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DESCRIPTION OF COURSE  
This course introduces the prospective teacher to the field of education.  We focus on the self as a learner, the 

nature of education in our society, and the practical and ethical issues that arise in the work of teaching.  Inherent 

in learning to be a teacher is taking responsibility yourself as a learner in this class and throughout your 

teacher preparation. Based on readings, writing, and discussing, you have the opportunity to develop a 

beginning philosophical, socio-historical, and practical understanding of learning and teaching.  In addition, we 

discuss the requirements for successful progress through the Shepherd University Teacher Education Program. 

This course also introduces the characteristics of our teacher education program’s philosophy and theme: Teacher 

as Reflective Problem Solver. 

 

 

The Teacher Education Program at Shepherd University is committed to the idea that knowledge enables one to 

make informed choices, to actively participate in the shaping of one’s own life and the shaping of the social, 

cultural, political and economic structures of a democratic society.  Education should empower all students and 

teachers to do this.  Our purpose is to facilitate the development of prospective teachers who demonstrate the 

willingness and capacity for a pedagogy that truly empowers all P-12 students. 

 

COURSE FORMAT/DELIVERY 

This half semester seminar will incorporate lecture, discussion, activities and assignments to help students 

develop the knowledge and skills needed to be successful in subsequent education courses and as a college 

student at Shepherd.  In addition, it involves a full-day job shadow of a practicing teacher to promote analysis and 

reflection of the responsibilities and skills necessary to be an effective teacher. 

 

REQUIRED TEXTS 

• Specialization Handbook for your area of certification (available electronically) 

• Tk-20 (online key-assessment management system) – REQUIRED PURCHASE FOR ALL 

EDUCATION MAJORS 

• Assigned Readings available electronically on Sakai. 

*NOTE: Bring required readings, notes and questions to class with you the day they are due. 

 

 

 

COURSE OBJECTIVES AND STANDARDS, LEAP GOALS AND OUTCOMES: 

The Department of Education at Shepherd University utilizes the West Virginia Professional Teaching Standards 

(WVPTS) and ISTE National Educational Technology Standards (NETS•T) as outcome-based teacher education 

standards. The WVPT and NETS-T Standards intersect with the department’s conceptual framework, Teacher as 

Reflective Problem Solver (TARPS). The TARPS model recognizes that to be a reflective problem solver, the 
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prospective teacher must reflect on Knowledge, Dispositions, and Performance. In addition, Shepherd University 

has adopted the Liberal Education and America’s Promise (LEAP) Essential Learning Outcomes.   

 

 

COURSE TOPICS 

Our class period will be devoted to discussing and questioning the assigned readings, engaging in debate, 

and sharing personal experiences relevant to the topics: 

The TARPS Framework and Shepherd Teacher Education Program  

Experiential Learning: Practices and Possibilities  

Development of a Personal Philosophy of Teaching 

Current Topics of Interest in Education  

Diversity and Social Justice  

Students with Exceptionalities 

 

 

 

 SHEPHERD UNIVERSITY ACADEMIC RESOURCE CENTER 
The Shepherd University Academic Resource Center is available to provide academic resources and 

assistance such as free peer tutoring in most subject areas. You may contact the center in the lower level of 

the Scarborough Library.     If you need help achieving your goals in areas such as study skills, time 

management, exam taking, writing, etc.,  Shepherd University offers academic support at the Academic 

Support Center located on campus in Room 103 of the Scarborough Library.  It is open from 8 a.m. to 4:30 

p.m.  304-876-5221 www.shepherd.edu/ascweb/ 

 

COUNSELING: If you are having difficulty adjusting to the stress of college life or if you feel that you are a 

victim of personal violence, counseling services are available that can support and guide you through difficult 

experiences. I encourage you to seek this help knowing that they can help you in a confidential forum. To make 

an appointment contact Rhonda Jackson 304-876-5681 or through email rjackson@shepherd.edu.  The 

Counseling Center is located in G-10 of Gardiner Hall. 

 

 

RAVE ALERT SYSTEM 

You may find it helpful to sign up for the RAVE alert system which will send you texts and emails in the 

event that classes are cancelled due to weather or other emergencies.      

 

 

COURSE POLICIES 

Cell Phones – All phones should be silenced and put away before you enter class. Expect a deduction 

in your participation grade if you talk or text by phone during class. Do not leave your cell phone out 

during class. 

 

NO Late Assignments – All assignments are due by the beginning of class on the date due. Not attending 

class, whether excused or unexcused, does not excuse assignments due. If you will not be in class, you are 

still responsible for turning in your assignment on time. Some assignments will require hard copy, some 

will be posted electronically to Sakai and some will be posted electronically to TK20. 

 

Grace Period: Assignments submitted after class but before midnight on the due date will be 

accepted with a one letter grade penalty.  

 

No assignments will be accepted after the grace period. If you have any questions about what 

is required for an assignment, or if you are unsure how to submit your work electronically, you 

are responsible for seeing me during office hours for clarification well before the due date.  Last 

minute technical troubles do not excuse late submissions. You are responsible for gaining 

access to needed technology in plenty of time. 
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Exams:  There are no exams for this course, however, one quiz will be completed on-line through Sakai.  

You should also plan for a comparatively heavy workload for a 1 credit class. 

 

Course-related E-mail – (NETS-T # 4a) You are required to activate your Shepherd e-mail account and 

check it daily. All critical course announcements will be made via e-mail through Sakai. You are also 

encouraged to use the mail tool on Sakai to stay in touch with classmates regarding coursework. 

 

E-mail protocol with professors: As professors and students use e-mail to communicate about 

coursework, keep in mind that you are representing yourself as a teacher candidate to the person 

who is evaluating you. You need to abide by the following guidelines regarding professional 

courtesy and respectful use of language when initiating e-mails to any professor or university 

staff person: 

 

1. Subject line – please identify the main topic or reason for your e-mail. 

 

2. Begin by addressing the professor by name. Do not begin as you would a casual e-mail to 

a peer, such as “Hey there.” Please address me as “Dr. Johnson.” 

 

3. Then identify yourself by your first and last names and the course you are in to help your 

professor be clear about who is writing. Remember that I have many students in multiple 

courses. For this course, write EDUC 150. 

 

4. Do not use text-messaging abbreviations: numerals or single letters for words, such as 

“4” or “u.” 

 

5. Read over your e-mail for clarity and to correct errors before sending. 

 

6. If you e-mail professors after work hours, be aware that they may not check their 

Shepherd e-mail until they reach their offices the next day or after the weekend. Do not 

expect an immediate response. I will respond as quickly as possible, but some days I am 

off campus and will not check e-mail until the next day.  

 

7. In “reply” e-mails, you do not need to address me or include your identifying information 

since we are already into a conversation. Simply begin writing your response. 

 

8. Please do not use an out-dated previous Reply to initiate a new e-mail communication 

(see #1). 

 

Learning to follow these conventions will help you develop the “habit of mind” regarding your 

professional communications. 

 
 

SAKAI: Sakai is an online course management tool that is provided through the Shepherd University 

Website. It has many functions such as providing immediate feedback regarding grades on assignments, 

accessing course resources such as PowerPoint slides used in class and required readings, taking on-line 

quizzes and exams, and providing an easy route for emailing the professor and other students in the class.  

Not all professors use all of its functions.  For this course, you will be expected to access SAKAI to 

obtain required readings, submit assignments, and monitor your grades. SAKAI can be accessed at 

courses.shepherd.edu/xsl-portal or by clicking on the SAKAI tab at the top left of the Shepherd 

University home page. (NETS-T # 3b,c) 

 

TK-20: All Education majors are required to purchase access toTK-20 the first week of class. This and all 

other EDUC courses use TK-20 for submitting and compiling key course assessments, applying for field-
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based experiences, and for instructor evaluations of your personal and professional characteristics (Pro-

05).  You only need to purchase TK-20 one time to use for all future education courses you will take at 

Shepherd. If you are not an education major, you are not required to purchase TK-20.  Please inform me 

on the first day of class that you are not an education major to make arrangements for alternative 

submission of Key Assessments. 

 

TK-20 can be purchased at https://edportal.shepherd.edu or at the University Bookstore.  If 

purchased at the bookstore, you must register the purchase on the TK-20 website. It takes a few 

days after you register to gain access. 

 

You will post two key assessments to TK-20 in this course and you cannot receive a final grade 

until they are posted regardless of how well you have done in the course: 

 Philosophy of Teaching Essay 

 Job Shadow Reflection Essay 

See the instructional schedule for due dates. 

 

Instructions for posting assessments to TK20 are posted on Sakai and will be reviewed in-class. 

In addition you may utilize the following help resources.  
Online tutorials: Tk20 has step-by-step tutorials located on your log-in page. On the 

right side of the screen, next to the Administrator’s contact information, click on the 

Tutorials sub-tab. You will see a listing of all of the tutorials that we provide. Click on 

the link for the one you’d like to view.  

Student Guide: Tk20 has user guides for both students and faculty members. To access 

the Student Guide, go to: http://www.tk20.com/support/studenthelp.html. 

On-Campus Help:  Dr. Georgiann Toole         

GTOOLE@shepherd.edu        Knutti 103C    304 876-5069 

 

It is also your responsibility to follow-up with a classmate to obtain content from any class 

session that you miss. Also check your Instructional Schedule and SAKAI for assignments, 

due dates, and resources missed or needed. 
 

Plagiarism Statement: Please read the section on Academic Dishonesty in your college catalog and 

Student Handbook. Plagiarism consists of using someone else’s work as your own.  Plagiarism occurs 

when you summarize or paraphrase someone else's work without giving proper credit (through citations), 

when you use someone else's ideas or analysis without citing them, or when you turn in someone else's 

work. The minimum penalty for plagiarism on any assignment will be zero (0) points on the assignment. 

Other penalties may include an F in the course, suspension or expulsion from the university. 

   

 GRADE COMPONENTS / ASSIGNMENTS 

Attendance, Class Participation, and Reading Evidence (25% of course grade)  

This class is a discussion-based class that depends on your attendance and careful preparation of the 

readings. Two elements make up this portion of your grade: Evidence of reading and participation in 

class. 

 

You are required to complete any required readings before class. Each reading is available on Sakai or 

through the University Website.  To provide evidence of your preparation, you will turn in a copy of the 

assigned reading with accompanying highlighting, questions, margin notes, etc (hard copy or electronic) 

that demonstrate your thoughtful consideration of the content (See example attached to this syllabus). 

 

Participation in class involves attending, volunteering comments and questions during in-class discussion, 

and participation in small-group activities.  Points will be deducted for unexcused absences, tardiness, 

leaving early, or class behavior not conducive to active engagement in learning, i.e. cell-phone use, off-

task behavior or discussions, or other class disruptions. 
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Tech Assignment - (5% of grade) (NETS-T 4c) 

To demonstrate that you have become familiar with the technology tools used in this and other Shepherd 

classes you will review the lesson on Sakai tools posted under RESOURCES for week 1, set up an avatar, 

introduce yourself to the class on the discussion board, activate your Shepherd email account, and send 

me an email telling me that all parts of this assignment are done. This email should follow the 

conventions specified in this syllabus.  Due before the second day of class. The attached rubric will be 

used for grading this assignment. 

 

 

 

Self-Evaluation using Instructor’s Qualitative Evaluation of Teacher Education Student – Tech (5% of course 

grade) 

The PRO-05 form outlines personal and professional qualities that are relevant human dimensions in evaluating 

the suitability of an individual for teacher education candidacy. These qualities are assessed by your instructor in 

every education course and submitted on TK-20 at the end of the semester. Although the PRO-05s are not 

considered part of the academic grade for education courses, the professional judgments rendered by faculty are 

an important consideration in Juncture approvals. To help you better understand the components used for this 

evaluation, you will be required to submit a self-rating using the same form your future instructors will use on 

you. To complete this assignment, you will need to download the Pro 05 form from Sakai RESOURCES, fill it 

out being sure that you explain what you have done to deserve each rating in the ‘comments’ area, save it as 

“yournamePro05.doc” and then upload it to ASSIGNMENTS before the final day of class. 

 

Philosophy of Teaching Essay (15% of grade) (WVPTS 4a, 4c, 5i; NETS-T 4a) SUBMIT ON Sakai and TK-

20. 

In this assignment you will be writing an essay that shares your beliefs on what it means to you to be a 

good teacher. See detailed description of this assignment attached to the syllabus. Check course schedule 

for due date. As with all assignments submitted electronically use the “your name assignment name.doc” 

format. This means the file to be uploaded should be saved as yourname_philosophy.doc. 

 

Coursework Plan (10% of course grade) SUBMIT HARD COPY.  

You will use a variety of resources to outline your course plan towards graduation.  See detailed 

description of this assignment attached to the syllabus. Check course schedule for due date. 

 

Portfolio Requirements and Essay (15% of course grade) Submit essay as an attachment under Sakai 

ASSIGNMENTS submit hard copy of requirements in class. Follow standard your name assignment name format 

for file naming format.  This means that this assignment should be named yourname portfolio.doc. 

All Shepherd Education majors are required to complete a portfolio that will be reviewed by their 

advisors as part of Juncture I and Juncture II reviews.  Your EDUC 150 Portfolio Assignment is designed 

to 

• Introduce you to portfolio assessment as a supplement to tests 
▪ In the Pk-12 Classroom 

▪ In College Disciplines such as Teacher Education 

• Examine the steps of portfolio creation 

• Analyze the contents of a portfolio based on different purposes 
▪ Proof that Standards have been Achieved 

▪ To Illustrate Your Skills and Accomplishments in order to get a job 

• Verify that you know your advisor’s portfolio requirements. 
See detailed description of this assignment attached to the syllabus. Check course schedule for due date. 

 

Job Shadow and Reflective Analytical Essay (25% of course grade)  Negative TB test required before 

placement. Submit essay on TK-20; Turn in hard copy of field notes with teacher signature in class. If you 

are not an education major, you will submit a hard copy of both essay and notes with signature. (WVPTS 1b, 2c, 



4a, 4c)  Follow standard your name assignment name format for file naming format.  This means that this 

assignment should be named yourname job shadow.doc 

You will shadow an assigned teacher for a full day observing and taking notes on those factors from both 

in the classroom and out of the classroom that contribute to the teacher’s professional obligations. You 

will also interview the teacher to clarify the things observed. Following the shadowing experience, you 

will write an analytical essay which shows reflection on those skills and experiences that are important to 

the job of a teacher. The rubric posted on TK-20 will be used for grading this essay. See detailed 

description of this assignment attached to the syllabus. Check course schedule for due date. 

 

In addition to the essay and field notes, you will be required to turn in a thank-you note to the teacher you 

shadowed.  This note should be in an addressed, unsealed envelop and should specify some of the things 

you learned from the experience. 

 

In all assignments you are expected to conduct yourself and your work in a professional manner.  For writing 

assignments, take advantage of the Academic Support Center for help with organizational and mechanical 

components so that the papers you turn in reflect your very best work. This is a service provided by the university 

to help you improve your ability to express yourself in writing—an important skill for both successful students 

and teachers.   

 

FINAL GRADE CALCULATION 

 90-100% A 

 80-89%  B 

 70-79%  C 

 60-69%  D 

 Below 60% F 

 

All assignments must be completed in order to receive a final grade. 

  



REVISED CLASS SCHEDULE 

 

Date  Class Topic  Preparation for Class and Assignments Due 

BEFORE THE FIRST DAY OF CLASS--Go to the Sakai Lessons Tool. Click on Week 1 – Preparing for Your 

First Day of Class.  Read and follow the directions for the tasks for each of the two modules. 

Technology Preparations for the First Day of Class 

Towards a Philosophy of Teaching – Reading and Tasks to be Done Before Class 

There are several things you MUST DO BEFORE coming to the first day of class. 

 

Week 1 8/24 Technology   -Buy TK20 ASAP You MUST have access by 9/7 

Why Teach: Towards a   -Be sure to complete all tasks for week 1 Lessons on Sakai. 

Philosophy of Teaching   -Do follow up on Getting to Know You 3-2-1 by 8/31         

 

Week 2 8/31 On-Line Class  -Go to the Sakai Lessons Tool and complete all tasks for week 2 

Meeting the Needs of -First two posts to the Forum due before the end of regularly  

ALL Students     scheduled class 

   -Follow up responses due before the beginning of class on 9/7  

- Download the Job Shadow Application from Sakai Resources and 

Post it to Assignments before midnight. 

 

Week 3 9/7 Labor Day No Class 

 

Week 4 9/14 Becoming a Teacher -Go to Sakai Lessons Tool and complete all tasks for week 3 

  Junctures & Courses  -Bring a Printout of your program of study and Degree  

        Evaluation  

       (see Coursework Plan below for details on how to do this) 

     -Program of Study Quiz in Class 

   -Philosophy of Teaching Essay due on Sakai and TK20 by    

     midnight 

 

Week 5 9/21 TARPS   - Go to Sakai Lessons Tool and complete all tasks for week 4 

- TARPS Quiz in class 

   - Hard copy of Coursework Plan and degree evaluation due 

- Bring your specialization handbook (hard copy or electronic) to class 

 

 

Week 6 9/28 Portfolio Assessment Go to Sakai Lessons Tool and complete all tasks for week 5 & 6 

Experiential Learning  - Bring annotated (hard or electronic) copies of the three  

Field Expectations    readings to class 

- Copy of Negative TB Test Report Due 

     - Portfolio Essay Due on Sakai  

- Hard copy of Advisor’s Portfolio Requirements Due in class 

    

Week 7 10/5 Job Shadow-No Class -As scheduled this week, you will shadow a teacher.  

-As soon as you have completed the job shadow, go to Lessons and 

complete the tasks for Week 7 

 

Week 8 10/12  What We Learned -Job Shadow Essay due on TK20 and Sakai,  

Job Shadow Debriefing -Hard Copy of Field notes with Teacher Signature Due in Class. 

     -Post Self-Evaluation using Pro05 Qualitative Evaluation Form  
  

 
Tech – Rubric 



 
DIMENSION EXCEEDS 

STANDARD  

3 

MEETS 

STANDARD  

2 

APPROACHES 

STANDARD 

1 

INSUFFICIENT 

0 

 

On-time Completed more than 

24 hours before due 

date 

Completed before 

deadline 

Completed within 24 

hours after deadline 

Not completed or completed 

more than 1 day after 

deadline 

Subject line  A new email is 

generated with a 

subject line clearly 

indicating topic of 

email. 

Subject line unclear  Subject line not specified 

Professionalism Addresses professor in 

a professional manner 

and uses clear 

grammatically correct 

professional language. 

Addresses professor 

in a professional 

manner and has no 

more than two 

instances of casual 

language or 

grammatically 

incorrect language 

or mechanical 

issues. 

Is written in a familiar 

(casual) manner or has 

several 

grammatical/mechanical 

issues 

Represents overall 

unprofessional writing in 

terms of grammar, 

mechanics, and/or text talk. 

