instruction.  

 

To minimize your own stress levels for the TPA, select a student with a good record of attendance and no anticipated reasons for upcoming 

absences from your instruction.   

 

To complete this section, respond to the following prompts.  Copy and paste these prompts into a new word document.  Do not delete or 

alter the actual prompts. Do not exceed 4 single spaced pages including prompts. Save this file as yournamestrugglinglearner.doc and save it 

to Sakai before the deadline.   

The Struggling Learner 

1. Summarize demographics and personal background information related to the selected student. 



 
2. List difficulties the student exhibits and cite evidence demonstrating how each impacts learning.  

 
3. List strengths the student exhibits and cite evidence demonstrating how each impacts learning. 
 
4. Describe in detail those things currently being done in the classroom that support the success of this student that will need to remain in 

place during the targeted instruction. 

 

Part 3 Data Based Instruction 
In this section, you will present a sequence of lesson plans designed to meet the needs of the previously described classroom and students. 

This will involve multiple steps involving assessment and use of data to design and implement high quality UDL lesson plans that utilize a 

variety of instructional strategies that will support the learning of all students in the classroom.  

 

To complete this section, respond to the following prompts.  Copy and paste these prompts into a new word document.  Do not delete or 

alter the actual prompts. Do not exceed 9 single spaced pages including prompts for data based commentary and log (Required appendices are 

not included in this page count). Save this file as yournameinstruction.doc and save it to Sakai before the deadline.   

 
Respond to each of the following prompts: 
  
Standards and Objectives 

 
1. Identify the Content Standards that will be addressed in this learning segment. 

 

2. List the specific ‘unit’ objectives that will guide your planning and assessment of the 3-5 day lesson sequence. (Make sure that your 

objectives focus on learning outcomes not completion of activities that may be used to achieve that learning.) 

 

Pre-Assessment 

 

1. Explain, in detail, the pre-assessment strategies used to determine students’ current level of knowledge/skill on each identified objective. 

(Attach any assessment materials such as a rubric, check list, or quizzes to the end of this document as Appendix A) 

 

2. Justify your choice and design of the assessment strategies used. 

 

3. Present the data collected to show pre-instructional levels of knowledge and/or skills for each identified objective. 

 



4. Based on this pre-assessment, what difficulties might students encounter with the content encompassed by these standards and 

objectives. Explain how you will address these difficulties and justify your decisions. 

Summative Assessment 

 

1.  Explain, in detail, the summative assessment strategies you will use following instruction to document student growth on each identified 

objective. (If required assessment materials will be different from those used for pre-assessment, include them in Appendix A clearly 

labeled for summative assessment.) If summative assessment is the same as pre-assessment simply say so. 

 

2. Justify your choice and design of the summative assessment strategies used. 

 

3. Define the level of growth on this assessment that you will use as a measure of success.   

 

4. Justify your targeted level of achievement. 

 

Instruction 

Attach plans for a 3-5 lesson sequence of instruction at the conclusion of this document as Appendix B.  Each plan should be detailed 

enough that a substitute teacher could easily implement the instruction as you visualize it.  Be sure that the written plan contains content, 

pedagogical, and logistical details illustrating how the needs of varied learners will be met. Each day’s plan should be 3-4 single spaced 

pages in length and should be written in terms of what the teacher does.  Also include any relevant materials required by each lesson for 

instruction and/or daily assessment. Make sure that each plan clearly identifies how evidence of learning was collected relative to each day’s 

objectives so that progress is monitored toward the overall expected outcomes. You will be justifying your selection of methods and 

materials in section 4. 

 

1. Justify how your understanding of your students’ prior academic learning and personal/cultural/community assets (as specified 

previously) guided your choice or adaptation of learning tasks and materials. Be explicit about the connections between the learning 

tasks and students’ prior academic learning, assets, and research/theory. 

 

2. What task demands (knowledge and skills not taught but used) do your lesson plans require of students? Be sure not to overlook 

language related demands such as discourse structures and vocabulary. 

3. Describe and justify why your instructional strategies and planned supports are appropriate for the whole class, individuals, and/or 
groups of students with specific learning needs. 

4. Explain how your plans build on each other to help students develop deep understandings and mastery of the concepts or skills targeted 
in the unit objectives. 