Identifying 

Information 

 Gives both first and 

last names, course 

and section number. 

Provides some but not 

all identifying 

information. 

Leaves me unclear as to 

who you are and what class 

you are in. 

Quality of 

thought 

Presents accurate 

information about all 

aspects of the 

technology assignment 

as outlined in the On 

Line Technology 

Lesson and all aspects 

were fully completed 

Presents 

information about 

the technology 

assignment but it is 

clear that the 

Specifications 

outlined in the On 

Line Technology 

Lesson was were 

not referred to 

and/or not all 

aspects were 

actually completed 

Presents some 

information about some 

aspects of the 

technology assignment, 

completed and/or not all 

aspects were actually 

completed. 

Does not detail the steps 

taken to complete all steps 

in the technology 

assignment and/or all steps 

were not completed. 

 

  



 

Job Shadow and Analytical Reflective Essay 
(WVPTS 1b, 2c, 4a, 4c) 

SUBMIT ESSAY ON TK-20; 

TURN IN HARD COPY FIELD NOTES WITH TEACHER SIGNATURE IN CLASS. 

If you are not an education major, you will submit a hard copy of both essay and notes with signature. 

 

This field experience consists of shadowing a teacher for a full day.  You will observe and interview the 

teacher taking notes on those factors from both in the classroom and out of the classroom that contribute 

to the teacher’s professional obligations.  Following the placement day, you will write an analytical 

essay which shows reflection on those skills and experiences that are important to the job of a teacher. 

The rubric posted on TK-20 will be used for grading this essay.  
 

Your Assignment: 

A. In preparation, go to the school’s website to find the address, phone number, name of principal, directions, or 

other background information about the school. Find out when teachers must arrive and leave because you 

will be required to be there during those times. You may also find some interesting information about your 

assigned school on Greatschools.com 
 

B. On your Job Shadow day, dress professionally and arrive on time. Leave cell phone in the car. Focus 

exclusively on your observation. Be sure to pack lunch or have money available to purchase something in 

the cafeteria. You should not leave campus for lunch or at any other time until the day is over. Be sure to 

follow all the professional guidelines provided on Sakai while in the school. 

 

C. Your observation should take into account the whole classroom environment and the teacher’s 

responsibilities. Take notes and reflect on as many of these topics as possible:  

• Communication within the classroom, both verbal and nonverbal  

• Physical arrangement of the classroom  

• Interactions between the teacher and students  

• Learning environment (atmosphere of both school and classroom) 

• Teaching strategies (passive/active; individual/groups; teacher directed/independent) 

• Duties of the teacher other than teaching – how much time? 

• Teaching as a profession   

Sometime during your visit, ask the teacher a few questions to clarify and inform what you observed in class.  

The teacher is required to sign your notes in order for your job shadow assignment to be accepted.   
 

D. Reflect on your experience when you get home by rereading your field notes and thoughtfully 

considering the things you observed during your experience. 

• Analyze: use your observation notes and the teacher interview responses to identify specific 

elements that are part of the teacher’s day. Be sure to consider both those aspects that come 

from both inside and outside the classroom and explore the interrelationship among all 

aspects of the teacher’s job. 

• Identify common themes connected to the teaching profession by grouping the elements 

you have identified as being significant into categories. Then link these categories to the 

West Virginia Professional Teaching Standards (WVPTS) and/or National Educational 

Technology Standards for Teachers (NETS.T). 

• Generate a thesis statement that reflects your conclusions about what makes a teacher a 

successful by examining the themes you have identified. 

• List any new questions the experience has raised about your choice of teaching as a career or 

any questions that you have about teaching that were not answered by your observation. 



 

E. Write a clear, well-organized and carefully-written essay (2-3 pages, typed, double-spaced, 12 point 

font in APA format) that showcases your ability to reflect on your experience. 

• The essay will be evaluated using the rubric posted on TK20.   

• It should include an introductory paragraph with a clear defensible thesis and at least three 

thematic statements that support this thesis.  These thematic statements should reflect the 

common themes you identified. 

• The body of the essay should consist of paragraphs in which each of your supporting 

statements are expanded using specific information extracted from course materials (properly 

cited) and elements you observed in the field.   

➢ Be comprehensive by including multiple examples to support each stated theme. 

Make sure you consider examples from both inside and outside the classroom. Be 

sure you explicitly reference each theme’s connection to teaching standards. 

➢ Clearly describe each example in detail without being overly wordy or redundant.  

➢ Make sure that each paragraph is limited to one thematic statement.  If you switch 

topics, start a new paragraph.  

➢ DO NOT provide a chronological “story” of your experience. This is not a narrative 

of your day, it is an analysis of elements important to being a successful professional. 

• Conclude your essay with a paragraph that highlights the importance of all themes discussed 

and defends your original thesis statement. Do NOT introduce new undeveloped thematic 

statements in your conclusion.  If you have other themes you want to discuss, go back and 

include them in your introduction and then provide expansion on them in added paragraphs 

to the body of your paper. 

• Be sure that you have followed APA (not MLA) format for internal citations and reference 

list. 

• Proofread your paper carefully.  Your final draft should represent a well-written essay that is 

both grammatically and mechanically correct. If you are concerned about your writing 

ability, please take advantage of writing center assistance provided on campus. 

  



 
 

Job Shadow Essay Scoring Rubric on TK20 

 
DIMENSION INSUFFICIENT 

EVIDENCE OF 

STANDARD (D-F) 

1 

APPROACHES 

STANDARD (C-D) 

2 

MEETS 

STANDARD (B-C) 

3 

EXCEEDS 

STANDARD (A) 

4 

 

Analysis of 

Experience 

A list of observations 

and questions are 

provided with little or 

no supporting 
information or analysis. 

No or few responses 
from the teacher 

interview are recorded. 

 

Topics come from 

Job Shadow 

guidelines. Some 

supporting 
information is 

included, and 

analysis may be 

limited. 

 

Topics are developed 

around aspects of 

the teacher’s job/day 

with supporting 

information that 

defines topics. The 

teacher interview is 

also analyzed 

throughout. 

 

Topics clearly identify 

particular themes related to 

the teacher’s day and 

information from the teacher 

interview regarding teaching 

as a career. Supporting 

information clarifies and 

extends topics and reflects 

integration of themes with 

observations and teacher 

responses. 

Attention to 

Components 

of the 

Experience 

 

Indentifies only one or 

two details in the 

classroom and one or 

two details outside the 

classroom. Little or no 

description or 

analysis. 

 

Identifies and 

describes at least 

four different 

aspects inside the 

classroom and two 

details outside the 

classroom. The 

student describes 

the teacher’s job 

from observation 

and some 

information from 

the interview. 

 

Identifies, describes, 

and analyzes at least 

five different 

aspects inside the 

classroom and two or 

three details outside 

the classroom. The 

student draws 

conclusions about 

the aspects of the 

teacher’s job from 

observations and 

information from the 

interview. 

Identifies, describes and 

analyzes at least five 

different aspects inside the 

classroom and at least four 

details outside the classroom. 

The student explores the 

interrelationship among 

aspects of the teacher’s job 

from observations and 

information from the 

interview. 

 

Attention to 

Writing  

 

Writing contains more 

than one sentence or 

passage with unclear 

meaning, demonstrates 

poor organization 
with four or more 

errors per page in 

spelling, syntax, 

grammar, proofreading, 

or other conventions of 

good writing. 

Writing is clear and 

may demonstrate 

limited 

organization with 

two to three errors 
per page (total) in 

spelling, syntax, 

grammar, 

proofreading, or 

other conventions of 

good writing. 

Writing is clear and 

well organized with 

fewer than three 

errors per page 

(total) in spelling, 

syntax, grammar, 

proofreading, or other 

conventions of good 

writing. 

 

Writing is clear and well 

organized with one or no 

errors per page (total) in 

spelling, syntax, grammar, 

proofreading, or other 

conventions of good writing. 

 

 

  



Philosophy of Teaching Essay 

(WVPTS 4a, 4c, 5i; NETS-T 4a) 

SUBMIT ON TK-20. 

 

In this assignment you will be writing an essay that shares your reflections on what being a good teacher means to 

you. In reflecting on this topic, you may want to consider the following questions: 

• Why are you interested in teaching as a career? Who has influenced your ideas about teaching and 

learning? 

• What kind of teacher do you hope to become? Why are these ideals or characteristics       important? 

What role do you see for yourself in teaching subject area content and other skills? 

• What are your goals for your students? (knowledge, skills, values, etc.) 

• What DOE Teaching Standards do you think are particularly important to or reflect your views of 

what a good teacher is and does?  What pieces of the TARPS Model can help you in your quest to be 

the kind of teacher you want to be? 

 

Once you have your thoughts together, write a reflective philosophical essay (2 pages max, double spaced 12 

point font) that includes your responses to the following propositional outline:  

1. Action: Identification of clearly described “behaviors” you will need to engage in to be a good 

teacher. 

2. Interpretation: Why will you undertake these actions? Be sure to explain your motives for 

selecting these behaviors as your goal. 

3. Reflection: How will you make these actions meaningful for both you and your future students? 

This should be a logical explanation of your cognition or thoughts regarding your plan to become 

the teacher you want to be. 

 

The rubric posted on TK-20 will be used for grading this essay.  

• Be sure that you use good essay format. The introduction should include a defensible thesis and at least 

three thematic statements related to the thesis.  The body of the paper should include paragraphs which 

expand on, explain, or support each thematic statement making sure that no more than one theme is 

elaborated on in each paragraph.  The conclusion should highlight the importance of each thematic 

statement in defending the original thesis statement. 

• Your thematic statements must make at least three explicit connections to DOE/TARPS 

• It should be well written and free of all grammatical and mechanical errors. 

• It should be presented in APA format with a title page, body, and reference page, double spacing and 12 

point font. 

  



 

Philosophy of Teaching Essay Rubric on TK20 

 
DIMENSION EXCEEDS 

STANDARD  

4 

MEETS 

STANDARD  

3 

APPROACHES 

STANDARD 

2 

INSUFFICIENT 

1 

 

Organization Exceeds organization 

requirements: models 

all elements of 

expository writing 

Meets organization 

requirements: all 

expository elements 

used; most enhance 

expression of 

connected ideas 

Some mastery of 

expository format: 

thesis, topic 

sentences, supporting 

evidence and 

conclusions present 

with some errors 

Organization lacks 

identifiable expository 

format: thesis, topic 

sentences, supporting 

evidence and conclusions are 

absent or garbled. 

Using 

Standard 

Written 

English 

Models all elements of 

standard written 

English 

An average of no 

more than one error 

per page in spelling, 

grammar, 

punctuation and 

syntax. 

An average of no 

more than 2 errors 

per page in spelling, 

grammar, 

punctuation, and/or 

syntax. 

Multiple errors in spelling, 

grammar, punctuation and 

syntax obscure meaning. 

Format APA formatting with a 

title page, body, and 

reference page (if 

needed) with NO 

structural mistakes. 

APA formatting 

with title page, body 

and reference page 

(if needed) with 1-3 

structural mistakes. 

APA formatting with 

title page and body 

with 4 structural 

mistakes 

Nonexistant APA formatting 

Ideas Three ideas making 

cognent connections 

between/among 

DOE/TARPS; 

exceeding evidence for 

evaluation, analysis, 

and synthesis; 

cohesively supported 

with examples, details, 

quotations, and/or 

direct reference to 

lecture; explicit thesis 

connection with 

DOE/TARPS 

Two ideas making 

cogent connections 

between/among 

DOE/TARPS; 

developing evidence 

for evaluation, 

analysis, and 

synthesis yet 

generally deficient 

with supporting 

examples, details, 

quotations, and/or 

direct reference to 

lecture; 

underdeveloped 

thesis. 

One singular, cogent 

connection 

between/among 

DOE/TARPS; no 

evidence of 

evaluation, analysis, 

and synthesis of 

ideas; generalized 

irrelevance, oblique 

thesis 

No cogent connections 

between/among 

DOE/TARPS; no evidence of 

evaluation, analysis, and 

synthesis of ideas; 

comprehensive irrelevance 

and obliqueness 

 

 

 

  



Portfolio Essay 

 
1. Contact your advisor to receive a copy of his/her portfolio requirements for Juncture I. If you do not know 

who your advisor is, find out!  Do not wait until the last minute to contact your advisor as it may take time 

before you can meet with him or her. Keep in mind that some advisors may not have a ready handout. If that 

is true of your advisor, you must make an appointment to sit with your advisor and take notes on what s/he 

tells you is required for your portfolio. Ask your advisor to sign and date your notes. Attach your portfolio 

requirement handout or notes to your essay. 

 

2. Read the information on portfolios provided in Sakai Resources 

 

3. Utilize these references as you answer the following questions in a 1-2 page explanatory essay. Be sure to 

include the role of self-evaluation and reflection and the connection of the core teaching standards in your 

essay. The following elements of your portfolio will be rated accordingly: 

 

• What is a portfolio? (Be sure to include a definition or explanation of the purpose of a portfolio and 

details as to what it contains and how it is formatted) (0-5 Points) 

 

• Similarities and differences between a portfolio you may use as a teacher in a Pk-12 classroom to 

assess students’ achievement of skills and knowledge expressed in your specialty area content 

standards and the department’s use of the portfolio as an assessment of your learning in relationship 

to teaching standards. (0-5 Points) 

 

• What purposes will your portfolio serve as a measure of your preparation for teacher certification 

from the perspective of  

a) the person creating and displaying the portfolio, (discuss how it helps the teacher-candidate 

during the coming  4 years of college coursework 0-5 Points). 

 

b) the advisor/department evaluating a teacher-candidate (discuss how it helps advisors in 

evaluating teacher-candidates at the conclusion of their course of study 0-5 Points). 

 

• How the portfolio will be used after graduation in seeking a job. (0-5) 

 

• Organization and mechanics of writing (0-10 Points) 

The paper should be organized in an essay format with an introduction, body, and conclusion.  

Each paragraph in the body of the paper should focus on 1 topic with supporting details for that 

topic coming from the references provided on Sakai or other relevant sources.  The paper should 

demonstrate good grammar, punctuation, and spelling.  The paper should be presented in APA 

format in internal citations and reference list. 

 

 

  



Course Plan for Graduation 
 

Use the sample course outline posted on the DOE webpage, the list of required courses in your Specialization 

Handbook, and your personal Degree Evaluation print-out to help you create your coursework plan. You may 

also want to confer with the Advising Assistance Center for this assignment. 

 

Your specialization handbook can be found by choosing Undergraduate Studies on the Shepherd 

University home page then clicking Shepherd University Catalog under Related Links. Choose Online 

Catalog which is under the picture on the right side of the page and then click on Programs of Study. 

Under programs of study, choose your program and print it (about 2 pages). Before leaving your program 

of study page, explore the descriptions of the classes you will be taking. 

 

To generate a Degree Evaluation on RAIL, go to Student Records and choose Degree Evaluation. 

Scroll to the bottom and choose Generate New Evaluation. Choose the current Semester. Click the 

button to confirm your Program. Click the button to choose Detail Requirements. Click on Generate 

Request. Print this out for reference. 

 

Your coursework plan should be presented in a table format and will be graded on completeness using the 

following rubric: 

Personal Identification at the top includes: 

Name and Specialization area             5 

Advisor’s name              5 

Section for Transferred Courses 

Courses are identified by Shepherd course name  and number                 

  OR include the statement “No Transfer Courses” if applicable        5 

Each semester is clearly identified sequentially by date beginning with  

your first semester at Shepherd (ie fall 2013, spring 2014…)              5 

All courses you have taken or expect to take are identified by  

both course number and title. 

Your goal is to represent every course that contributes to your  

Degree (Use the Degree Evaluation and your program requirements  

to be sure you do not leave anything out.)                 10 

Semester and total accumulated credits are indicated after each semester     10 

EDUC Courses are presented in the appropriate sequence.  

List EDUC courses first each semester, then fill in other  

requirements needed for graduation.                     20 

All required prerequisites and co-requisites are correctly sequenced for all 

EDUC Courses             20 

CORE/CASE PRAXIS I (PPST) Exam indicated in appropriate semester        5 

Juncture I is indicated in an appropriate semester  (usually in same  

semester as EDUC 320 and before EDUC 370 (secondary non music)  

or (MUSIC 325, 326, 327 secondary music) EDUC 351 (elementary) 5 

Computer Competency is indicated in appropriate semester before Juncture I  5  

Plan is in table form, is neat and formatted clearly          5 

         _______ 

       TOTAL                100 

 

Note: I will not be evaluating whether or not all your general education requirements or other non-

EDUC university requirements have been met.  YOU are responsible for making every effort to 

research university requirements on the website to generate an accurate coursework plan.  It is 

highly recommended that you then discuss your plan with your specialization advisor to be sure 

that you have not missed anything and that it represents a clear map towards graduation from 

Shepherd in four years.   



 

Instructor’s Qualitative Evaluation of Teacher Education Student (Pro 05) 

 

In each education course you take, your instructor will complete the following evaluation on TK20.  While this 

evaluation does not directly impact your grade, these evaluations are used to assess your readiness to enter the 

education program at Juncture I and 2.  They may also be a factor in considerations related to your continuance in 

the Education Program should you experience difficulties. You may access the Pro 05 evaluations your professors 

have completed at any time through TK20. In order to insure that you understand this evaluation which will be 

used across all your education courses, please pretend that you are the instructor and evaluate yourself.   

 
Course Instructor: Complete this form for each EDUCATION MAJOR and MINOR in your class . The qualities listed in 

sections "1" and “2” are relevant human dimensions to consider in rendering professional judgement about a student's 

worthiness as a teacher education candidate. After a student has completed a course with you, you are in a position to render 

such professional judgment. Please consider each teacher education student in light of these qualitative criteria (defined 

below) and rate the student carefully. Section "3" summarizes your subjective perception of the student; write comments in 

the space provided. A copy will be sent to the student's advisor. 

 

A scale of 0-6 is used: 

6 = Excellent 5=Excellent/Good      4=Good     3=Good/Fair     2=Fair     1=Poor   

 

Personal Characteristics 

______  1. Personal integrity: Represents only own work as own work, is truthful about absences, late work,  

                   accepts consequences of own behavior, etc.  

______  2. Seriousness of intent: Diligent in course work, progresses through program requirements, shows respect  

    for teaching and profession, etc.  

______  3. Interpersonal skills: Hears and listens to spoken and unspoken messages, accepted by peers, shows  

    genuine interest in other people, etc.  

______  4. Acceptance of responsibility: Regular in attendance, punctual with assignments, open to constructive  

     criticism, extracts maximum benefit from TEP experiences, etc.  

______  5. Appropriate role model: Evidences appropriate dress and personal hygiene; uses appropriate 

    language, practices appropriate behavior.  