 

Implementation 

You will demonstrate your ability to implement all of the planned lessons and assessment by maintaining a daily log and video-taping each 

lesson. It is your responsibility to obtain video-taping permission forms from all students included on camera and making arrangements to 

use video-taping equipment. Back up your video files at the end of each day.  They will be a critical tool in completing requirements for parts 

4 and 5. 

 

1. After each day’s instruction, record your key thoughts and the results of daily assessment.  Note details regarding your struggling 

learner. Document differences between planned and actual instruction.  Explain any modifications you will make the following day 

and why they are needed to maintain optimal learning. Use headings to identify Day 1, Day 2…. 

 

Part 4 Analysis of Student Learning 

The ultimate success of instruction is determined by whether or not instruction led to student success in meeting the identified learning goals 

and the extent to which meeting those goals will prepare students to use their new learning in the future.  In this section you will provide data 

and commentary explaining how well students met your defined learning targets on the summative assessment and your use of feedback to 

guide their further learning. 

To complete this section, respond to the following prompts.  Copy and paste these prompts into a new word document.  Do not delete or 

alter the actual prompts. Do not exceed 5 single spaced pages including prompts for the learning commentary. Save this file as 

yournamelearning.doc and save it to Sakai before the deadline.   

 

Evidence of Class-Wide Learning 

1. Did your students meet your defined criteria for success on the summative assessment?  Present the data collected to support your 

conclusion for each objective. 

 

2. Select 3 student work samples (or appropriate teacher collected data) to represent an advanced, average and struggling learner (Attach 

these work samples to this document as Appendix A). Use this evidence along with your summative assessment to analyze the patterns 

of learning for the whole class and differences for groups or individual learners relative to each of the objectives. 

 

3. Describe those factors that might have contributed to these patterns of growth. (Consider your use of daily progress monitoring to adjust 

instruction for maximized student learning, specific instructional strategies, materials, technologies, or activities.) 

 



The Struggling Learner 

1. Analyze the extent to which the struggling learner achieved the learning objectives of the instructional sequence. To supplement the 

summative assessment, attach a work sample or data collected from one of the lessons to this document as Appendix B.  Use evidence 

from both summative assessment and the work sample in your analysis of the students’ learning in this unit. 

2. How was knowledge of the struggling learner’s background, strengths and difficulties used to maximize his/her learning--Cite evidence 
demonstrating use of this knowledge during planning and implementation.  

 

3. How did your use of UDL principles and differentiation support the learning of this student? 

Feedback to Learners 

Submit evidence of feedback you provided to learners as part of the instructional sequence.  This evidence can be written directly on student 

work or can be a short transcription of dialogue between you and one or more of your students. If this evidence of feedback is not already 

part of the work samples submitted in Appendix A and B, attach it to the end of this document as Appendix C. 

 

1. How did the feedback submitted address the individual strengths and needs of the student(s) it was directed to relative to the objectives 

being measured? 

 

2. How will/did you support students to apply the feedback to guide improvement within the learning segment or at a later time? 

 

3. In what ways did your feedback help students take responsibility for regulating their own learning? 

 

Section 5 Reflection on Practice 

Following an instructional sequence, master teachers analyze their instruction to improve instruction in the future.  In this section, you will 

revisit your planning, implementation logs, and assessment to determine how to improve your practice. In addition you will select 15 minutes 

(no more than 2 segments) of your video-taped lessons as evidence of your practice. Carefully watch and rewatch your video-taped 

instruction with a critical eye to identify those segments which illustrate the greatest number of important teaching skills. Once selected, be 

sure to reference them as evidence in your answers to the prompts below designating elapsed time markers. Because your video clips will be 

too large for Sakai to handle, they need to be saved on a flashdrive clearly labeled with your name and turned in to class.  Please save each 

video file as yournameclip1.xxx and yournameclip2.xxx  Please save video files in a common format such as .wmv .mov .avi.  If your 

instructor has trouble viewing the video file, you may be asked to convert it to a file format that can be read. 



To complete this section, respond to the following prompts.  Copy and paste these prompts into a new word document.  Do not delete or 

alter the actual prompts. Do not exceed 9 single spaced pages including prompts for the reflection commentary. Save this file as 

yournamereflection.doc and save it to Sakai before the deadline.   

 

Academic Language 

Academic language involves four components which place task demands on learners beyond those demands inherent in the actual 

content/skills to be learned. 1. The purpose (function) the language serves.  2. The structure within which the language is used to meet the 

purpose. 3. The specific vocabulary needed to express concepts within that structure, and 4. The syntax and other mechanics of proper 

communication.  A great deal of teaching relies on the use of language to both convey information and express understanding.   

 

1. Describe the language demands placed on your students in this lesson sequence? Cite evidence from lesson plans, instructional log, 

and video clips. 

 

2. Evaluate the supports you provided to students in order for them to use academic language successfully?  Cite specific examples from 

lesson plans, instructional log, and video clips. 

 

3. Going forward, explain how can you better support the language demands placed on your students in the future?  Be specific. 

 

Lesson Structure 

Vygotsky’s Social Development Theory argues that social interaction precedes development and is an integral part of learning.  Additionally, 

teacher centered lessons in which the teacher does the majority of talking and/or student response is limited reduces the chances of 

students being cognitively engaged. However, many teachers avoid interactive lesson structures because of classroom management 

concerns. 

 

1. Analyze the success of steps you took to foster high levels of teacher-to-student and student-to-student interactions?  Cite evidence from 

lesson plans, instructional log, and video clips. 

 

2. Describe one activity from your lessons. Evaluate the structural elements present during implementation of the activity for maximizing the 

cognitive engagement of every student in the class. Justify its use based on research and theory.  

 

3. Describe a transition between activities within one of your lessons.  Explain how your structure of the transition contributed to the 

success (or failure) of the transition in maximizing engaged learning time for students. 

 



4. Going forward, explain how can improve the structure of your lessons for maximizing cognitive engagement of your students. Be specific. 

 

Instructional Strategies 

Teachers must use a variety of instructional strategies for high quality teaching.  Please respond to the following prompts with specific 

illustrative examples. Be sure to explain how what you did/attempted to do can be justified by research and/or theory. 

 

1. Describe a specific questioning exchange used during one of your lessons and evaluate its effectiveness in deepening student 

understanding of the concept or skill being taught. (Be specific and don’t forget to link your response to research and/or theory.) 

 

2. Identify an example of modeling used during one of your lessons and evaluate its effectiveness in supporting student understanding of a 

task demand or skill.  (Be specific and don’t forget to link your response to research and/or theory.) 

 

3. Identify and describe one other instructional strategy that you feel was critical to the success of your instruction.  (Be specific and don’t 

forget to link your response to research and/or theory.) 

 

Professional Goals 

1. Identify at least one area of these lessons that you would change if you were to teach this lesson sequence again in the future.  Be 

specific and justify the changes you propose. 

 

2. A SMART goal is one that is specific, measureable, attainable, rewarding, and time-bound.  Review your implementation log and video 

tapes along with any feedback received thus far from your cooperating teacher and university supervisor.  Share 3 SMART goals for 

things you can do before the end of your student teaching to further develop as a teacher. 

 

Writing Quality and Final Upload of the TPA 
 

As mentioned at the beginning, the TPA fulfills your graduation requirement for writing in your major.  To insure that it is the best quality 

possible, return to all 5 commentary files.  Proofread and improve your writing to the best of your ability. Your final files should be: 

Free of grammatical, spelling and typographical errors. 

Writing is strong, clear, and compelling. 

Follows all format guidelines 

Upload all five documents (do not include video files) to TK20 before the due date. 



 

Students who do not “Meet Expectations” on the TPA will be required to redo the entire project during the second half of student teaching.  

 

Students who will be endorsed in more than one area are required to complete a TPA that meets all expectations provided above for each area 

of certification/endorsement.  For example health/PE secondary education majors must complete a TPA for health and a second TPA for PE 

because these are two separate areas of teaching certification.  However Art or Music majors who are certified K-12 only need to complete 

one TPA because they are only receiving certification in one area.   