______  6. Intellectual curiosity: Desires to learn and know, willing to ask questions, etc.  

______  7. Communication skills: Able to produce language of clarity and receive verbal and non-verbal  

     communication.  

Professional Characteristics 

______  8. Willingness to commit to professional development: Integrates new knowledge into a growing  

     professional perspective, examines preconceptions about teaching, behavior indicates willingness to  

    seek out and experience growth possibilities, etc.  

______  9. Capacity for professional development: Demonstrates ability to grow and change, to absorb, integrate and  

     use knowledge, tolerance for ambiguity, etc.  

______ 10. Appreciates diversity and dignity of individuals: Respects the dignity and worth of all individuals.  

     Demonstrates a broad appreciation of diversity in school and community through speech, writings, and  

     interactions. Receptive to identifying issues of diversity and willing to continue to grow in awareness.  

______ 11. Engages in critical discourse: Demonstrates the willingness and capacity to engage in critical discourse  

       about education issues. Fosters and participates in critical discussions through challenging the thinking of  

     self and others, exploring ambiguity in teaching and learning, and taking risks to strengthen understanding  

    of theory and practice.  

______ 12. Commits to the action, interpretation, critical reflection cycle: Actively seeks to learn from  

     teaching/learning experiences. In critical reflections, balances rationales for teaching and learning by  

     exploring intersections of field 

 

Do you believe this student belongs in teacher education? 

 Yes 

 No 

 Not Sure 

 

Please add comments to justify the ratings made above: 

 



Technology 

Diversity 

 

Shepherd University 

EDUC 200 - Foundations of American Education (3 credits) 

Section 01 – Mon/Wed – 11:10 – 12:25 – 110 Knutti Hall  

CRN#40061 

Spring, 2017 
The majority of class meetings will be face-to-face with some online meetings inclusive of SAKAI 

components and assignments.  Completion of a 10-hour field component at Harpers Ferry Job Corps is 

required. 

Dr. Tauna Cole 

107 Knutti 

tcole@shepherd.edu 

304 - 876-5280 

304 -702-0809 

Office Hours –Mondays- 12:30-4:00 

 1st & 3rd Wednesday- 12:30-3:00  

2nd & 4th Wednesday – 3:00-5:30 

 

COURSE DESCRIPTION: 
 

This course allows you to examine the relationship between the school as a social institution and the 

larger society. This is accomplished through a combination of philosophical, historical, and problem-

oriented inquiry into that relationship. The assumption is that a teacher who has developed an 

understanding of the vital relationships between school and society is in a position to see his or her 

professional roles beyond the narrow confines of the classroom, and, out of such a perspective, will 

emerge a more sensitive and effective teacher. Prerequisites: EDUC 150 or MUSC 100 and ENGL 102 

or ENGL 103 or ENGL 104 with grades of C or better.  

REQUIRED MATERIALS*: 
 

1) Tk20 Assessment Data System: This system is required material for all Education majors. It 

provides constant and detailed evaluation of your SU teacher education program, and provides you with 

a record of your EDUC coursework and key assessments. Go to https://edportal.shepherd.edu to 

purchase, or purchase it through the bookstore. Your one-time purchase is good for 7 years, and you 

will use it in all EDUC courses throughout your teacher education program. NON-EDUCATION 

MAJORS: Please see your course instructor for alternate method of submitting key assessments. 

2) Dewey, J.  (1938). Experience and Education.  New York: Simon and Schuster. ISBN: 978-0-684-

83828-1. 

3) Spring, J.  (2012). American Education (16th Edition).  New York: McGraw-Hill. ISBN: 978-0-07-

802434-4.  

4) Noll, J.W. (2012). Taking Sides: Clashing Views on Educational Issues,17th Ed.   ISBN: 978-0-07-

805035-0. [NOTE: The red-covered 16th edition of Taking Sides does not contain all required readings.] 
 

Additional readings may be distributed in class, accessed through the library’s electronic database 

system, or posted on SAKAI. 

* Please note – You are required to bring texts and notes to class on the day readings are due. 
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Suggested Reference Access: Publication Manual of the American Psychological Association (2009). 

6th Edition. Washington, D.C.: American Psychological Association or online APA formatting 

resource such as http://owl.english.purdue.edu/owl/section/2/10/ . 

 

AVAILABLE RESOURCES: 

 

Rave Alert System - Shepherd University has teamed-up with Rave Wireless Inc. to offer a text-

messaging notification system. Emergency communications from the University, including inclement 

weather announcements, will be sent as a text message to those who opt into the plan. Please note that 

school closures and emergency announcements will be the only notices sent to participants. Go to 

http://www.shepherd.edu/university/rave to sign up. 

 

Disability Support Services - Disability Support Services at Shepherd University believes that every 

student should succeed, and works closely with students to meet their needs. Students requesting any 

disability related accommodation should contact the Disability Coordinator at 304-876-5453. This 

includes students with learning disabilities needing classroom accommodations, students requesting 

specific housing accommodations for health-related reasons, and all other disability accommodations.   

Accommodations need to be documented and provided to instructors.  Please see 

http://www.shepherd.edu/mcssweb/dss/default.html for more information. 

 

Academic Support Center - The ASC provides support services for students of all abilities, but especially for 

those who need assistance making the transition to higher education.  They offer peer tutoring, learning 

skills instruction, and academic advising.  For more information, visit 

http://www.shepherd.edu/ascweb/index.html. 

 

COURSE GOALS: 

This course is designed to: 

• Assist you in developing a framework for thinking about teaching as a profession and your    roles/responsibilities 

within the teaching profession. (WVPTS 4c IRPA) (NETS-T #1a) 

• Introduce you to the historical development of American public education. (WVPTS 5d-IRA) 

• Pose and answer questions regarding educational practice and influences on educational practice.           

(WVPTS 2a-IRPA) (NETS-T#5c) 

• Analyze why teaching practice and schools shape and are shaped by cultural, political, social, and         economic 

forces. (WVPTS 2a-IRA) 

• Support the development of an emerging philosophy of educational practice. (WVPTS 4c IRPA (NETS-T#1c) 

• Examine how schools impact and are impacted by issues of equity. (WVPTS 2a IRA) 

• Evaluate the moral dimension implicit in teachers’ everyday actions/interactions with children/youth,       parents, 

and colleagues. (WVPTS 4c IRPA; 5d RPA) (NETS-T#4a,c,d). 

 

CORE CURRICULUM OUTCOMES 
 

This course is a part of the Second Tier (Expressions of Knowledge) of the Core Curriculum and 

addresses the following competencies: 

Life-Long Learning and Multi-Culturalism and Diversity 

(For definitions of the above competencies please link to the following:  

http://www.shepherd.edu/ctl/teachingtools.html) 
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Learning Outcomes related to these competencies - 

Students in this course will… 

• Understand and appreciate the importance of society and human behavior; 

• Explore factors including the individual, family, peers, and a range of institutional structures; 

• Gain an understanding of the complexity and the interconnectedness of individuals, groups, and social 

structures; 

• Learn to apply approaches and methods consistent with Education as a discipline. 

 

LEAP GOALS    

This course addresses the following competencies, which were adopted from the LEAP plan, and are 

adopted with minor modifications from the report of the Association of American Colleges and 

Universities. Further expansions of the definitions, as well as benchmarks and milestones, can be found 

on the website of the AAC&U at   http://www.aacu.org/leap/index.cfm 

 

GOAL COMPETENCY ASSESSMENT 

1 Knowledge of Human Cultures Cultural Autobiography Presentations; Service Learning 

Reflections 

4 Integrative Learning Group Presentations on Educational Issues; Service 

Learning Essays 

  
 

Course-related E-mail – (NETS-T #4a).You are required to activate your Shepherd e-mail address and 

check it daily for critical course announcements.  

 

E-mail protocol: The following professional protocol should be used in e-mails to communicate with 

any Shepherd instructor about coursework: 
1. Subject line – identify the main topic or reason for your e-mail. 

2. Address the professor by name, not as you would a casual e-mail to a peer, such as “Hey there.”  

3. Begin with your first and last names and the course you are in. Remember that we have many students. 

For this course, write EDUC 200. 

4. Do not use text-messaging abbreviations: numerals or single letters for words, such as “4” or “u.” 

5. Read over your e-mail for clarity and to correct errors before sending. 

6. Please do not use an out-dated previous Reply to initiate a new e-mail communication (see #1). 

 

If you e-mail professors after work hours, they may not check Shepherd e-mail until the next day or 

after the weekend. Do not expect an immediate response, but follow up if you have not heard by the 

next class.  

 

SAKAI: Online Course Management - (NETS-T # 3b,c) You will access Resources, submit 

Assignments, read Announcements, and review your grades on the SAKAI web site at 

http://courses.shepherd.edu/xsl-portal. Once you have submitted your paper, you will receive a 

confirmation of submission from rSmartCLE. This confirmation will verify you have turned in your 

assignment appropriately. DO NOT EMAIL ASSIGNMENTS TO YOUR INSTRUCTOR.  YOU ARE 

RESPONSIBLE TO SUBMIT ASSIGNMENTS AS REQUIRED TO EITHER TK20 OR SAKAI. 

 

TK-20 for Key Assessments: All Education majors are required to purchase TK-20. Key course 

assessments (philosophy paper and service learning reflection paper) must be submitted on the TK-20 

website, https://edportal.shepherd.edu . Within the first two weeks of class, you must purchase or 

register your bookstore purchase of TK-20 at the website (if you have not already done this) or 

you risk being administratively dropped from this course. It takes a few days after you register to 

http://www.aacu.org/leap/index.cfm
http://courses.shepherd.edu/xsl-portal
https://edportal.shepherd.edu/


gain access. If you have questions about TK-20 functionality, contact Dr. G. Toole at 

gtoole@shepherd.edu or visit her during office hours in Knutti Hall 208B. NON-EDUCATION 

MAJORS ARE NOT REQUIRED TO PURCHASE TK-20. 

  

Formative Feedback on Assignments – For questions about assignments or advance feedback, see me 

during office hours (or by appointment) well before the due date. I am always happy to discuss your 

thoughts and ideas about an assignment, but only by appointment in my office. I do not give 

assignment feedback before/after class or through e-mail. You may e-mail me to make an 

appointment. 

All COURSE ASSIGNMENT DETAILS & GRADE COMPONENTS are available on SAKAI 

Resources. 

 

 

COURSE ASSIGNMENTS 
(All required assignments must be submitted in order to earn an A in this course) 

   
DAILY ASSIGNMENT GRADES; ATTENDANCE; PARTICIPATION - 30%                                                       
(INTASC #9 & 10) (WVPTS 4a RPA) (NETS-T # 3b, c) 

 Attendance and participation are required.  You may earn points each class for: 

• Arriving on time and ready to begin when class begins 

• Attending class for the entire class meeting period 

• Participating attentively in all class activities; contributing to class discussions; demonstrating an 

understanding of assigned readings 

• Bringing texts, completed notes before class and with you on the day required 

• Quick write assignments  

 

Arriving late, leaving early or demonstrating class behavior not conducive to active engagement in 

learning, i.e. cell-phone use, off-task behavior/unsolicited discussions or other class disruptions will 

also result in a loss of points. 

You are required to bring comprehensive notes to class for each assigned reading .  Notes will be 

collected randomly. 
CULTURAL AUTOBIOGRAPHY: 10%   

You will write a 2-3 page reflective essay in which you describe and analyze yourself as a cultural being. Submit paper in 

Sakai Assignments, and be prepared to share your story in class.   

 Questions to guide your reflective essay: 

• Where did you grow up? 

• What SES did your family consider themselves? (middle-class, working class, upper-middle, etc.) 

• What ethnic, racial, or regional population groups does your family consider part of your culture? Was religion 

or family/cultural traditions important? Explain why. 

• What was the racial/ethnic make-up of your community growing up? Name all groups. Which group(s) had and 

did not have political, economic or social power in the society? What evidence do you have? 

• When and how did you become aware of racial, ethnic or language difference? What was the sentiment around 

you about “others?”  What is your personal response to diversity now? 

• Have you ever experienced a situation of being discriminated against? For what reason? How did you feel? 

[Think of any time you felt stigmatized – Gender expectations? Social class? Physical limitation? Clothing? 

Language? Bullied? Wrong crowd? Too tall, too short, too skinny, too fat? (Middle School may bring back the 

most painful memories!)  

• How will your understanding of diversity affect your role as a teacher? 

 

The Cultural Autobiography will be graded using the following holistic rubric: 

Clearly Exceeds Expectations (A) 
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Personal information includes compelling details about the place you grew up, family SES, ethnic, racial, or cultural identity. 

The racial/ethnic make-up of your community growing up is described and evaluated in terms of power and privilege. 

Personal learning about diversity of race, ethnicity and language and sentiment about “others” is described and analyzed. 

Experience of discrimination is described in specific terms and includes thoughtful analysis. Connections show complex 

understanding of issues of diversity and are analyzed in terms of the impact of personal experience on your ideas as an adult 

and your role as a teacher. 

 

Clearly Meets Expectations (B) 

Personal information includes details about the place you grew up, family SES, ethnic, racial, or cultural identity. The 

racial/ethnic make-up of your community growing up is described with some analysis of power and privilege. Understanding 

of diversity of race, ethnicity and language and sentiment about “others” are described with some analysis. Experience of 

discrimination is described in detail. Connections show some understanding of issues of diversity in terms of the impact of 

personal experience on your ideas as an adult and your role as a teacher. 

Minimum Expectations (C) 

Personal information includes place you grew up, family SES, ethnic, racial, or cultural identity. The racial/ethnic make-up of 

your community growing up is identified but analysis may be limited.  Understanding of diversity of race, ethnicity and 

language are described collectively. The sentiment about “others” is described with limited analysis. Experience of 

discrimination is described in general terms. Connections are made but may lack deep analysis. 

Grades will be posted after every group member has submitted his/her reflection.  

 
GROUP Discussion Leadership PRESENTATION OF ISSUE 15% (INTASC # 4-10) (WVPTS 3c IRPA; 3d, 4b, 

4c RPA) (NETS-T # 1d RPA, 2a PA, 3c RP; 5a,b) 
 

Students in groups of two or more will lead the class discussion based on assigned readings from the 

textbook. Early in the semester, you will receive the topics for your presentation. It is your responsibility 

to communicate with your partner(s) to make a plan. 
 

1. Begin by carefully reading all assigned readings.  
 

2. Each partner will research the topic and individually create an Annotated Bibliography (APA format required) 

of at least two outside sources (suggestions are included in the Noll text) that contribute additional 

information about the issue.  DEFINITION: An Annotated Bibliography contains the reference citation 

plus a 3-4 sentence description of the major concepts you learned from the text and how you will incorporate 

it into your presentation. 
 

3. Group members must appoint a group leader and divide the responsibilities so that each member 

contributes during the actual discussion. Your whole presentation and discussion should be timed to 

take 30 – 35 minutes. 
 

4. Create a Power Point presentation to anchor your presentation. DO NOT read from your slides. Slides should 

present the issue from multiple perspectives. Include ideas from outside sources (cite on slides) and present 

major discussion questions. 
 

5. Create a plan for your presentation that includes specific talking points and open-ended questions about the 

topic. Avoid yes-no questions and questions that ask knowledge-level information only. Instead, ask students 

to think and consider the ideas from all sides. Your goal is to engage as many students as possible as much 

of the time as possible. Do not lecture! When it is time for discussion, instead of simply asking the whole 

class a question and expecting interaction, choose one of the following formats for conducting the discussion: 

• Begin with a Quick-write. Then call on various students to share. 

• Allow each table group to argue one side of the argument or assign tables a side to argue.  

• In pairs, have students answer questions and then share with the large group 
 

6. Day of Presentation – dress professionally and prepare yourself and your materials  well to lead the class 

(slides, notes, knowledge of content, etc.) 

 
 

What to Submit:                                                      When and how:  

What to Submit Who When and Where 

Annotated Bibliography Each member 

individually 

Prior to presentation day on SAKAI 



PowerPoint slides Group leader Prior to presentation day on SAKAI 

Presentation Plan Group leader Prior to presentation day on SAKAI 

Reflection Each member 

individually 

Due by 11:55pm on the day after 

presentation on SAKAI 

                                                          

 
7. Reflection due no later than the day after your presentation on SAKAI. Write a one – two page reflective 

essay in which you: 

• Describe how you felt presenting. What did you do well? What will you do differently in the future? 

What areas do you think you personally could improve as you prepare for teaching? 
 

• How well did you engage the entire class in the discussion? What could you do as a teacher to 

improve student participation? 
 

• Describe the group process of collaboration. In your opinion, how well did each member of the group 

contribute (by name)? How did the group dynamics help or hinder the final product? 

 

SCORING CRITERIA FOR GROUP PRESENTATION [each member is scored individually. 

CONTENT: 

• Presentation included content/concepts beyond required course readings. Each presenter 

articulated the concepts in ways that clarified and explained the issue for students 

• Lesson plan/description was thorough and submitted on time as required  

• Each presenter contributed to engaging students actively with the topic (members are to 

speak equally)                                   

• Visual presentation (PowerPoint) was effective and supported lesson goals; content of slides 

was paraphrased or elaborated; Presenter did not read from slides  

• Questions asked of class were well thought out and required higher-level thinking  

• Lesson flowed smoothly, indicating appropriate prior collaboration 

• Each presenter demonstrated professionalism and high-level effort and preparation; all 

components met time requirements; no late submissions 

• Each presenter dressed professionally for presentation; Voice was audible and clear and held 

students’ attention. 

• Annotated bibliography (APA format) with required references was complete and on time. 

• Participated fully in presentation without dominating. 

• Lesson reflection demonstrates that student has participated in self reflection and is able to 

address strengths and areas of weakness objectively.  Student is able to provide suggestions 

as to how they may improve their skills. 

ORAL PRESENTATION: See the Oral Presentation Rubric in SAKAI Resources used to grade your 

presentation skills 

 

Assessments - MID-TERM & FINAL EXAMS and Quizzes  35%  

The midterm and final exams will include multiple-choice, true/false and or questions requiring short 

answers based on the texts, assigned articles, class notes, class discussion and other handouts.   

Quizzes will be unannounced and administered randomly throughout the semester. 

 

 

SERVICE LEARNING PROJECT  15%        

(3 parts: SLP#1 = 2%; SLP#2 =5 %; SLP#3 = 8%)                    



(INTASC #3, 9, & 10) (WVPTS 2a, 4c RPA; 5d PA) 

Every student in EDUC 200 must complete a service learning project at the Harpers Ferry Job 

Corps Center.  No student can pass this course without successful completion of this project. 

Instructions for scheduling hours, an orientation to Job Corps, and helpful suggestions for how to 

approach the tutoring will be provided.  You will submit the Service Learning Project (SLP) at 

three separate intervals during the semester. See the Instructional Schedule for due dates. 