 

  



Teacher Work Sample 

SCORING RUBRIC 

 

 Exceeds Standard 
(Target) 

Meets Standard 
(Acceptable) 

Approaches Standard 
(Minimally Acceptable) 

Insufficient Evidence of Standard 
(Unacceptable) 

Task 1 
Context 

 
 

In addition to complete information 
as indicated by “meets standard,” 
there is evidence that multiple 
sources of information were sought 
to provide extensive evidence of 
student prerequisite learning and 
personal, cultural, and/or 
community assets relevant to the 
targeted sequence of instruction  

--Adequate information is provided 
regarding school, classroom, and student 
characteristics resulting in a complete 
picture of contextual factors pertinent for 
effective planning. 

 

--Most information is provided 
regarding school, classroom, and 
student characteristics but picture of 
contextual factors pertinent for 
effective planning is incomplete. 

--Minimal information is provided regarding 
school, classroom, and student 
characteristics resulting in an incomplete 
picture of the contextual factors pertinent for 
effective planning. 
 

Task 2 
Profile of a 
Struggling 

Learner 
 

Student profile includes all 
information at “meets standard” 
level and provides additional 
analysis as to how each 
strength or need impacts 
student learning. 

Student profile address all of the required 
areas (background, needs, strengths, 
current supports) in depth with examples 
or evidence documenting each area of 
strength or need. 
 

--Student profile addresses all of the 
required areas (background, needs, 
strengths, current supports), but does 
not provide in-depth information on 
one or more of these areas. 
 

 

--Student profile does not completely 
address one or more of the four required 
areas: background, difficulties, strengths, 
current supports. 
 
 

 

Task 3 
Data Based 
Instruction 

 
Due to the complexity of Task 3, characteristics of each area will be rated individually. 

Standards and 
Objectives 

-Selected standards reflect 
skills and/or knowledge of focus 
in the lesson sequence. 
-Unit Level Objectives are 
stated as learning outcomes 
that could be measured through 
multiple means of 
demonstration. 
-Standards and objectives are 
well aligned with each other. 

-Selected standards reflect skills and/or 
knowledge of focus in the lesson 
sequence. 
- Unit Level Objectives may contain some 
focus on completion of specific activities 
rather than learning outcomes of those 
activities but are stated in measureable 
terms. 
-Standards and objectives are well 
aligned with each other. 

-Selected standards reflect skills 
and/or knowledge outside the 
scope of the targeted lesson 
sequence. 
-Objectives do not focus on 
learning outcomes and/or are not 
stated in measureable terms. 
-Standards and objectives are 
incompletely aligned with each 
other. 

-Selected standards are well beyond 
the scope of the targeted lesson 
sequence. 
Objectives are incomplete and/or do not 
focus on learning outcomes and/or are 
not stated in measureable terms. 
-Standards and objectives are poorly 
aligned with each other. 
 

Pre-
Assessment 

-All elements of ‘meets standard’ 
are present. 
-Analysis of pre-assessment data 
is detailed providing a complete 

-Pre-assessment addresses all learning 
objectives for the lesson sequence. 
-Assessment content and procedures are 
full described with all related materials 

-One or more of the elements for 
‘meets’ standard’ is missing or 
incomplete. 

One or more of the elements for “meets 
standard” is missing or incomplete. 
-Justification of assessment is poor given 
contextual factors from task 1. 



and in-depth understanding of the 
current levels of knowledge and 
skills to be taught. 
-Potential difficulties identified by 
the pre-assessment are identified 
and ideas for addressing them are 
both explained and fully justified 
using research and practice. 

needed to be able to administer the 
assessment. 
-Justification of assessment is logical and 
addresses authenticity given contextual 
factors from task 1. 
-Data related to all learning objectives for 
all students is provided in an easy-to-
understand format. 
-Analysis of pre-assessment data 
provides some understanding of the 
current levels of knowledge and skills to 
be taught. 
-Potential difficulties identified with some 
explanation for addressing them. 

-Data is difficult to understand -
Analysis of data is incomplete. 
-Potential difficulties identified are not 
fully supported by the data. 
 

And/or 
-Data is incomplete or difficult to 
understand. 
And/or 
-Analysis of data is poor. 
And/or 
-Difficulties are addressed superficially or 
not fully supported by the data. 

Summative 
Assessment 

-Summative assessment allows for 
measurement of learning growth 
from pre-teaching levels. 
-Complete information needed for 
conducting the summative 
assessment is provided. 
-Justification for summative 
assessment is logical and 
complete. 
-Assessment is authentic and does 
not interfere with instructional time. 
-Target level of growth is well-
justified. 