Service Log  

In class, you will learn to create an account online to schedule and log your hours. You will submit 

hours and reflective essays after the Job Corps Orientation and at 4 and 10 hours. Each time a Service 

Learning Project (SLP) is due, you will scan or take a screen shot of your online log to submit with 

your project. [NOTE: All hours submitted online are verified with the Job Corps Teacher Liaison for SU 

Tutors). 

****A screenshot of your tutoring hours is required to be submitted with each SLP project.****  

Do NOT email your screenshot to your professor; it MUST be included in your project. 

SLP submission #1 - Service Learning Response #1 = 2%–- Submit to SAKAI Assignments 

Early in the semester (before you participate in tutoring) you will discuss the various readings on 

Service Learning in class.  You will also participate in an in-class orientation to further describe and 

prepare you for the Job Corps experience.   

Write a 2 page paper in which you discuss your thoughts. Here you are to address the following: 
1. How has the reading and class presentation challenged your initial thoughts about the experience? 

2. What are your thoughts about the value of the experience and what do you expect to gain? Add your 

personal goals. 

3. What challenges do you expect to face? 

This is to be a well-constructed paper (12 point font, double-spaced, one-inch margins). Include details 

and specific examples.  

SLP submission #2 – Service Learning Paper 5% – Submit Essay, Verbatim Interview, and Log to 

Sakai Assignments – minimum 4 hours tutoring time. See Instructional Schedule for Due Date -  

During one of your tutoring sessions within the first 4 hours, interview a Job Corps student.  Ask the 

following questions and write down the answers verbatim. (This is the interview transcript. You will 

type it to submit as part of your paper. Remember: It is verbatim or word for word): 

“Would you mind telling me about your experiences in schools before coming to Job Corps?” 
1. What was your schooling like before Job Corps? (Probe to find out if it was urban, rural, suburban, big, 

small, diverse, etc. – as much as you can learn about his/her previous educational environment. 

2. What did you like about it? (Friends? Teachers? Facilities? Materials? Programs? Etc.) 

3. Describe something about your school experience that has had the biggest impact on your life. 

4. Did you feel your teachers had high expectations for you? Why do (or don’t) you think so? 

5. How is Job Corps different from those experiences? 

Paper is to be submitted in APA format. 
 

Through this interview, try to gain an understanding of the student’s school experiences prior to coming to  Job 

Corps.  In addition to the Verbatim (word for word) Interview Transcript, write a two-page paper in which 

you explain the student’s experiences in relation to course topics and discussions. How do his/her answers relate 

to your teacher preparation?  Your paper should not be a reiteration of specific answers, which are in the 

transcript. It should be your interpretation of how those experiences connect with issues and topics discussed 

in class and your readings (you will need to cite your sources.) 

Scoring Rubric:  
• Provides a complete picture of student’s background and experiences. 0 –1 

• Demonstrates analysis of experiences and course content. (This means that you will refer to topics 

discussed in our texts to make relationships.  Citations are required.)  0 – 3 

• Paper is well constructed, edited and proofread; APA format is to be used for in-text citations.  



    0 - 1        

 

 

 

SLP submission #3 - Final Service Learning Essay and Log  8% –    Submit toTK-20 as this is the key 

assessment for the course.  (no SAKAI submission is necessary)     

Compose a well-constructed paper with details and specific examples.  The essay should be at least 3 

complete pages but not more than 5 pages (12 point font, double-spaced, one-inch margins.) Address the 

following:  
1. Analyze Harper’s Ferry Job Corps as a school institution in relation to its political, social, and economic goals 

(refer to chapters 2-4 of the Spring textbook.) 

   

2. What have you learned about the students and yourself as a teacher? Did you meet any goals you set for 

yourself prior to the experience? 

 

3. How has your service influenced your understanding of educational issues such as those discussed in your 

course texts?  Analyze and reflect on the experience and make connections to the course content and specific 

course readings (Reference course texts using APA format for in-text citations.  Reference page is required) 

Writing/Editing/Proofreading   

This paper (and all others) should be well-organized and polished. Use the writing center services, if 

needed.   

Scoring Rubric:  
• Provides a complete picture of experiences with Job Corps students and their backgrounds. 0 – 2 

• Demonstrates a serious attempt to grapple with the issue of teaching and learning.        0 – 2 

• Demonstrates analysis of experiences and course content. (This means that you will refer to topics 

discussed in our texts.  Citations are required.)          0 – 3 

• Paper is well constructed, edited and proofread; APA format is properly used.  

    0 - 1        
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  Schooling is what happens inside the walls of a school; some of it is educational. 

 Education happens everywhere (Sara Lawrence-Lightfoot, 1988). 

 

A major focus of this course is epistemology (the study of knowledge and justified belief). Learners are 

active and determined epistemologists as they construct understandings of the world. They intuitively 

focus on how they come to know the world and rely upon those initial strategies as they interact with 

their environment, develop, and grow. As teachers it is important that we acquire insights into the social 

and psychological conditions that shape learners so that we may be effective in our interactions with our 

learners. As well, we need to know how to create an environment that maximizes learners’ development 

into empowered human beings who can continue to work for a democratic society. My goal is to 

develop an environment supportive of reflective inquiry into the nature of learning. 

 
 The child’s own instincts and powers furnish the material and give the starting point 

 for all education.  Save as the efforts of the educator connect with some activity which the child 

 is carrying on of his own initiative independent of the educator, education becomes reduced to 

 a pressure from without . . . Without insight into the psychological structure and activities of the 

 individual, the educative process will, therefore, be haphazard and arbitrary. (John Dewey, 1897). 

 

We examine the interplay of learners, teachers, parents, curriculum, schools, media, and society in the 

learning process through our observations, discussions, readings, and writings. 

 
 There is no such thing as a neutral educational process. Education either functions 

 as an instrument which is used to facilitate the integration of the younger generation into the 

 logic of the present system and bring about conformity to it, or it becomes, "the practice of 

 freedom," the means by which men and women deal critically and creatively with reality and 

 discover how to participate in the transformation of their world.  (Richard Shaull, 1971, p. 15).  

 

This four-credit hour course requires a great deal of attention. You and I both share a responsibility 

for constructing relevancy. I have special responsibilities as the instructor, but you are responsible for 

your learning. I will learn from you and expect you to learn from each other. As teachers and 

prospective teachers, it is crucially important that we cultivate a deep and caring understanding of the 

students we teach. 



  

 As a classroom community, our capacity to generate excitement is deeply affected 
by 

 our interest in one another, in hearing one another’s voices, and in recognizing one 
another’s 

 presence (Hooks, 1994, p. 8). 

 

Prerequisites: 
Grades of C or better in EDUC 150 (ed. majors), EDUC 200, COMM 202, ENGL 101, ENGL 102/103/OR 104. 

Overall GPA 2.5 

Documentation of Negative result on TB test taken within the past two years. 

 

Required Texts: 
Au, W., Bigelow, B., & Karp, S. (Eds.) (2007). Rethinking our classrooms: Teaching for equity and 

justice (Vol. 1, New ed.).  Milwaukee, WI: Rethinking Schools. 

 

Bigelow, B., Harvey, B., Karp, S., Miller, L. (Eds.) (2001). Rethinking our classrooms: Teaching for 

equity and justice (Vol. 2).  Milwaukee, WI: Rethinking Schools. 

 

Eggen, P., & Kauchak, D. (2010). Educational psychology: Windows on classrooms (8th ed.). Upper 

Saddle River, NJ: Merrill. 

 

Tk20 Assessment Data System.  Required for education majors only. 

 

Practicum Handbook—on line, discussed in class. 

Course Organization.  We use lecture/discussion, small group work, videos, and experiences in a public 

school classroom.  We will discuss and use the readings in class.  I request that you bring any questions about the 

readings to the class so that we can all learn from the discussion. My main purposes are to provide you with 

frameworks for understanding the social/psychological conditions of learning and to encourage and ask critical 

questions that will draw you into deeper understandings. 

  

 What I love to do is to teach teachers.  I like to stir up their thoughts about how they 

 learn; about how on earth anyone can help anyone else learn; about what it means to know 

 something (Eleanor Duckworth, 1986, p. 481). 

 

INITIAL QUESTIONS TO GUIDE OUR INQUIRY 
1. How do theories of learning and development facilitate understanding of students’ actions? 

2. How do we learn during the lifespan and what processes involved in learning can a teacher build upon to 

facilitate classroom learning? 

3. How can teachers facilitate interaction with today’s students?  

4. In what ways are students’ families instrumental in learning? 

5. How do teachers’ beliefs affect learning in the classroom? 

6. What do first year teachers need to know about learning, students, teaching, and oppression that will 

enable them and their students to interrupt institutional forms of oppression?  

7. In what ways does the school environment have an impact on the students and the teacher, which 

facilitates or impedes present and future learning experiences? How do theories of learning and 

development help teachers develop facilitative classroom and school environments?  

8. In what ways does society impact students’ and teachers’ learning and teaching?  How can teachers use 

this information in a way to positively influence students’ growth? 

 



References: 
 Dewey, J. (1897). My pedagogic creed.  The School Journal, 54(3) pp. 77-80. 

 Duckworth, E. (1986). Teaching as research.  Harvard Educational Review, 56, (). 

 Shaull, R. (1971).  Forward in P. Freire’s Pedagogy of the Oppressed.  New York: Herder and Herder. 

 Hooks, b. (1994). Teaching to transgress: Education as the practice of freedom,.  New York: Routledge 

Lightfoot-Lawrence, S. (2009). Bill Moyer’s Journal (first broadcast on Oct. 12, 1988). http/www.PBS.org Retrieved on Aug. 10, 

2009). 

 

Course Requirements: Assignments followed by an asterisk* must be word processed. 

  

CLASS ATTENDANCE AND PARTICIPATION  (15%)  

In order to develop an inquiry-oriented community, attendance, participation, and preparation are 

mandatory. Just coming to class will not result in full points for this aspect of class, for full points you 

must demonstrate that you are prepared for class by asking questions and participating in class and group 

discussions.  All excused absences are defined in the Student Handbook.  If you are unable to attend class, 

it is your responsibility to contact a fellow student to get notes and other materials you missed. 

 

PLEASE NOTE:  You must attend classes regularly and engage in the requirements for each course, 

otherwise, your financial aid may be revoked either partially or in full. This would result in an amount 

due by you to the University Immediately. Please refer to faoweb@shepherd.edu for details. 

 

CONNECT-EXTEND-CHALLENGE READING RESPONSES (15%)  

You are expected to read assigned text and articles BEFORE Class. As you read, make connections 

between what you already know or have experienced on the topic and what the author conveys.  Extend 

your thinking to your future classroom—How will this content help you be a better teacher?  What 

challenges remain?  Challenges may be questions about things you do not quite understand or they may 

be challenges to the content itself. You should bring these readings with you (hard copy or electronic 

version is fine) to every class along with evidence that you have engaged in the CEC Process while 

reading in the form of annotations or notes.  At the beginning of class each week, a few minutes will be 

devoted to demonstrating that you have come to class prepared to your thoughts on the content read.  This 

may be done in a variety of ways (simply showing your evidence, taking a short quiz, or composing a 

brief entry ticket are possibilities).  If you are late to class or absent so that you are not able to provide 

evidence of reading, points will be lost that cannot be made up. 

 

MIDTERM.  (20%) An in-class examination of material in the texts, lectures, and class discussions covered 

during the class.   

 

FIELD ASSIGNMENTS (10%)  

Field Log: Each day you are in the field you will be expected to take notes focusing on various factors 

that you observe that influence student learning.   Be sure that you describe the influence identified 

clearly and objectively.  Be sure you document observable student behaviors and/or artifacts that 

demonstrate learning. These notes do not need to be word processed, but try to be legible.  Expect to write 

at least 2-3 pages for each day you are at the placement site. You may also include things your teacher 

shares with you regarding factors that influence learning and any specific experiences you have while in 

the school.  These field notes will be used as source material for examples that will be needed to support 

your reflections and final Contextual Analysis. 

 

Reflections: These word processed 5-6 page papers will require a reflection on particular aspects of 

classroom learning observed in your assigned placement and a connection to the theories we are 

examining. Citations are required in these papers.   

 

Field Hours Document – Have your teacher initial your hours each day and sign off on it at the conclusion 

of your 20 hours. 



 

Handwritten Thank-You Note for Your Facilitating Teacher.  In your message of thanks, be sure to 

include specific information regarding what you learned while in his/her classroom.  Place it in an 

unsealed, addressed, but not stamped envelope. I will mail them for you. 

 
 

CONTEXTUAL ANALYSIS* (20%) In a 9-12 page paper, analyze the immediate and broader contexts of 

learning of your field observation students using interviews with school personnel, examination of internet 

sources, observations of the school and neighborhood, and observations of the students. This paper will also be 

submitted on Tk20.  

 

FINAL EXAM (20%) This comprehensive exam will be completed in-class. 

 

Cell Phone Policy—All cell phones must be turned off and stowed in backpacks or purses (not on 

the table or in pockets) before class begins and must remain so throughout the class period. If 

your phone is out during class, you will lose Participation points for the day. 

 

Please EDIT your papers carefully. 
 

Course Activities 

 
Field Experience. You are required to complete a minimum of 20 hours in the field. You will be given 

some released time from class to assist you in accomplishing this. See course schedule. Additional 

information and details are forthcoming. 

 

Liaison Committee. The class selects three members to function as a liaison committee, as your 

representative to provide feedback to me about any issues that come up which are not being addressed to 

your satisfaction. This does not imply that all desires expressed by the class will be implemented, but it 

is a sincere attempt to introduce an element of democracy into our class. 

 

Surviving the Class: 

Professionalism. Part of being a good teacher means being prepared every day. For this class this 

means: finishing reading assignments before class, coming to class on time ready to discuss the 

readings, and conducting your obligations in the field. My responsibilities include listening to 

diverse points of view, being sympathetic to genuine work and family emergencies, and 

responding to your concerns. 

 

Checking E-mails. I will communicate important information via email. Please make a 

habit of checking your Shepherd email account regularly for any updates, changes, or 

other information. I hold you responsible for any information or changes to the syllabus 

that I send to you via email. 

 

Reading the Texts. You should read for understanding and reflect upon how the material 

connects with your life and learning experiences.  

 

Contacting me. Email is the best way to contact me. I have arranged office hours immediately 

before and after class each week to be as available as possible.  I also have office hours on the 

main campus or can meet with you at a mutually scheduled time.  I try to keep my office hours 

but may occasionally have a conflicting meeting or field observation. 

 



Writing. Your writing skills are important.  I will give you feedback on your writing to help you 

with your subsequent papers. If you are having trouble with your writing, please contact the 

Academic Support Center. To facilitate my grading, all written assignments are to be word 

processed, 12 pt. font, 1-1 1/2 inch margins, double-spaced. You do not need to use a cover 

page. 

 

Academic Integrity. While I encourage group work to discuss issues and study for exams, the 

assignments and tests you do must be your own work and in your own words. Do not use 

information from books or the internet without properly citing your sources. I expect each 

student to abide by the Shepherd University Academic Integrity Procedures found starting 

on p. 110 of the Shepherd University Student Handbook 
(http://www.shepherd.edu/students/studenthandbook.pdf). 

 

Disagreements with peers must be civil. Disagreements are healthy and frequently essential in 

furthering our understanding of the issues. However, these disagreements, no matter how 

passionate, must be civil if we are to be an effective community of learners. 

 

 

Course Schedule 

 

Date Topic Assignments Due 

Week 1 

August 25 

Introduction to class 

Research and Educational Psychology 

Juncture 1 

E & K Chapter 1 (Read Before Class) 

ROC r 1-4 (Teaching for Equity and Justice) 

In Class 

Week 2  

Sep 1 

 

Cognitive Development 

 
CEC Reading Response 

E & K Chapter 2, pages 29 to top of 50 

ROC r 84-88 (Math Across Curriculum) 

APA Review 

Field Placement Request Sign up in class 

Week 3 

Sept 8 

Language Development CEC Reading Response 

E & K 2 pp. 50-55  

Readings on Sakai-Resources Week 3 

    Does Language Shape How You Think? 

    The Interpreter 

ROC b 154-157 (Teaching Standard English) 

ROC r 22-26 (Ebonics) 

Week 4 

Sept 15 

Power and Privilege 

 
CEC Reading Response 

ROC r 6-10 (Where I’m From) 

Where I’m From – Autobiographical Poem 

- Hard Copy Due In class 
ROC r 16-17 (For My People) 

Week 5 

Sept 22 

Emotional Development 

Diversity & Self Concept 
CEC Reading Response 

E & K 3 pp. 61-79  

ROC r 188-193 (Arranged Marriages) 

ROC b 20-24; (Race and Respect) 

Reading on Sakai – Resources Week 5 

   It’s OK to Be Neither 

Hard Copy Negative TB Test Due In Class 

Week 6 Diversity & Self Concept CEC Reading Response 



Sept 29 Into the Field 

 

E & K 4 

ROC b 15-17* (Multicultural, Anti-Racist…) 

Week 7 

Oct 6 

No Class - Midterm Exam Online 

Field Hours 
Timed Exam – Sakai Tests and Quizzes 

 

Week 8 

Oct 13 

Behaviorist Theories of Learning 

Field Hours 
CEC Reading Response 

E & K 6;  

ROC b 151-153 (Expectations) 

 

Week 9&10 

Oct 20  

and  

Oct 27 

TBA: One of these weeks we’ll be off 

to relieve your schedule for field hours 

 

The Other Week: Cognitive Theories 

of Learning 

 

 

 

CEC Reading Response  
E & K 7 

Field Reflection #1 Due to Sakai Oct 27 

Week 11 

Nov 3 

 

Critical & Constructivist Pedagogy 

Field Hours 

CEC Reading Response 

E & K 8 

ROC b 47-52 (Building Community) 

ROC b 68-75 (Off the Track) 

ROC r 112-114 (Math, Maps) 

Week 12 

Nov 10 

Motivation 

Field Hours 

CEC Reading Response 

E & K 10 and 11 

ROC b 109-112 (Sondra Took Over) 

ROC b 165-166 (I Won’t Learn) 

Field Reflection #2 Due to Sakai 

Nov 17 Thanksgiving Week – No Class  

Week 13 

Nov 24 

Effective Teaching 

Field Hours 
CEC Reading Response 

E & K 12 

ROC b 41-46 (Classroom Discipline) 

ROC b 53-54 (No Quick Fix) 

ROC r 156-162 (When Things Turn Ugly) 

Week 14 

Dec 1 

Promoting Learning 

Assessment of Learning 
CEC Reading Response 

E & K 13 pp. 399-409   

E & K 14  

Field Log, Hours, Thank-You Note Due  

Contextual Analysis Due to Sakai & TK20 

Dec 8 Final Exam Final Examination  

**Please Note:        If we have snow days, written assignments will still be due via Sakai or on 

Tk20 as specified. Content to be discussed and quizzes will be moved to the next time we are in 

session.  Please check your emails for information from me.** 

 
Disability Support Services: 
Disability Support Services at Shepherd University believes that every student should succeed, and works closely 
with students to meet their needs. Students requesting any disability related accommodation should contact the 
Disability Coordinator at 304-876-5122. This includes students with learning disabilities needing classroom 



accommodations, students requesting specific housing accommodations for health-related reasons, and all 
other disability accommodations.  Accommodations need to be documented and provided to instructors.  Please 
see http://www.shepherd.edu/disability/dss-services for more information. 



Contextual Analysis of Learning 

 

It is important for prospective teachers to consider the power of the context in which learning takes 

place.  For this paper, you must: 

➢ Focus on the contextual factors you have researched and observed in your field placement; 

➢ Discuss them in relation to your observations of students’ actions; and 

➢ Evaluate the impact they possibly may have on the learning of the students you are and have 

been observing.  

You must include actual descriptions of student behaviors to illustrate some of the conclusions you draw 

on the possible impact of these contextual factors. 

 

Your paper must synthesize the quantitative (numbers) and qualitative (descriptions) data in order to 

defend your conclusions about how and why these contextual factors are important to learning in the 

school environment and upon the interrelated nature of learning.   

  

In order to discuss the Contextual Factors that relate to learning use information from: 

➢ GreatSchools website and other websites for information on your school 

  Great Schools     http://www.greatschools.org/  

Education.com   http://www.education.com/schoolfinder/us/west-virginia/ 

➢ Websites about the community or town in which your school is located 

➢ Your classroom observations 

➢ Your observation of the neighborhoods surrounding the school and general region 

 

You must address: 

❖ geographic location 

❖ community and school population 

❖ transportation for students 

❖ profiles of socio-economic status and race/ethnicity of the school 

❖ how much money is spent per pupil. 

❖ student characteristics in your classroom including: 

▪ race/ethnicity 

▪ sex 

▪ age 

▪ special needs 

▪ first languages 

❖ physical features of the school and the classroom in terms of age and condition 

▪ technology 

▪ equipment 

▪ rules 

▪ grouping/seating 

▪ scheduling 

▪ materials and 
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▪ books 

You do not know the extent to which any of these factors may impact the learning of the students, but you 

must discuss specific learning behaviors that you have observed (again ACTUAL actions or behaviors of 

the students you are observing, not perceived beliefs or thoughts) and relate them to the factors. Focus on 

the students’ actions, not the teacher’s actions. 

 

After discussing these factors and the students’ behaviors you have observed, INCLUDE in a final 

paragraph your thoughts on this classroom and school as a learning environment for students.  This is not a 

comment on the teacher; it is a commentary on the context in which these students learn. 

  

WVPTS--2A, 2B, 4A, 4C, 5F—Level I 

NETS-T--1b, 1d, 3a, 3d, 4a 
Context of Learning Rubric 

 

 Unsatisfactory Approaches Standard Meets Standard Exceeds Standard 
Analysis of 
Context 

Paper discusses the 
context but does not 
analyze or analysis is 
not clear 

Paper discusses the 
context, but analyzes 
only one area 
completely 

Paper discusses and 
analyzes two areas 
completely 

Paper gives a detailed 
analysis of the context, 
discussing and 
analyzing all three 
areas 

Issues 
Examined 

Less than 6 factors are 
discussed but no 
descriptions of 
student behaviors are 
given or the ones 
given lack clarity  

At least 6 factors are 
discussed but few 
descriptions of 
student behaviors are 
provided 

At least 8 factors are 
discussed and a few 
descriptions of 
student behaviors are 
given 

At least 12 factors are 
examined and clear 
descriptions of 
student behaviors are 
provided to defend 
analysis for some of 
the factors 

Levels of 
Analysis 

Focuses on Classroom 
level only 

Examines both 
Classroom-level and 
School-level factors 

Examines Classroom-
level, School-level, and 
Community-level 
factors 

Examines data at the 
Classroom-level, 
School-level, 
Community-level and 
State-level  

Connections 
to Student 
Observation 

Explanations lack 
clarity  due to 
insufficient or 
contradictory 
information because 
author uses 
judgmental 
statements instead of 
observed facts 

Explanations lack 
clarity or the ones 
given lack clarity 
because crucial 
elements are left out 
or because the author 
uses judgmental 
statements instead of 
observed facts 

Explanations are clear 
though without clarity 
because crucial 
elements are left out 
or because the author 
uses judgmental 
statements instead of 
observed facts 

Explanations are clear 
and discriminate 
between facts and 
inferences of 
behaviors 

Reflection Paper provides data 
on the factors but 
limited reflection and 
no integration of the 
two.  

Paper provides data, 
and reflection of 
events but limited 
integration of the two. 

Paper demonstrates 
an integration of data, 
reasoning, and 
justification for 
conclusions. 

Paper demonstrates a 
comprehensive 
integration of data, 
reasoning, and 
justification for 
conclusions. 

Organization Paper is not well 
organized and has 
many errors 

Paper is organized 
around the areas and 
has several errors 

Paper is organized 
and has few errors 

Paper is well 
organized and 
synthesizes across 
required areas and 
has few errors 

Citations No citations in the text 
or not all outside 

Citations in text for all 
outside material and 

Citations in text for all 
outside material and 

Citations in text for all 
outside material and 
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material cited and/or 
no reference list 

reference list but not 
all in APA style 

reference list in APA 
referencing style 

reference list in APA 
referencing style 

Sources Observations only Observations and 
Great Schools website 

Observations, Great 
Schools website plus 
one other and 
interview with 
Teacher or Principal 

Observations, three 
websites including 
Great Schools, 
interview with 
Teacher or Principal 
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Shepherd University 

 
 

EDUC 333:60 Foundations of Literacy (CRN 31643) 

Fall Semester 2014     Credit Hours: 3 
Class Meets Mondays 5:00 – 7:40 PM Martinsburg Center Room 212 

This is a face-to-face class with some online components and assignments.  

 
 

 

Technology Components 

Diversity Components 

 

Instructor:  Dr. LeAnn Johnson   

Office/Hours:   Martinsburg Center  211a  Mondays 3-5 and 7:40-8:40 

Main Campus: 103d  Knutti Hall Thursdays 3-5 and 7:40-8:40 

  or by appointment in either location 

Email:  LJohnson@shepherd.edu     

Campus Office Phone:  (304) 876-5508  Personal Phone: 301-432-5358  
                                                

Course Description 

This course introduces students to the five essentials of reading instruction (phonemic awareness, phonics, fluency, 

vocabulary and comprehension) and the connection between reading and writing instruction. It presents basic theories 

and models of reading instruction and assessment and methods to reinforce all aspects of literacy (reading, writing, 

listening and speaking) across different types of text with children pre-K to fifth grade. As a part of this course, 

students will learn how literacy standards are aligned with specific lesson objectives, assessment, and instructional 

strategies for effective lesson planning.  Students will be introduced to the role of family and culture, learning 

diversity, and language acquisition on the development of literacy skills.  As part of the Shepherd University teacher 

education program, this course is based on the principles and standards of the National Association for the Education 

of Young Children, the International Reading Association, the Council for Exceptional Children, the West Virginia 

Professional Teaching Standards, and incorporates the philosophy of “Teacher as Reflective Problem Solver.” 

 

Course Format/Delivery 

This is a content oriented course that meets multiple times per week with some online components and assignments.  

Class meetings consist of elaboration on and substantial class discussion of course readings and application of 

concepts.   

 

Required Materials 

 

Tk20 Assessment Data System: This system is required material for your EDUC courses. It provides constant and 

detailed evaluation of your SU teacher education program, and provides you with a record of your EDUC key 

assessments. Go to https://edportal.shepherd.edu to purchase, or purchase it through the bookstore. Your one-time 

purchase is good for 7 years, and you will use it in all EDUC courses throughout your teacher education program. If 

you are not an Education major, you do not need to purchase TK20. 

https://edportal.shepherd.edu/
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Cunningham, P.M. & Allington, R.L. (2011). Classrooms That Work: They Can All Read and Write, 5th Ed.  Boston: 

Pearson. ISBN-13: 978-0-13-704837-3 

 

Fox, B. J. (2014). Phonics and Word Study for the Teacher of Reading: Programmed for Self-Instruction (11th ed.).  

Boston: Pearson. ISBN-13: 978-0-13-283809-2 

 

Common Core State Standards-Access here: http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf 

West Virginia Next Generation Standards – Access here: 

http://wveis.k12.wv.us/Teach21/public/ng_cso/NG_CSO.cfm?tsele1=1&tsele2=2  

This syllabus plus Additional Readings handed out in class or in SAKAI Resources 

Please note – When readings are assigned, you are required to bring text(s) and your notes on them to class on the 

day due.  

SAKAI: Sakai is an online course management tool that is provided through the Shepherd University Website. It has 

many functions such as providing immediate feedback regarding grades on assignments, accessing course resources 

such as PowerPoint slides used in class and required readings, taking on-line quizzes and exams, and providing an 

easy route for emailing the professor and other students in the class.  Not all professors use all of its functions.  For 

this course, you will be expected to access SAKAI to obtain required readings, submit assignments, and monitor your 

grades. SAKAI can be accessed at courses.shepherd.edu/xsl-portal or by clicking on the SAKAI tab at the top 

left of the Shepherd University home page. 

Course Goals 

LEAP Goals and Learning Competencies: 
This course addresses the following learning outcomes/competencies: 

• Critical Thinking 

• Creative Thinking  

• Oral Communication 

• Written Communication 

• Informational Literacy 

• Collaboration/Teamwork 

(For definitions of the above competencies please link to the following site: 

http://www.shepherd.edu/ctl/teachingtools.html) 

 

Learning Outcomes:  The student will demonstrate competence in the following ways: 
Concepts of Literacy 

• Students will develop a personal definition of literacy as it applies to authentic purposes for reading and writing at 

various ages. (WVPTS 1a, 2a) (NAEYC 5a, 5b) (IRA 1.1)  

• Students will be able to identify the underlying processes and theories of reading and how they relate to typical 

reading/writing instructional activities. (WVPTS 1a) (NAEYC 5a, 5b,) (IRA 1.2) (CEC 3.1) 

• Students will develop literacy-based vocabulary such as phonology, morphology, syntax, semantics, etc. in discussing 

language and literacy development in the professional community. (WVPTS 1a) (NAEYC 5a, 6a) (IRA 1.1) (CEC 3.1)

   

Materials Analysis (Difficulty: Teacher Judgment, Leveled readers, readability formulas, lexical scores, text complexity, and 

other formatting and content issues; Genre Structures). 

• Students will be introduced to a variety of methods to evaluate the difficulty of books for pre-k to elementary texts. 

(WVPTS 1b, 1d, 2f, 3a, 3d) (NAEYC 4b, 4c, 4d, 5a, 5b) (IRA 1.3, 2.1, 2.2, 2.3) (NETS-T 3A, B, C) (CEC 3.1) 

• Students will become familiar with the text structure of a variety of different genre. (WVPTS 1b, 1d, 2f, 3a, 3d) 

(NAEYC 4b, 4c, 5a, 5b) (IRA 1.1, 2.3) (CEC 3.2) 

http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
http://wveis.k12.wv.us/Teach21/public/ng_cso/NG_CSO.cfm?tsele1=1&tsele2=2
http://courses.shepherd.edu/xsl-portal
http://www.shepherd.edu/ctl/teachingtools.html
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• Students will start a materials resource file in which a variety of books have been analyzed for their appropriateness in 

teaching a variety of literacy skills to children pre-K to 5th grade. (WVPTS 1b, 1c, 3a, 3d, 3f) (NAEYC 1a, 1b, 1c, 4b, 5a, 

5b) (IRA 2.2, 2.3) (NETS-T 1d, 3a, b, c, d) (CEC 3.2) 

• Students will be introduced to basic assessment techniques used to identify student reading levels to match books to 

readers. (WVPTS 1c, 1e, 3f) (NAEYC 3a, 3b, 3c, 3d, 5a) (NETS-T 3d) (CEC 1.2, 5.1) 

Planning for Literacy Instruction  (Curriculum Standards; Lesson Objectives; Procedures including Motivation, Concept 

Development, Guided Practice, Active Engagement of Students with the concept or skill, Independent practice, and Wrap Up; 

Assessment; Material Selection) 

• Students will be introduced to the common core and WV Next Gen standards for elementary grade literacy instruction. 

(WVPTS 1b, 1c, 1d)  (NAEYC 1a, 1b, 5a, 5b. 5c) (IRA 2.1, 2.2) (NETS-T 3a, b) (CEC 3.2) 

• Students will write objectives aligned to the common core or WV Next Gen standards that describe the student outcome 

in terms of the concepts or skills the student will demonstrate. (WVPTS 1a, 1c, 1d, 1e) (NAEYC 3a, 3b, 3c, 5a, 5b, 5c) 

(CEC 3.3) 

• Students will practice writing major components of lesson plans. (WVPTS 1b, 1c, 1d, 1e) (NAEYC 4d, 5a, 5b) (IRA 2.2) 

• Students will develop a literacy center that reinforces skills outlined by the common core or WV Next Gen  standards 

appropriate for students pre-K to 5th grade (WVPTS 1a, 1b, 1c, 1d, 1e) (NAEYC 1a, 1b, 1c, 4b, 4c, 4d, 5a, 5b, 5c) (IRA 

4.2, 5.1, 5.2, 6.2) (CEC 3.1, 3.2, 3.3, 5.1, 5.4) 

Assessment of Literacy Skills 

• Students will be introduced to the established purposes for assessment. (WVPTS: 1e, 3e, 5i) (NAEYC 3a, 3b, 3c, 

3d) (IRA 3.1) (CEC 4.1, 4.2, 4.3) 

• Students will be introduced to common informal reading assessments such as running records, informal reading 

inventories, miscue analysis, and retelling as well as the development of rubrics for assessing writing. (WVPTS: 1e, 

3e, 5i) (NAEYC 3a, 3b, 3c, 3d) (IRA 3.1) (CEC 4.1 4.2) 

Phonological Awareness  

• Students will learn what phonological awareness is and how it impacts learning to read. (WVPTS 1a, 2a) (NAEYC  

5a, 5b) (IRA 1.1, 2.1) (CEC 3.2) 

• Students will analyze a variety of tasks that focus on developing and assessing phonological awareness in the 

primary grades. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d, 3e) (NAEYC 1a, 1b, 1c, 3a, 3b, 3c, 4b, 4c, 4d, 5a, 5b, 5c) (IRA 1.1, 

2.1) (CEC 3.2, 3.3.5.4)                             

Word Recognition - Phonics  

• Students will learn the difference between word analysis and word recognition and how both are connected to the 

development of fluent reading. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d, 3e) (NAEYC 5a, 5b) (IRA 1.1, 2.1) (CEC 3.1, 3.2, 

3.3)                      

• Students will demonstrate competence in the basic phonics generalizations used to teach reading in the English 

Language. (WVPTS 1a, 2a) (NAEYC 5a, 5b, 5c) (IRA 1.1) (CEC 3.1)    

• Students will analyze a variety of tasks that focus on teaching and measuring learning of phonics generalizations in 

the primary grades. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d) (NAEYC 1a, 1c, 3a, 3b, 3c, 4b, 4c, 4d, 5a, 5b, 5c) (IRA 2.1, 2.2) 

(CEC 3.1, 3.2, 4.1, 5.4) 

• Students will examine the impact of spelling instruction on both phonics skills and ability to write. (WVPTS 1a, 2a) 

(NAEYC 1a, 1b, 4b, 4c, 5a, 5b, 5c) (IRA 1.2, 2.1, 2.2) (CEC 3.1, 3.2, 4.1, 5.4) 

• Students will learn how to apply basic phonics generalizations to multi-syllable words. (WVPTS 1a, 2a) (NAEYC 

5a) (IRA 1.1) (CEC 3.1, 3.2, 5.4) 

Fluency 

• Students will learn the component parts of fluency (automatic word recognition, prosody, and speed) and methods 

for developing and assessing student fluency. (WVPTS 1a, 2a) (NAEYC 3a, 3b, 3c, 5a) (IRA 1.1, 1.2, 3.1) (CEC 

3.1, 4.1, 4.3, 5.4) 

• Students will become familiar with expected norms for fluent reading across the elementary grades. (WVPTS 1a) 

(NAEYC 1a, 1b, 3a, 5a) (IRA 1.1) (CEC 1.2) 

• Students will examine the effects of developing automaticity in sight word recognition, opportunities to read, 

methods of error correction during oral reading, and various activities that support the development of fluency in 

elementary readers. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d, 3e) (NAEYC 4b, 4c, 4d, 5a)  (IRA 1.1, 1.2) (CEC 3.1, 3.2, 3.3, 

5.1, 5.4, 5.5) 

Vocabulary 

• Students will learn systems for identifying and sorting words to be targeted for direct instruction of vocabulary vs. 

words that will be taught through embedded exposure. (WVPTS 1a, 2a)   (NAEYC 4d, 5a) (IRA 1.1) (CEC 3.1, 3.2, 

4.1) 
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• Students will learn the principles underlying successful vocabulary development for students at various stages of 

language development. (WVPTS 1a, 2a)  (NAEYC 1a, 1b, 5a) (IRA 1.1) (CEC 1.2, 3.1, 3.2) 

• Students will evaluate various typical vocabulary instruction procedures and methods of assessment for their 

adherence to the principles of effective vocabulary learning. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d, 3e)   (NAEYC 3a, 3b, 

3c, 4b, 4c, 4d, 5a) (IRA 1.1, 2.1) (CEC 3.1, 3.2, 3.3, 4.1, 4.2, 4.4, 5.1, 5.4, 5.6, 5.7) 

Comprehension 

• Students will learn the difference between supporting comprehension for an individual text and teaching 

comprehension strategies that students can utilize independently in many texts. (WVPTS 1a, 2a) (NAEYC 5a)  (IRA 

1.1, 1.2) (CEC 3.1, 3.2, 3.3, 5.4, 5.6) 

• Students will be introduced to the cognitive modeling and the explicit strategy instruction model. (WVPTS 1a, 2a)  

(NAEYC 4b, 4c, 5a) (IRA 1.1, 1.2) (CEC 3.1, 3.2, 3.3, 5.4, 5.6) 

• Students will evaluate various typical comprehension instruction procedures for their ability to support independent 

comprehension skill development. (WVPTS 1a, 1b, 1d, 2a. 3a, 3d, 3e)  (NAEYC 4b, 4c, 4d, 5a) (IRA 2.1) (CEC 3.1, 

3.2, 3.3, 5.1, 5.4, 5.5, 5.7) 

• Students will examine the differences in assessing comprehension through retelling, questioning/discussion, writing 

responses, and authentic tasks with children at various developmental levels (WVPTS 1a, 1b, 1d, 1e,2a. 3a, 3d, 3e)  

(NAEYC 1a, 1b, 3a, 3b, 3c, 4b, 4c, 4d, 5a) (IRA 3.1) (CEC 4.1, 4.2) 

Writing 

• Students will demonstrate competence in the basic syntactic structures of the English language. (WVPTS 1a) 

(NAEYC 5a) (IRA 1.1) (CEC 3.1) 

• Students will examine the impact of various types of writing instruction on developing writing competence in 

children pre-K to fifth grade. (WVPTS 1a, 2a) (NAEYC 1a, 1b, 4b, 4c, 4d, 5a) (IRA 1.1, 1.2, 2.1, 2.2) (CEC 1.2, 

3.1, 3.2, 3.3, 5.1, 5.4) 

 

AVAILABLE RESOURCES:  

 

Rave Alert System - Shepherd University has teamed-up with Rave Wireless Inc. to offer a text-messaging 

notification system. Emergency communications from the University, including inclement weather announcements, 

will be sent as a text message to those who opt into the plan. Please note that school closures and emergency 

announcements will be the only notices sent to participants. Go to http://www.shepherd.edu/university/rave to sign up. 