All factors from ‘exceeds standard’ are 
present but one or more may not be well 
developed. 

One or more factors from the 
‘exceeds standard’ level is missing or 
incomplete. 

Summative assessment and learning 
targets are not appropriate for the  
proposed lesson objectives and/or do not 
meet the needs of students and classroom 
described in task 1. 

Instruction -All factors at the ‘meets standard’ 
level are met. 
-Justification, description, and 
explanation demonstrate detailed 
analysis and in-depth 
understanding of the impact of 
prior knowledge, task demands, 
supports, and sequence of 
instruction for each student in the 
class. 

-Detailed lesson plans with 
accompanying key materials and daily 
assessments aligned to the unit 
standards and objectives identified above 
are provided for a 3-5 day sequence of 
instruction. 
-Lesson plans contain adequate content, 
pedagogical, and logistical details so as 
to be able to visualize how instruction will 
be carried out. 
-Adequate justification for using 
contextual factors outlined in task 1 to 
determine appropriate and varied 
activities is provided. 
-Task demands of the proposed lessons 
are identified. 

- Detailed lesson plans with 
accompanying key materials and 
daily assessments aligned to the unit 
standards and objectives identified 
above are provided for a 3-5 day 
sequence of instruction. 
-Lesson plans contain adequate 
content, pedagogical, and logistical 
details so as to be able to visualize 
how instruction will be carried out. 
 
-All other factors are at the ‘meets 
standard’ level, but one or more is 
incomplete or done at a level so as to 
provide only surface level 
understanding of each factor. 

-Lesson plans do not provide adequate 
detail to be able to visualize how instruction 
will be carried out and/or does not include 
key instructional and assessment materials. 
-One or more of the other factors described 
at the ‘meets standard’ level is missing 
and/or incomplete. 



-Planned supports are described and 
justified for the class as a whole. 
-The sequence provides for deepening 
understanding and developing mastery of 
content and skills. 

Log -All components of “meets 
standard” are present. 
-Daily log reflects deep reflection 
and analysis of daily assessment 
following each lesson. 

-A log of key thoughts, daily assessment, 
notes on the struggling learner, 
differences between planned and actual 
instruction and daily modifications is 
provided. 
-Implementation was video-taped. 

--A log is provided for each day of 
instruction, but information is 
incomplete or generic in nature. 

-Log is missing one or more days and/or is 
generic in nature providing little insight into 
lesson implementation. 

The Following Factors will be Rated for Elementary Majors Only on Task 3 
ACEI Standard 3.2 
Adaptation to 
diverse students 

 

Includes individual adaptations based 
on individual students’ needs. Able to 
create instructional opportunities that 
meet the needs of their specific diverse 
learners based on individual talents, 
experiences, disabilities, prior learning, 
language, and culture. 
 

Includes some possible adaptations in lesson 
plans. Able to create instructional 
opportunities that consider the needs of 
diverse learners based on individual talents, 
experiences, disabilities, prior learning, 
language, or culture. 

Includes some possible adaptations in 
lesson plans. Able to create instructional 
opportunities that consider the needs of 
diverse learners in general. 

Inadequate knowledge and understanding of 
how students differ in their development and 
needs. Does not include adaptations or 
consideration of individual needs. 

ACEI Standard 1.0 
Development, 
Learning, & 
Motivation 

In-depth knowledge of developmental 
& learning characteristics of children 
Considers ability, interest, social & 
cultural backgrounds 
Uses wide variety of approaches to 
adapt to individual student needs 
Effective use of integrated instruction; 
authentic application of knowledge; 
Students are motivated and actively 
engaged in constructing meaning 

Uses knowledge of developmental & learning 
characteristics of children in planning; Varies 
approach to instruction to consider students’ 
individual needs; Includes integration of 
content areas 
 

Uses knowledge of developmental & 
learning characteristics of children in 
planning; Some variation in approach to 
instruction to consider students’ individual 
needs; Includes some integration of 
content areas 
 

Demonstrates little knowledge of developmental 
& learning characteristics of children in planning  
Little variety of instructional approaches 
Little or no integration of content areas. 
 

ACEI Standard 3.1 Effectively integrates and applies 
knowledge of students, learning theory, 
subject content knowledge, and 
curriculum requirements into lessons. 
Plans for a variety of instructional 
approaches, including the effective use 
of technology. 

Integrates knowledge of students, learning 
theory, subject content knowledge, and 
curriculum requirements into lessons. Uses a 
variety of strategies, including possible use of 
technology. 

Integrates some knowledge of students, 
learning theory, subject content 
knowledge, and curriculum requirements 
into lessons. Uses some variety of 
strategies; use of technology is attempted 
but limited. 

Limited awareness of learning theory, subject 
content knowledge, and curriculum requirements 
for developing instruction. Lack of  variety of 
instructional approaches. 

ACEI Standard 4.0 Plans formal and informal assessment 
strategies as an integral part of 
instruction and decision-making. 
Adapts assessment strategies to 
accommodate needs of individual 
students. 

Includes assessment as an important part of 
instruction. 
Uses assessments to monitor individual 
student learning. 

Includes assessment with some 
alignment to instructional need. 
Uses assessment more after learning 
than to use results to inform further 
instruction. 
 

Does not link assessment with student learning 
or instructional need. 
Lack of appropriate assessment strategies. 
 

Task 4  
 

Due to the complexity of Task 4, characteristics of each area of analysis will be rated individually. 



Analysis of 
Student 
Learning 

Class-wide 
Learning 

In addition to all ‘meets standard’ 
data analysis of student learning 
identifies patterns of learning for 
groups of students within the class 
or for individual learners. 
-Factors contributing to these 
patterns are well-described and 
conclusions are supported with 
clear evidence. 

-Complete data representing student 
learning for each objective is presented 
and easy to understand. 
-Student work samples or individual data 
as appropriate is used to highlight 
patterns of learning for the class as a 
whole relative to each objective. 
-Factors contributing to these patterns 
are well described. 

-Complete data representing student 
learning for each objective is 
presented. 
-Student work samples are provided 
but analysis of patterns of learning is 
generic or incomplete. 

-Data representing student learning is 
incomplete for one or more objectives 
and/or students. 
-Work samples are provided but little 
analysis of that data is conducted. 

The Struggling 
Learner 

-Analysis of the evidence provided 
regarding the struggling learner’s 
achievement of stated learning 
objectives shows deep 
understanding of how to meet the 
struggling learner’s needs. 
-Specific evidence is provided from 
both work samples (data) and 
summative assessment to support 
the analysis. 

-Evidence is provided as to the struggling 
learner’s achievement of the stated 
learning objectives. 
Use of learner characteristics and UDL 
principles are addressed in an analysis of 
the learner’s achievement. 
-Connections between instruction and 
learning outcomes are made. 
 

The struggling learner’s achievement 
is addressed but analysis is not 
supported and/or does not fully 
consider learner characteristics in 
connection to selected instructional 
elements. 

Presentation and analysis of the struggling 
learner’s achievement is incomplete and/or 
generic in nature. 

Feedback to 
Learners 

-In addition to elements required 
for ‘meets standard,’ specific 
evidence is provided that students 
actually utilized the feedback to 
improve their achievement of 
learning objectives and develop 
more autonomy in regulating their 
own learning. 

-Evidence of feedback submitted clearly 
directs students to better 
understanding/performance of 
content/skills relative to the learning 
objectives. 
-Explanation is provided regarding how 
students could utilize feedback for 
improved learning and for helping 
students develop more autonomy in 
regulating their own learning. 

-Evidence of feedback is submitted 
relative to learning objectives. 
-Some explanation is provided about 
how students could use feedback for 
improved learning. 

-Feedback provided to learners is loosely 
linked to improvement of learning 
objectives. 
-Explanation is limited and/or generic in 
nature. 

The Following Factor will be rated for Elementary Majors Only on Task 4 
ACEI Standard 

5.1 
Reflects after a lesson is taught to 
evaluate the effects of their 
instructional decisions and choices to 
determine how to enhance, adapt, or 
change the lesson for improved 
student learning. 

Reflects after a lesson is taught to revisit their 
instructional decisions and choices to 
determine what to keep and what to change in 
the lesson to make it more effective. 

The candidate’s reflection after teaching 
consists of  some description some 
analysis of the lesson with some self-
analysis or how one’s own practice can 
improve. 