 

Disability Support Services (DSS) 
Disability Support Services (DSS) at Shepherd University facilitates equitable access for every student who self-

identifies as having one or more disabilities. Students requesting any disability related accommodation should contact 

the Director of Disability Support Services in Gardiner room 24, or by calling 304-876-5689. This includes students 

with disabilities who require academic accommodations, students requesting specific housing accommodations for 

health-related reasons, and all other disability accommodations.  Accommodation letters from the DSS office must be 

provided to instructors in order to receive accommodations. Accommodations are not retroactive; however, students 

may decide for which classes they will use their approve accommodations. For more information see: 

http://www.shepherd.edu/mcssweb/dss/default.html 

 

Academic Support Center - The ASC provides support services for students of all abilities, but especially for those 

who need assistance making the transition to higher education.  They offer peer tutoring, learning skills instruction, 

and academic advising.  For more information, visit http://www.shepherd.edu/ascweb/index.html 
 

Counseling: If you feel that you are a victim of personal violence, counseling services are available that can support 

and guide you through difficult experiences. I encourage you to seek this help knowing that they can help you in a 

confidential forum. To make an appointment contact Rhonda Jackson 304-876-5681 or through email 

rjackson@shepherd.edu.  The Counseling Center is located in G-10 of Gardiner Hall. 

 

Course Expectations                   
 

As a 300 level education course, Foundations of Literacy requires a high level of personal commitment to 

engagement with the course content.  
 

http://www.shepherd.edu/university/rave
http://www.shepherd.edu/mcssweb/dss/default.html
http://www.shepherd.edu/ascweb/index.html
mailto:rjackson@shepherd.edu
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Understanding the Complexity of Teaching (WVPTS 4a, 4b, 4c): Students will complete this class with an 

appreciation for and commitment to critical thinking, collegiality, ongoing professional growth, and educational 

reform. Through reading, writing, discussion, activities and projects, Students must recognize and wrestle with the 

complexity and rigor that characterize teaching.  
 

Writing Proficiency (WVPTS 1a): As a teacher, you are responsible for ensuring that the children you teach 

understand and follow writing conventions.  Not following accepted writing standards reflects poorly on you as a 

teacher.  Therefore, I expect everything you write to be typed (12 point font, double-spaced), carefully edited and 

proofread for standard grammar, punctuation, spelling, sentence structure, paragraph organization, and coherence.  

This includes emails! Every error will negatively affect your grade. You are expected to be able to produce an 

error-free paper before you enter student teaching. 
 

Taking Initiative (WVPTS 4a) In keeping with the professional dispositional characteristics contained in the 

Teacher-As-Reflective-Problem-Solver Framework, each student in this class must begin to accept responsibility for 

his/her own learning. I expect each individual to come prepared with a thorough knowledge of assigned readings and 

questions to help clarify understandings. I expect you to demonstrate a firm commitment to growing and developing 

in the knowledge, disposition and performance appropriate for a developing teacher candidate. I expect you to 

demonstrate collegiality by sharing information with your classmates and acting as resources to each other as 

appropriate. 

 

Course Policies 

                               

Academic Integrity: Please review the Student Handbook found at www.shepherd.edu/students/studenthandbook.pdf, pp. 

154-155 related to expectations of honesty and integrity associated with being a Shepherd University student. The following 

excerpt is of particular importance:  
 

Academic dishonesty includes, but is not limited to, cheating on examinations, falsifying records, 

submitting plagiarized work of any kind, or providing or receiving assistance in course work in a  

manner not authorized by the instructor. Plagiarism is defined in the Shepherd University Catalog  

as “the act of stealing and using as one’s own, the ideas of another or the written expression of ideas of another.” 
 

This includes lack of proper citation of texts or online sources in lesson plans and papers.  Failure to comply with stated 

policies may result in failure on the assignment, failure in the course, or university-level consequences.  

 

Cell Phones – All phones should be silenced and put away before you enter class. You may expect a deduction in 

participation for that class if you initiate or answer a phone call or text message during class. Do not leave your 

phone out on the table during class. If you are accessing a class text online using a smart phone or tablet, please 

notify your instructor. 
 

 

Professional E-mail Protocol - E-mail correspondence is accepted as professional work-place communication.  

Therefore, you are expected to begin now using appropriate professional language and courtesies when sending any e-

mail related to your education program. Edit and proofread every e-mail to your professors and any other 

professional with whom you communicate.  The following professional protocol should be used in e-mails to 

communicate with any Shepherd instructor about coursework: 

7. Subject line – identify the main topic or reason for your e-mail. 

8. Address the professor by name, rather than casually, such as “Hey there.”  

9. Identify yourself and the course you are in. Remember that we have many students.  

10. Do not use text-messaging abbreviations: numerals or single letters for words, such as “4” or “u.” Use 

appropriate capitalization and punctuation. 

11. Read over your e-mail for clarity and to correct errors before sending. 

12. If you e-mail professors after work hours, they may not check Shepherd e-mail until the next day or after the 

weekend. Do not expect an immediate response, but follow up if you have not heard by the next class.  

13. Please do not use a previous Reply to initiate a new e-mail communication (see #1). 
 
 

 

http://www.shepherd.edu/students/studenthandbook.pdf
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No Late Assignments - Every assignment is due at the beginning of class on the date indicated or electronically as 

specified. Grace Period: Assignments turned in between the due date/time and 11:55 pm the following day will 

receive a reduced grade.  After the grace period, no assignments will be accepted.  NOTE: You are responsible 

for knowing how to use Sakai and TK-20 applications and procedures needed in this class. Technology issues are 

NOT an excuse for late submission of assignments, so give yourself plenty of time.  Check with your instructor if you 

are unsure of any requirements. 
 

Attendance - Attendance is required for every class session.  Every unexcused absence will negatively impact your 

grade.  I follow the Shepherd University Catalog definition of excused absences:   
 

“Legitimate reasons for class absences include documented and/or verifiable instances of the following: 1) 

death in the immediate family; 2) incapacitating illness or injury (not including any non-emergency 

doctor’s appointments that could be scheduled at other times); 3) field trips required for other classes, 

intercollegiate competitions, or activities entailing official representation of  

Shepherd University; 4) seriously hazardous, weather-induced driving conditions (for commuter students 

only).” 
 

Absences: Every absence will be considered unexcused unless you present the required documentation to 

receive an excused absence.  All unexcused absences and tardiness for campus classes will negatively impact 

your grade. You are still required to complete CEC Notes and have them in your folder on time for every 

required reading. 

 

Missing Class: It is your responsibility to follow-up with a classmate to find out what happened during any class 

session that you miss and make arrangements to get any handouts. If an excused absence hinders the submission of 

any assignment or taking any exam, please contact the instructor for arranging a make-up opportunity. 

 
 

Formative Feedback on Assignments:  For questions about assignments or advance feedback, see me during office 

hours (or by appointment) well before the due date. I have tried to make my office hours as convenient as possible for 

you by placing them immediately before and after class but I’m willing to meet with you at another mutually 

conducive time. I am always happy to discuss your thoughts and ideas about an assignment. In addition, you may 

always e-mail me with clarifying questions or to make an appointment. 
 

 

Instructor’s Qualitative Evaluation of Teacher Education Student (PRO-05 Form) 

The PRO-05 form outlines personal and professional qualities that are relevant human dimensions in evaluating the suitability 

of an individual for teacher education candidacy. The following dispositional qualities are assessed by your instructor in every 

education course and submitted on TK-20:  
• PRACTICE teaching/learning from our model’s thematic structure: Action, Interpretation, and Critical Reflection. Are you 

taking serious responsibility for your own learning? 

• ENGAGE in self-analytical and self-reflective processes for professional development. Are you learning from the feedback 

from self-reflection and from others? 

• ENGAGE in critical discourse about educational issues. Do you participate actively in class in discussions and ask 

thoughtful questions about course content? 

• RESPECT individual dignity and diverse learning orientations for all students. Do you evaluate and check any biases about 

the ability and worthiness of all students to learn? 

• COMMIT to excellence in academics and practical teaching/learning experiences. Do you practice excellent student 

behaviors? 

• ACCEPT personal responsibility for professional development, beginning with this course. Do you actively accept your 

role in knowing what you know and what you need to know? 

• DEMONSTRATE attributes of life-long learning. Do you demonstrate a desire to learn all you can in every situation and 

the willingness to go beyond basic requirements? 
 

Seek assistance from your advisor in the development of appropriate professional disposition. Although the PRO-05s are not 

considered part of the academic grade for this course, the professional judgments rendered by faculty are important 

considerations in Juncture I approvals.  

 

Course Grading 
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Your grade for the course will be determined using the following criteria: 

In Class Assignments and Activities:   25% 

 Attendance, Preparation and Participation 

CEC Logs, 

 Read-Aloud,  

Literacy Autobiography with Reflection   

Classroom Literacy Environment Reflection    5% 

Phonics Content Knowledge    15% 

Mid-term Exam     15% 

Lesson Planning Assignments    15% 

Resource File and Thematic Book Recommendations   5% 

Final Exam      20% 

          

Total       100% 

 

 

To earn a course grade of A, you must turn in every required assignment. 

 

EXTRA CREDIT: To earn 10 points toward your Final Exam Grade - Attend one Professional Development Event, 

such as an extra Reading Council Meeting, the West Virginia Reading Conference (November 20-21) or KDP/SESA-

sponsored workshop related to Literacy. Write a reflective essay using the CEC guiding questions (not the CEC 

notes form) and submit to Sakai Assignments by Dec. 1, before class.  

 

Department of Education STANDARDS for Teacher Candidate Preparation (WVPTS and NETS-T) are 

available in SAKAI Resources. 

  

 

 90-100% = A  (4.0) 

 80-89% =   B  (3.0) 

70-79% =    C  (2.0) 

 60-69% =   D  (1.0) 

  0-59% =    F  (0.0) 
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INSTRUCTIONAL SCHEDULE FALL: Subject to change as announced by the Instructor 

                                                                                                       

 

Topics/Activities 

 

 

Readings/Assignments Due 

Week One – Monday, August 25 
What is Literacy?  
Interactive Read Alouds 

CEC Notes requirement: Read Article & Discuss 

Chapter 1, Effective Literacy Classrooms Jigsaw 

Phonics Pretest 

Course Introduction - Syllabus 

Review: Literacy Autobiography Assignment 

               Resource File Assignment      

 

READ Course Syllabus; Bring Questions 

Preview the Textbooks and Bring them to class 

BRING A book that you might read aloud to an elementary 

class 

Week Two – No Class - Labor Day 

Week Three – Monday September 8 

Getting Students to Read and Write A Lot 

Interests, Attitudes and the Role of Self Efficacy 

Literacy Autobiography Activity  

Interactive Read Aloud # 1 

 

 

 

Phonics Part I –In-class activity.  

Sakai Phonics Quiz I Opens after Class 

 

READ Classrooms That Work 2 (CEC Response in Class) 

DUE In Class: Literacy Autobiography notes  

BRING: Your favorite book (as a kid or an adult) and the 

last book you read “for fun.” 

DUE on Sakai Assignments: Reflection on Literacy 

Autobiography Posted by 8 a.m. Friday, September 12 

 

COMPLETE FOX Phonics Part I & BRING TO CLASS  

DUE: Friday, Sept. 12 at 8 AM - Sakai Phonics Quiz I 

Week Four – Monday September 15 

Emergent Readers: Building a Foundation for 

Literacy 

Concepts of Print, Phonemic Awareness, Oral 

Language 

Interactive Read Aloud # 2 

 

 

Phonics Part II – In-class activity.  

Sakai Phonics Quiz II Opens after Class 

READ Classrooms That Work 3 (CEC Response in Class) 

BRING a book that would be appropriate for supporting 

emergent literacy skills. 

DUE In Class Present Resource File Activity for Emergent 

Readers, Post “Handout” to Resource File Discussion 

Board before class 

 

COMPLETE FOX Phonics Part II & BRING TO CLASS 

DUE: Friday Sept. 19 at 8 AM - Sakai Phonics Quiz II 

 

Week Five – Monday, September 22 – Jefferson County Reading Council Meeting – T.A. Lowery Elementary 

The Literate Environment 

Field Trip to T.A. Lowery Elementary School (103 

Shenandoah Junction Road, Shenandoah Junction, 

WV  25442-4757). Please meet there by 4:30 to 

attend the Jefferson County Reading Council 

Meeting in the school library followed by a tour of 

two classrooms and a q&a session with a host 

teacher. Please be prepared with questions regarding 

the challenges she faces in creating a literacy rich 

classroom that “works.”  

 

READ Classrooms That Work, 12 (CEC Response and 

QUESTIONS) 

PREPARE for the field trip by reviewing assignment 

expectations outlined on Sakai Resources and read the two 

articles posted online. 

DUE on Sakai Assignments: Reflection on class “Field 

Trip” Post by 8 a.m. Friday, September 26 

 

Week Six – Monday, September 29 

Developing Fluency, Phonics and Spelling READ Classrooms That Work 4 & 5 (CEC 4/5 Response) 
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Interactive Read Aloud # 3 

 

 

 

 

 

 

Phonics: Part III – In-class activity.  

Sakai Phonics Quiz III opens after Class 

BRING a short selection that would be appropriate for 

fluency practice. 

DUE In Class Present Resource File Activity for 

Developing Fluent Decoding Skills, Post “Handout” to 

Resource File Discussion Board before class 

SEE Mid-term Study Guide on Sakai Resources 

 

COMPLETE FOX Phonics Part III  BRING TO CLASS  

DUE: Friday, Nov 3 at 8 AM - Sakai Phonics Quiz III  

 

Week Seven – Monday October 6 - Midterm Week 

MIDTERM EXAM –  

Includes Phonics Parts I – III, 

Classrooms that Work Chapters 1-5,  

and any other materials provided in class or on 

Sakai up to this date. 
 

This exam will be delivered via computer (in class) in a 

manner similar to Praxis administration so you will be able 

to see your score displayed upon submission.  If you then 

wish to improve your grade, you may choose to respond to 

an additional essay question posted to Sakai Assignments 

by 8:00am October 10 for up to 15 additional points.  

 

Week Eight – Monday October 13 

Vocabulary 

Read aloud #4 

 

 

 

Phonics Part IV – In-class activity.  

Sakai Phonics Quiz IV opens after class 

 

READ Classrooms That Work 6 (CEC 6 Response) 

BRING a book appropriate for students in “your” 

classroom with three words from that book that you 

selected for teaching. 

  

COMPLETE FOX Phonics Part IV, BRING TO CLASS  

DUE: Fri. October 17 at 8:00 AM - Sakai Phonics Quiz IV 

(Yes I’m aware that this is Fall Break so do it early) 

 

Week Nine – Monday October 20 

Comprehension  

Mini Lessons and Think Alouds 

Read aloud #5 

 

 

 

 

Phonics Part V – In-class activity.  

Sakai Phonics Quiz V opens after class 

 

READ Classrooms That Work, Ch. 7 (CEC 7 Response) 

BRING a Book that is Appropriate for Teaching a 

Particular Comprehension Skill or Strategy.  

DUE In Class Present Resource File Activity for 

Developing a Selected Comprehension Skill, Post 

“Handout” to Resource File Discussion Board before class 

 

COMPLETE FOX Phonics Part V & BRING TO CLASS  

DUE: Fri. Oct. 24 at 8:00 AM - Sakai Phonics Quiz V 

 

 

Week Ten – Monday, October 27 – Class On-Line, Attend the Jefferson County Reading Council (Optional) 

Developing Writers and Integrating Reading & 

Writing Across the Curriculum 

(On-Line Lesson and Tasks) 

 

Reading Council Monday 4:30 at T.A. Lowery 

Elementary School  

 

READ Classrooms That Work, 8 & 9 and complete the 

activities posted on Sakai by Friday, October 31 

Post as directed on-line 

 

Week Eleven – Monday, November 3 

Assessment 

Read Aloud #6 

 

READ Classrooms That Work 10 (CEC 10 Response) 
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Phonics Part VI – In-class activity.  

Sakai Phonics Quiz VI opens after class. 

 

BRING 3 Books of Different Genres that you think are 

appropriate for a student at a selected grade level to read 

independently. 

 

COMPLETE FOX Phonics Part VI, BRING TO CLASS 

DUE: Fri. Nov. 7 at 8:00 AM - Sakai Phonics Quiz VI 

Week Twelve – Monday November 10 

Elements of Lesson Planning  

From Content Standards to Lesson Objectives 

Writing Objectives that lead directly to Assessment 

Valid and Authentic Assessment of Objectives 

 

 

 

 

 

Phonics Part VII – In-class activity.  

Sakai Phonics Quiz VII opens after class 

PRINT, COMPLETE, and BRING TO CLASS– 

Content Standard Scavenger Hunt – Handout in Sakai 

Resources  

READ –  Article in Sakai Resources (CEC Response) 

VIEW – YouTube screencast on Writing Lesson 

Objectives (URL in Sakai Resources) (CEC Response) 

DUE:  Aligning Lesson Components on Sakai 

Assignments by Friday, November 14 8:00 AM 

 

COMPLETE FOX Phonics Part VII, BRING TO CLASS 

DUE: Fri. Nov. 7 at 8:00 AM - Sakai Phonics Quiz VII 

Week Thirteen – Monday, November 17 

Elements of Lesson Planning 
Differentiated Instruction  

Effective Questioning 

 

 

 

Phonics Part VIII – In-class activity.  

Review Phonics Study Guide in class 

Sakai Phonics Quiz VIII opens after class. 

 

READ Classrooms That Work 11 (CEC 11 Response) 

PRINT, COMPLETE, & BRING TO CLASS – Phonics 

Study Guide in Sakai Resources  

DUE: Effective Instruction Assignment post to Sakai 

Assignments by Friday, November 21, 8:00 AM 

 

COMPLETE FOX Phonics Part VIII BRING TO CLASS 

DUE: Fri. Nov. 21 at 8:00 AM - Sakai Phonics Quiz VIII 

 

Week Fourteen - THANKSGIVING BREAK NOV 24-28 

Week Fifteen – Monday December 1 

Presentation of Thematic Book Recommendations 

Course Concept Review  

Final Exam Study Guide available in Sakai 

Course Evaluations  

 

Phonics Post-Test in Taken on-line in Class 
 

DUE: CEC Log with all entries.  

BRING: 10 books (texts) that could be used in a lesson 

that is part of a thematic unit, be prepared explain 

why you chose each as a potential material to use 

in your lesson.  

POST: Book Recommendations to Discussion Board with 

additional information about each as outlined in 

class by Friday, December 5, 8:00 a.m. 

SEE Final Study Guide on Sakai Resources and Bring Any 

Questions you have about the Final Exam Study Guide 

 

Finals Week – Monday December 9 

Comprehensive Final Exam 

 

POST: Self-Evaluation of Resource File to Sakai 

Assignments before the final. 

 

Assignment Details and Rubrics will be discussed in class and posted on Sakai. 
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Technology 

Diversity 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Early Language and Literacy 
(3 credit hours) 

[Concurrent with 334L / practicum] 
 

 

EDUC 334 SECTION: 01 CRN #40945 Spring 2017 

STUTZMAN-SLONAKER HALL #209 MONDAY, 4:30 P.M. – 6:30 P.M. (SEMINAR + ONLINE) 
 

Instructor:  Terresa Fontana 

Office: KN 103C 

Email:  tfontana@shepherd.edu 
*Email is best method of contact* 
Office Phone: (304) 876-5291 

 
 

I. Course Description: 

This course builds on the knowledge of the five pillars of reading by introducing research and 

developmentally appropriate methods for promoting language development and emergent 

reading, writing, speaking and listening skills in early education. This course meets weekly and 

is designed to be taken concurrently with a field placement, EDUC 334L, in an early education 

classroom where field based assignments will be carried out. Previously titled “Instructional 

Strategies in Early Education” and offered as 3 credits. Prerequisites: EDUC 333, EDUC 315 

and EDUC 315L, or permission of instructor. Co-Requisite: EDUC 334L. 

 

Course Format: This course combines weekly meetings and online modules to explore various 
ways to implement principles and practices of instruction. It is designed to be taken 

concurrently with a field placement in an early education classroom where field based 
assignments will be carried out. 

 

Instructional Approach: This course will be taught from a constructivist philosophy. Students 

are expected to come to each class session prepared and ready to engage in learning activities 

with their peers. Each course session will be built around one or more topics supported by 

assigned reading or resource exploration. The course has been designed to include individual 

and small group activities, large group discussions, video clips/presentations, power point 

 
 
 
 

Office Hours 

Wednesday 5:00 pm – 6: 00 pm* 

8:00 pm – 9:00 pm* 

*4:00 pm – 6:00 pm (2nd Wednesday) 

Thursday 12:00 pm – 4:00 pm 

E-mail for alternate appointment(s) 

 

mailto:tfontana@shepherd.edu
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presentations, and case studies. Assignments will help you apply what you learn in your reading 

and class activities to your field practice. All of the activities and discussions linked to the 

course sessions on SAKAI will be helpful to you as you construct your understanding of the 

course content. Students should dialogue with the instructor and provide feedback; adjustments 

can be made to class pace, format, and delivery to enhance the learning experience for each 

group of learners. 

 

A. Learning Outcomes / Standards: 
 

Language Acquisition and Development 
Students will use oral language samples to identify the language 

development stages of various children. 

(NAEYC 1a, 1b, 1c) (NETS-S 1d, 4a) 

Students will demonstrate a variety of research-supported practices to 

extend and develop oral language, vocabulary and comprehension skills. 

(WVPTS 1a, 2a, 2b, 2c, 3a, 3c, 3d, 3f, 

4c) (NAEYC 4b, 4c, 4d) 

Students will review research on augmentative and alternative 

communication systems and other assistive technologies to support and 

enhance communication and learning of young students with special needs 

(NETS.T 3a, 4c) 

The Impact of Environment, Social Interaction and Families on Language and Literacy 

Development 
Students will become familiar with research findings regarding the impact 

family characteristics have on the development of vocabulary and syntax 

in young children. 

(NAEYC 1b, 2a) (NETS-T 3a, 3c, 4d) 

Students will compare and contrast English language systems to another 

language and review research showing the impact that ELL has on 

learning English. 

(NAEYC 1b) 

Students will examine the impact of diversity and skill in languages other 

than English on the development of English language and literacy 

(NAEYC 1b, 2a) 

Students will demonstrate ability to select effective practices for extending 

the diverse talents, skills and ability levels that students bring with them to 

the classroom. 

(WVPTS 1a, 3a, 3c, 3d, 3f, 4c) 

(NAEYC 4b, 4c, 4d, 5a, 5b ) 

Students will evaluate and design a literacy-rich environment (WVPTS 1a, 3d, 4c, 5b) (NAEYC 4b, 
4c, 4d) 

*WVPTS, NETS and NAEYC Standards are appended at the end of the syllabus) 
 

 

II. Course Requirements: 
 

A. General Guidelines 
• Students are expected to complete readings and assignments and come to class 

prepared to participate in class discussion and class activities as outlined in the class 

participation rubric. 

• Students are expected to actively utilize the course SAKAI site to follow the 

syllabus, keep abreast of the course outline, access documents, and complete weekly 

online activities as assigned. 
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• If students miss class, they are expected to get handouts and class notes from another 

student in order to be prepared for the next class session. Students should inform the 

instructor prior to the class meeting that they will miss. Absence from class does not 

excuse a student from submitting an assignment by the due date unless 

arrangements are established with the instructor prior to the due date/time. 

• Assignments are due on the date/time indicated on the syllabus. Submit all 

assignments on SAKAI unless otherwise instructed. If you have any difficulty 

submitting an assignment, bring a hard copy to class. Late assignments will not be 

accepted unless the instructor is contacted prior to the date on which the assignment 

is due; the instructor reserves the right to deny requests for extending a due date. Late 

papers, if accepted, may lose up to one-half the point value. 

• All assignments should be completed according to guidelines and rubrics 

provided in class and on SAKAI. Students may access the instructor for 

consultation during project development. 

• Students are required to activate the Shepherd e-mail address and check it daily 

as critical course announcements will be made via e-mail. When 

communicating via email, make sure to identify yourself by name and course 

number at the beginning of each new email. 
 

1. Both required and optional additional readings/resources will be posted 

throughout the term on the course SAKAI site and/or provided to you in 

class.  Weekly Reading/Preparation will be posted on SAKAI; these will include multi-media 

resources. Students are responsible to read or explore each assigned material prior to the 

designated session and complete any assigned activities. 

 
D. Course Materials 

 
Tk20 Assessment Data System: 
This system is required material for Education Majors and your EDUC courses. It 

provides constant and detailed evaluation of your SU teacher education program, and 

provides you with a record of your EDUC coursework and assessments. Go to 

https://edportal.shepherd.edu to purchase, or purchase it through the bookstore. Your 

one-time purchase is good for 7 years, and you will use it in all EDUC courses 

throughout your teacher education program. 
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Online Modules: 
Each week, you will be required to complete an online module in addition to other 

readings and assignments. 

 

 
 
 

Oral Language and Literacy Analysis:  KEY ASSESSMENT 

(WVPTS 1a, 2a) (NAEYC 1a, 1b, 2a, 3a, 3b, 3c, 3d, 4b, 5a) (CEC 1.1, 1.2, 4.1, 4.2, 5.1) (NETS-S 1d, 4a) 

Purpose: To examine discourse structure to better understand the instructional needs of 

young children in the areas of reading and writing. 

 

Each student will select one child for focused observation. This project includes data 

collection and thoughtful analysis and reflection. Data will be analyzed to deepen 

students’ understanding of children’s language and literacy development and 

instructional needs. Exemplary analysis will include insights regarding connections 

between oral language, reading and writing development as well as the impact of the 

environment on the child’s language and literacy abilities. This project has 5 parts: 

 

1. Language and Literacy Checklist (e.g., LENA Developmental Snapshot) 

2. Language Sample (1) 

3. Literacy Artifacts (2) 

4. Anecdotal Notes (10) 

5. Written Summary including Analysis and Recommendations 
 

This assignment requires observing, recording, and analyzing one language sample from 

a selected Pre-K or Kindergarten student/classroom and collecting artifacts that 

represent the child’s present listening comprehension, verbal language development, 

and writing skills. 

 

Total Points:   65 points (5 points each week) 
Due by Sunday night at 11:55 pm – January 15, January 22, January 29, 
February 5, 
February 12, February 19, February 26, March 5, March 12, March 26, April 2, 
April 9, 
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TK20-Home Literacy Assignment 
(WVPTS 1a, b, c, d, e, 2a, b, 4a, 5f) (NAEYC 1a, b, c, 2a, b, c, 3a, d, 4a, 5a, 5c, 6f) (CEC 1.1, 4.3, 5.1, 5.4, 5.5, 7.3, 

7.3) (NETS-T 3c, 4d) 

 
Project Part I – Family Literacy Activity Kit 

Instructions: Design a take-home Family Activity Kit reflecting one area of standards-

based instruction. This kit will include at least one selection of literature; clear, easily 

understood directions for completing the kit activities; all needed supplies and/or 

manipulatives for kit activities; and an assessment and/or comment sheet for the family 

to return to the classroom with the kit. The Family Activity Kit should be creative, 

easily carried/managed by the child, and made of safe construction. 

 
Project Part II -Family Literacy Activity Kit Presentation 

Instructions: Design a presentation explaining and demonstrating use of the Family 

Literacy Kit. This presentation will include the following components: (1) show / 

explain all components of the Family Activity Kit; (2) explain the standards-based 

application of materials included in the Kit and provide a specific review and rationale 

of the literature’s connection to licensure/standards expectations; (3) explain the parent 

letter / of invitation; (4) discuss parent feedback including student teacher’s reflection 

and next steps. Each student will bring copies of the following documents for each 

classmate and post these on TK20: (1) one-page flyer including a description of kit, its 

contents, statement of curricular connections and standards alignment and directions for 

use (so that other teachers can replicate the kit/activity); and (2) parent letter. 

 
 

In Class Activities: (WVPTS 1a, 1b, 1c, 3a, 3c, 3d, 3f, 4c, 5b) (NAEYC 1a, 1b, 1c, 2a, 3a, 3b, 3c, 
3d, 4b, 4c, 4d, 5a, 5b, 5c) (NETS.T 1a, 1b, 1d, 5a, 5c, 5d) 
Weekly non-graded in-class and online activities will engage students in hands-on 

implementation of content, instructional strategies, and reflective problem solving. 

 

Exams: (WVPTS 1a, 1b, 1c, 3a, 3c, 3d, 3f, 4c, 5b) (NAEYC 1a, 1b, 1c, 2a, 3a, 3b, 3c, 3d, 4b, 4c, 4d, 5a, 

5b, 5c) There are no exams in this class. Periodic in-class and online quizzes as well as weekly reflections will 

serve as formative assessments and support students in preparation for the PRAXIS. Proficient completion will 

count towards Preparation & Participation grade. 

 

Assignments Point Totals 
Attendance 1 pts @ 15 sessions = 15 total points 

Preparation / Participation 2 pts @ 15 sessions = 30 total points 

Online Modules 5 pts @ 13 modules = 65 total points 

Strategies File =  15 total points 

Oral Language & Literacy Analysis =  75 total points 

Literacy Unit = 100 total points 

Home Literacy Assignment = 100 total points 

Total Points 400 points 

 
 

SAKAI: The online center for the course is on SAKAI (SU home page; SU email username and password). SAKAI Learning 

Management System (courses.shepherd.edu). Tutorials and other helpful information may be found:   

http://www.shepherd.edu/ctl/instructional_tech/SAKAI.html 

Total: 100 Points 

Due IN CLASS on Monday, April 24, 2017 

(FINAL) 

http://www.shepherd.edu/ctl/instructional_tech/sakai.html
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Use it regularly to: 

• check the announcement board/email for information and updates 
• participate in class sessions held online periodically or in inclement weather 
• contribute your own and read others’ ideas and analysis on topics covered in class using the discussion board, 
• access the syllabus and assignments, and develop projects with the aid of assessment/self- assessment scoring 

rubrics, 

• get instant access to all vital course materials, deadlines, and assignments 
 

 
 

III. Course Schedule: 

The instructor reserves the right to change this timeline. In the event that this action becomes necessary, 
students will be notified in a reasonable and timely fashion. 
 

Chapter readings and activities are used in the texts listed below. Additional articles will 

supplement the information found in the texts. The additional articles will be posted on the 

SAKAI website. 

 

EDUC 334L due dates / assignments are included on the following course schedule. 
 

*Date 
*Session 

*Semester 

*Week 

Jan. 9, 
2017 

Session 1 

Spring 

2017 

 
 

Topic
s 

READINGS / ACTIVITIES DUE 

 

Assignments DUE 

 

TO BE COMPLETED BEFORE CLASS: 

• Syllabus 
• Executive summary of the report of the 

HOMEWORK 
 

Reading/Assignments/Tasks to Complete 

for Next Week 

• Beatty & Pratt – Chapter 2-3 

• Johnson et al. – Chapter 1 
Beatty – Learning Activities – p. 17 

Week 1 Course 

Overview, 

Syllabus 

Review, 

Introduction 

National Early Literacy Panel. 

(SAKAI) 

• Beatty & Pratt – Preface + Chapter 1 

• Johnson et al. – Preface + 

Introduction 

Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 

(ET) via SAKAI 

Jan. 16, 

2017 

Session 2 

Spring 

2017 

Week 2 

 

 

 

Jan. 23, 2017 

Session 3 

Spring 2017 

No Face-to-Face Class  
 

• Beatty & Pratt – Chapter 2-3 

• Johnson et al. – Chapter 1 

 

 

• UDL: Cognitive theory into practice 

(SAKAI / PDF) 
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Articles 

posted in 

SAKAI on 

UDL, 

Multicultural

ism, and 

Literacy 

Dev’t 

 

Beatty – Learning Activities – pp. 36 

& 66 Weekly Discussion, Reflection, 

and Online Module – due by Sunday 

night at 11:55 pm (ET) via SAKAI 

• Beatty & Pratt – Chapter 7 

• Johnson et al. – Chapter 2-3 

Language and 

Literacy 

Development, 

Multiculturali

sm and UDL 

 

 
Jan. 30, 2017 

• UDL: Meeting the needs of all 

learners (SAKAI / PDF) 

• Tips for integrating 

multiculturalism… (SAKAI / Link) 

• Multicultural literacy improves EC 

development (SAKAI / Link) 

• Thematic unit planning information on 

SAKAI 

Beatty – Learning Activities – p. 217 

Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 

(ET) via SAKAI 

• Beatty & Pratt – Chapter 7 

Session 4 

Spring 

2017 

Week 4 

 

 

 

Feb. 6, 

2017 

Session 5 

Spring 

2017 

Week 5 

Emergent 
Reading, 

Letter 

Recognition, 

and 

Phonological 

Awareness, 

Thematic Unit 

Planning 

 

 

Concepts 

about Print, 

Emergent 

Reading and 

Writing 

• Beatty & Pratt – Chapter 8 

• Johnson et al. – Chapter 2-3 

• Thematic unit planning information on 

SAKAI 

DUE: Strategies File 

 

 
• Beatty & Pratt – Chapter 7 

• Johnson et al. – Chapters 4-6 

• Johnson et al. – Chapters 4-6 

Beatty – Learning Activities – p. 190 

Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 

(ET) via SAKAI 

• Beatty & Pratt – Chapters 4-6 

Beatty – Learning Activities – pp. 92, 125, 

156 

Assessments as assigned from Johnson 

Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 

(ET) via SAKAI 

Week 
3 



 

 

Feb. 13, 2017 
Session 6 

Spring 2017 

Week 6 

 

 
Literacy Across the 

Curriculum 

• Beatty & Pratt – Chapters 4-6 

 
DUE: 

EDUC 334L Assessments from text 

• Review classmates’ strategies files 

• Information on assessment strategies 

(SAKAI / Johnson et al.) 

 Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
Feb. 20, 2017 
Session 7 

Spring 2017 

Week 7 

Classroom and 

Assessment 

Strategies to 

Support Language 

and Literacy 

Development 

• Discuss strategies files 

• Information on assessment strategies 

(SAKAI / Johnson et al.) 