The candidate’s reflection after teaching consists 
mostly of description of the lesson without deep 
self-analysis or how one’s own practice can 
improve. 

Task 5 
Reflection on 

Practice 

 
 

Due to the complexity of Task 5, characteristics of each area of analysis will be rated individually.  



Academic 
Language 

-With each of the elements 
required for ‘meets standard’ 
specific evidence is cited. 
-Connections to research and 
theory are provided for at least two 
areas of analysis. 

-Analysis of the academic language 
demands includes reference to at least 
two components of academic language. 
-Academic language supports provided 
are thoroughly explained. 
-Specific suggestions for future support 
of academic language demands are 
provided. 

-Analysis of academic language is 
limited to one component. 
-Some explanation is provided as to 
supports provided. 
-Suggestions for future improvement 
are generic in nature or not linked to 
specific identified language demands. 
 

-Academic language demands are 
generic in nature. 
-Evaluation is incomplete, generic and 
unsupported. 
-Suggestions for future improvement is 
generic in nature and not linked to 
specific identified language demands. 

Lesson 
Structure 

-With each of the elements 
required for ‘meets standard’ 
specific evidence is cited. 
-Connections to research and 
theory are provided for at least two 
areas of analysis. 

-An activity and a transition are each 
evaluated for structural elements that 
maximize cognitive engagement of all 
students. 
-At least one element that could be 
improved on regarding structural aspects 
of lessons is explained. 

-Evaluation of one or more structural 
elements is not complete, is not 
supported, or is generic in nature. 
-Suggestions for future improvement 
of structural aspects of the lessons 
are limited. 

-Evaluation is incomplete, generic and 
unsupported. 
-Suggestions for future improvement 
are generic in nature and not linked to 
specific identified weaknesses in 
structure. 

Instructional 
Strategies 

-With each of the strategies 
highlighted for “meets standard,” 
specific examples are used to 
support analysis. 
 
-Use of specific links to research 
and theory are used to support 
analysis of each instructional 
strategy analyzed. 

-Use of at least three different 
instructional strategies is analyzed 
regarding their promotion of deepened 
concept development and higher order 
thinking relative to improved learning of 
content/skills addressed by the learning 
objectives. 

-Analysis of three different 
instructional strategies is limited or 
does not address deepening student 
understanding, and/or does not 
explicitly connect to improved 
conceptual development or skills 

Or 
One or more strategy identified is 
limited to analysis of behavior 
management rather than 
cognitive/skill development. 

-Analysis of identified instructional 
strategies is generic in nature. 

Professional 
Goals 

-In addition to elements of ‘meets 
standard,’ suggested changes are 
justified using connections to 
research and practice. 

Suggested changes to the target lessons 
are specific and address difficulties 
raised in the analysis of the current 
lesson elements. 
The three goals shared are specific, 
measureable, attainable, rewarding, and 
can be accomplished during the 
remainder of student teaching. 

-Suggested changes for future 
implementation are generic in nature. 
-Goals shared only somewhat 
address personal weaknesses 
identified during the reflective 
analysis or do not have all elements 
of a SMART goal. 

-Suggested changes for the future are 
generic. 
-Goals are generic and do not have all 
the elements of a SMART goal. 

Writing Skill 
(Assessed 
across all 

submitted files.) 
 

--Free of grammatical, spelling and 
typographical errors. 
--Writing is strong, clear, and 
compelling.  
--Follows all format guidelines for 
length. 

 

--Free of most grammatical, spelling and 
typographical errors. 
--Writing is strong, clear, and compelling.  
--Follows all format guidelines for length. 

 

--Has some grammatical, spelling and 
typographical errors. 
--Writing is strong, clear, and 
compelling.  
--Follows all format guidelines for 
length. 

 

-Has many grammatical, spelling and 
typographical errors. 
-Writing is disorganized and thoughts 
are incomplete. 
-Follows all format guidelines for length. 

 



 

***ACEI alignment portions of this rubric for Elementary Education majors have been taken from the “Renaissance Partnership for Improving Teacher 

Quality” - State University of New York at Cortland (June 2002) and modified to fit the requirements of this assignment for Shepherd University’s 

Teacher Education Program (Spring, 2014). 

 

 

 

 