• Information on SAKAI 

Prepare to present ONE lesson and ONE 

center activity from Unit Plans 

Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 

(ET) via SAKAI 

 DUE:  
EDUC 334 Literacy Unit (MID-TERM)  
EDUC 334L Log of Hours (MID-TERM)  

Feb. 27th 

Session 8 

Spring 2017 

Week 8 

 

 

 
Presentations of 

Unit Plans 

 

 

 
Presentations of Unit Plan 

Lesson/Center 

• Information on SAKAI – ELLCO and 

Storybook Reading 

• Choose ONE children’s book – bring to 

class 

 Assessments as assigned from Johnson  
Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
March 6th 

Session 9 

Spring 2017 

Week 9 

 

 
Early Language 

Literacy Classroom 

Observation 

(ELLCO) 

 

Storybook Reading 

 

• Information on SAKAI – ELLCO and 

Storybook Reading 

• Bring ONE children’s book (storybook 

reading) 

DUE: 

EDUC 334L Assessments from text 

• Information on SAKAI – Creative 

Drama, Language Experience Stories 

• Choose ONE children’s book – bring to 

class 

• Begin working on ELLCO 

 Assessments as assigned from Johnson  
Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
March 13th

 

No Class 

Spring 2017 

Week 10  
March 20th 

Session 10 

Spring 2017 

Week 11 

 
 

Storybook Reading, 

Creative Drama, 

Language 

Experience 

(Dictated) Stories 

• Information on SAKAI – Creative 

Drama, Language Experience Stories 

• Bring ONE children’s book (creative 

drama) 

• Bring your Lang. Experience Story 

DUE: 

EDUC 334L Assessments from text 

• Continue working on ELLCO 

• Beatty & Pratt – Chapter 9 

• Information on SAKAI 

Beatty – Learning Activities – p. 242 

 Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
March 27th 

Session 11 

Spring 2017 

Week 12 

 
 

Classroom 

Environments, 

Working with 

Families 

 

• Beatty & Pratt – Chapter 9 

• Information on SAKAI 

• Continue working on ELLCO 

• Beatty & Pratt – Chapter 10 

• Information on SAKAI 

 Beatty – Learning Activities – p. 280  
Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
April 3rd 

Session 12 

Spring 2017 

Week 13 

Response to 

Intervention, 

Technology in PreK, 

Transition to KG 

• Beatty & Pratt – Chapter 10 

• Information on SAKAI 

 
• Begin working on Home Literacy Kit 

11  
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   DUE:   Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

EDUC 334L -- ELLCO  
 (ET) via SAKAI  

April 10th 

Session 13 

Spring 2017 

Week 14 

Putting It All 

Together 

Course Wrap-Up 

 • Continue working on HLK 

 Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
April 17th 

Session 14 

Spring 2017 

Week 15 

 

No Face-to-Face 

Class 

 

Finalize Home Literacy Assignment 

(Final) 

 
 Weekly Discussion, Reflection, and Online 

Module – due by Sunday night at 11:55 pm 
 

(ET) via SAKAI  
April 24th 

Session 15 

Spring 2017 

Week 16 

 

FINAL 

 DUE:  

 

EDUC 334 Home Literacy Assignment  
EDUC 334L Log of Hours (Final)  
EDUC 334L Observation Forms (x2)  

 

****NOTE: Oral Language & Literacy Analysis – Due date will be individually determined**** 
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Technology  

Diversity 

 

 

 

SHEPHERD UNIVERSITY 
 

EDUCATION DEPARTMENT 

 
COURSE SYLLABUS 

 
EDUC 354  Integrated Math, Science, and Social Studies II 

Section 1          Spring 2017 

Thursday – 9:35 – 12:05 on campus  

Alternate Fridays – 9:10 – 11:40 on campus 

Mon. – Fri. Field Times – approximately 9:00 - noon 
 

Instructor: Dr. Dori Hargrove 

Office: Knutti Hall 101-A 

Office Hours: 1st, 3rd, 4th Wednesday – 12:00 – 3:00 pm 

                         2nd Wednesday – 12:00 – 1:00 pm and 3:00 – 5:00 pm 

                         Friday – 12:00 – 3:00 pm 

              or By Appointment 

Email: dhargrov@shepherd.edu   

Phone:  (304) 876-5039 

Class Location:  Knutti Hall – Thursday = Room 112 & Friday = Room 111 
Course Format/ Delivery Mode:  Lecture and Field Experience Placement (70 hours) 

Credit Hours: 5 

                    

Course Description____________________________________________________________________ 
 

Integrated Math, Science, and Social Studies II is the second in a sequence of two courses – including classroom field 

experience - designed to promote the development of teachers who have a philosophical and principled understanding and 

commitment to an integrated pedagogy and curriculum and the practical strategies to implement such an educational 

program for children.  

 

The two-course sequence examines ways to foster development of mathematics, science and social studies in elementary 

settings.  Emphasis is placed on the use of best practices that prompts integrative teaching and inquiry based learning, 

which includes problem solving, reasoning, communication, connection, representation, and conjecturing ideas or issues 

involving mathematics, science and social studies.  This course further develops multiple themes such as observation, the 

nature of content knowledge, empowering children as learners, inquiry, and authentic assessment.  Concepts from 

Integrated Math, Science, and Social Studies I are revisited at a higher level in this course as students are asked to reflect to 

solve problems current in their experience. 

 

The courses include a significant field component (70 hours) where students immediately apply the content and strategies 

learned in class to the context of their classroom placement. Work in the field is directed by a series of assignments that 

require integration of course content and pedagogy while working with children. During the field experience, students plan, 
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implement, and evaluate activities for children with different cultural backgrounds and with a range of exceptionalities 

using knowledge gained in class about data-driven and differentiated instruction. 

 

The class and field experiences occur in the context of Shepherd University’s teacher education program, which is founded 

on the philosophy and theme of TEACHER AS REFLECTIVE PROBLEM SOLVER. Details of the program’s conceptual 

framework are found at www.shepherd.edu/eduweb/tarps1.html. 
 

 

 

 

Required Materials*___________________________________________________________________ 

Tk20 Assessment Data System: This system is required material for your EDUC courses. It provides constant and detailed 

evaluation of your SU teacher education program, and provides you with a record of your EDUC key assessments. Go to 

https://edportal.shepherd.edu to purchase, or purchase it through the bookstore. Your one-time purchase is good for 7 years, 

and you will use it in all EDUC courses throughout your teacher education program. 

 
Other required materials: 

 

Common Core State Standards-Link Available in SAKAI Resources or Print from here:  

http://www.corestandards.org/read-the-standards/ 

WVDE Tree – One Voice, One Focus, One Stop 

https://webtop.k12.wv.us/0/apps/tree/ 

This syllabus plus Additional Readings handed out in class or in SAKAI Resources 
 

Please note – When readings are assigned, you are required to bring text(s) to class and have access to your reflection notes 

on SAKAI. 

 

 Available Resources:  

 

Education Media Lab - Room G2 (ground floor) of Knutti Hall has been developed as a resource room for students 

enrolled in upper division EDUC courses, and current Student Teachers. The coordinator of this room is Dr. Dori Hargrove 

(KN-101A, dhargrov@shepherd.edu).  Please check the Media Lab door for available hours this semester beginning the 

third week of the semester.  Resources in the Media Lab include laminating machine, five computers with printer, scanners, 

bulletin board paper, consumable supplies for creating classroom materials, paper cutter, poster-maker, etc.  By signing in 

to use this room, you are agreeing to 

• Follow all written directions for use of all equipment,  

• Document the number and type of consumable materials you use (to assist with reordering),  

• Turn off or appropriately close any resource used, and  

• Lock the room and cabinet doors; Turn off lights if you are the last to leave.  

 

Use of all Media Lab equipment must be supervised by a Media Lab Monitor.  

 

Academic Support Center - The ASC provides support services for students of all abilities, but especially for those 

who need assistance making the transition to higher education.  They offer peer tutoring, learning skills instruction, 

and academic advising.  For more information, visit http://www.shepherd.edu/ascweb/index.html. 

 
 Course Goals                     _______________________________________________________________ 

1. Teacher candidates will extend their understanding of developmental theory and its  

  implications for pedagogy. The basic elements of mathematics, science, and social studies  

  will be addressed and critically examined. This general goal includes the following: 

a.  Major developmental stages of students and their impact on pedagogy content    

      understanding. (WVPTS 1a) 

http://www.corestandards.org/read-the-standards/
https://webtop.k12.wv.us/0/apps/tree/
mailto:dhargrov@shepherd.edu
http://www.shepherd.edu/ascweb/index.html
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b. Recognition of the unique needs of the individual learner based in cultural an exceptional terms. 

(WVPTS 2a) 

c. Understanding of the importance of active pupil involvement and pupil interaction in the 

         learning process. (WVPTS 3c, 3d, 3f)      

 

2. Teacher candidates will develop a conceptual understanding of the inquiry and discovery approaches to 

teaching science and social studies in the elementary school. (WVPTS 1a, 3a) 

  

3. Teacher candidates will have a working knowledge of content, lesson planning and teaching of an 

integrated lesson including resource files, teaching units, materials, and classroom setting. (WVPTS 1a, 

1b, 1c, 1d) 

  

4. Teacher candidates will have knowledge of various factors to be included in classroom organization 

including: planning, grouping, discipline, classroom management, assessment, evaluation, and 

mainstreaming/inclusion. (WVPTS 1c, 2a, 2b, 2c, 2d. 2e, 2f, 3e) 

 

5. Teacher candidates will evaluate student achievement by developing and/or administering a variety of 

assessment instruments to plan instruction based on individual need as well as to document student 

progress. (WVPTS 1e, 3e)  

  

6. Teacher candidates will identify and practice how to utilize technology effectively in the classroom. 

(NETS.T 3a, 3b, 3c, 3d)  

  

7. Teacher candidates will have an understanding of the knowledge, skills, attitudes, and methods of 

teaching social studies, science, and math education. (WVPTS 1a, 1b) 

 

8. Teacher candidates will develop a positive attitude toward professional reading in the area of 

mathematics, science, social studies, and educational research, which has implications for pedagogy. 

(WVPTS 4a, 5c) 

 

9. Teacher candidates will reflect on the importance of a classroom based on social justice and will be able 

to implement service learning in their classrooms. 

 

10. Teacher candidates will demonstrate the willingness and capacity for continuous critical reflection on 

professional dispositions and instructional practice.   

                         
Detailed Course Requirements and Evaluation 

 

Attendance, Participation, and Reflections 

  

  

 

 The purpose of a reflection journal is to help you learn and think about all the readings that are done to prepare for 

class.   The time spent reflecting will benefit you by helping you grasp the content and become a critical reader, if you do 

this assignment with care.  For MOST of the assigned reading, you are to write a brief (1 paragraph) summary.  Then you 

are required to react to the reading(s) in some way.  Your reaction and “processing” of the reading is more important than 

the summary.  Think about what the reading(s) meant to you, do you agree or disagree, do you have specific questions that 

were or were not answered from the readings.  What did you learn from the readings and how do you think you can/would 

apply what you learned.  Again, the idea is to get you to understand and think about the readings and show it through your 

writing. This kind of writing is not just saying whether or not you liked the reading(s) (though that can definitely be a part 

of your response), but why. Critical thinking and analysis (especially in regards to topics we have been covering in class) is 
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important.  Your reflection (summary and reaction) should be ~300-400 words.  Begin each entry with the book title or the 

author and the chapter(s).  Post these reflections on Sakai.  Although not required, please feel free to respond to other 

classmates’ posts.  All reflections are due before class begins on the assigned day.   

 

PROFESSIONAL DEVELOPMENT –  

Project Spring 2017 
(NETS-T # 5c,d) (WVPTS 4A, 4B, 4C) 

 
 This professional development project supports your entry into the teaching profession. Remember that your goal is 

to increase your understandings and learn something new, so choose an activity that deepens your knowledge in Language 

Arts, Science, Math or Social Studies. 

 

 

ACTIVITIES: 

 

Attend a Professional 

Meeting – must be during 

current semester. 

 

Write an essay. 

 

For all choices, the topic 

must be related to 

Literacy or Science or 

Math or Social Studies. If 

unsure, have your meeting 

pre-approved by the 

course instructor.  

 

DO NOT use the same 

event being used for credit 

in another class. 
 

 

CHOICES: 

 

• Reading Council Meeting – Berkeley or Jefferson County – check 

bulletin board in KN hallway for information 

• Literacy Leaders Conference.  Held in April. Check bulletin board 

in KN hallway for information.  

• Teacher Workshop on SU or field school campus this semester  

(Topic MUST BE related to Literacy or Science or Math or Social 

Studies!) 

• KDP Live Webinar (not from archive) (Topic MUST BE related to 

Literacy or Science or Math or Social Studies!) 

• KDP Professional Development Day – Held on February 20th.  ALL 

DAY.  Attend one session that is related to literacy, science, math or 

social studies. 

• Other function if approved by instructor – Email your request with 

detailed information about the event to your course instructor. You 

will be notified by email if approved or not. 

 

DIRECTIONS: 

• Attend event; collect verification of attendance (certificate or agenda 

signed and dated by facilitator) 

• Write a reflective essay based on your experience at the professional 

meeting. See Reflection on PD requirements and rubric below.  

 

HOW TO SUBMIT 

(See Instructional 

Schedule for Due Dates) 

 

 

Scan and submit separately the Meeting Verification (5 pts.) and Reflection 

on PD (10 pts.) in Sakai Assignments. Your points will count in the Daily 

Grade Category. 
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Technology 
Diversity 

 

Shepherd University Department of Education 
EDUC  360 Section 02 

Survey of Exceptional Children 

Spring 2015 

3 Credits 
 

 

 

Instructor:  LeAnn Johnson, Ph.D.      Office Hours:   

Office:  Knutti Hall 103d      T 3:00-5:00, 7:40-8:40 p.m.  

Phone: (304) 876-5508        Th 3-6 and by appointment 
Email:  ljohnson@shepherd.edu      

Class: T/Th   1:50-3:00        

Room: KN 111 

 

Course Description: A course to familiarize the student with the nature, etiology, specific characteristics, and needs of the 

exceptional child. The course is designed to meet basic certification requirements in those states that require a minimum of 

three hours of course work in special education in order to be certified. It is equally relevant to early education, elementary 

education, secondary education, therapeutic recreation, psychology, and nursing. 

 
Dimensions of Reflection: This course will adhere to the Teacher As Reflective Problem Solver (TARPS) philosophy by 

addressing knowledge, disposition and performance goals included in the TARPS framework. Students will acquire knowledge 

which enables one to make informed choices, to participate actively in the shaping of one's own life, and to influence the social, 

cultural, political and economic structures of a democratic society. Students will also be required to demonstrate the capacity to 

reflect on the day-to-day aspects of teaching/learning; to decide whether a teaching/learning activity achieves the purposes of a 

sound education; and to judge how this experience relates to the larger issues of democracy, justice, and equity in our diverse 

society. Finally, students will participate in activities to facilitate the development of their capacity to plan, implement, and assess a 

program of teaching/learning that is effective for all students. 

 
Required Text 

Exceptional Students: Preparing Teachers for the 21st Century. By Ronald Taylor, Lydia Smiley and Stephen 

Richards. McGraw-Hill ISBN 007-286637-3 

 

Additional Resources 
Friend, M. & Bursuck, W.D. (2014). Including Students with Special Needs Pearson ISBN: 9780133564433 

 

Hall, Meyer & Rose (2012). Universal Design for Learning in the Classroom. Guilford Press ISBN: 9781462506316 

 

Any additional readings will be posted on SAKAI or distributed in. Please note – You should bring required 

readings to class with you every session. 
  

SAKAI: Sakai is an online course management tool that is provided through the Shepherd University Website. It has many 

functions such as providing immediate feedback regarding grades on assignments, accessing course resources such as 

PowerPoint slides used in class and required readings, taking on-line quizzes and exams, and providing an easy route for 

emailing the professor and other students in the class.  Not all professors use all of its functions.  For this course, you will 

be expected to access SAKAI to take a quiz, obtain required readings, and monitor your grades. (NETS-T # 3b,c) 

 

mailto:ljohnson@shepherd.edu
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Course Goals/Objectives              ____________________________________                               ___ 

Upon completion, students should be able to: 

1) Explain the definitions and characteristics of high incidence federally identified areas of Disabilities.  (WVPTS , 2A, 

2B, 2C, 2D, 2E, 4A,  5C,         NETS-T  1b, 1d, 3a, 3d, 5c) 

 

2) Gain knowledge of federal legislation and litigation relating to individuals with disabilities.    (WVPTS , 2A, 4A, NETS-T  1b, 

1d, 3a, 3d, 5c) 

 

3) Describe the full range of placements for individuals with disabilities particularly inclusion in the general 

curriculum.  (WVPTS 2A, 2B, 2C, 2E, 2F, 4A,     NETS-T  1b, 1d, 3a, 3d, 5c) 

 

4) Describe teaching strategies and methods for instructing students with disabilities. (WVPTS , 2A, 2B, 2C, 2D, 

2E, 2F, 3B, 3C, 3F, 4A,       NETS-T  1b, 1d, 3a, 3d, 5c) 

 

5) Demonstrate knowledge of the impacts of cultural and linguistic diversity on equitable outcomes in special education 

identification, placement, and programming. (WVPTS, 2A, 2B, 2C, 2D, 2E, 2F, 3B, 3C, 3F, 4A,    NETS-T  1b, 1d, 3a, 3d, 5c) 

 

6) Develop a framework for thinking about teaching as a profession and your roles/responsibilities within the teaching profession, 

particularly in an inclusive classroom. (WVPTS 1B, 1E, 2A, 2B, 2C, 2D, 2E, 2F,3B,  4A, 4B, 5I      NETS-T  1b, 1d, 3a, 3d, 5c) 

 

7) Pose and answer questions regarding educational practice and influences on educational practice.  

(WVPTS 1B, 1E, 2A, 2B, 2C, 2D, 2E, 2F,3B, 4A, 4B,        NETS-T  1b, 1d, 3a, 3d, 5c) 

 
LEAP 

The following competencies were adopted from the LEAP plan, and are adopted with minor modifications from the report of the 

Association of American Colleges and Universities. Further expansions of the definitions, as well as benchmarks and milestones, can be 

found on the website of the AAC&U at www.aacu.org. 

  
Critical Thinking: Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events 
before accepting or formulating an opinion or conclusion. 

Creative Thinking: Creative thinking is both the capacity to combine or synthesize existing ideas, images, or expertise in original ways and the 
experience of thinking, reacting, and working in an imaginative way characterized by a high degree of innovation, divergent thinking, and risk 
taking. 

Oral Communication: Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or 
to promote change in the listeners' attitudes, values, beliefs, or behaviors. 

Written Communication: Written communication is the development and expression of ideas in writing. Written communication involves 
learning to work in many genres and styles. It can involve working with many different writing technologies, and mixing texts, data, and images. 
Written communication abilities develop through iterative experiences across the curriculum. 

Collaboration/Teamwork: Collaboration and teamwork are behaviors under the control of individual team members (effort they put into team 
tasks, their manner of interacting with others on team, and the quantity and quality of contributions they make to team discussions.) 

Problem Solving: Problem solving is the process of designing, evaluating and implementing a strategy to answer an open-ended question or 
achieve a desired goal. 

Civic Knowledge and Engagement: Civic engagement is "working to make a difference in the civic life of our communities and developing the 
combination of knowledge, skills, values and motivation to make that difference. It means promoting the quality of life in a community, through 
both political and non-political processes." In addition, civic engagement encompasses 
actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to 
the community. 

Life-Long Learning Lifelong learning is “all purposeful learning activity, undertaken on an ongoing basis with the aim of improving knowledge, 
skills and competence”. An endeavor of higher education is to prepare students to be this type of learner by developing specific dispositions and 
skills described in this rubric while in school. 

Multiculturalism and Diversity: Multiculturalism and diversity refers to the acquisition of a set of cognitive, affective, and behavioral skills and 
characteristics that support effective and appropriate interaction in a variety of cultural contexts. 

Ethical Practice and Ethical Reasoning: Ethical Reasoning and Practice is reasoning about right and wrong human conduct. It requires 
students to be able to assess their own ethical values and the social context of problems, recognize ethical issues in a variety of settings, think 
about how different ethical perspectives might be applied to ethical dilemmas and consider the ramifications of alternative actions. Students’ 
ethical self-identity evolves as they practice ethical decision-making skills and learn how to describe and analyze positions on ethical issues. 

Experiential Learning: Incorporating active, participatory experiences to enhance learning, specifically the development of critical thinking and 
reflective judgment skills, and to teach students to be advocates and change agents. 

(For additional information about the above competencies please link to the following:   http://www.shepherd.edu/ctl/teachingtools.html) 

  

https://exchgs1.shepherd.edu/owa/redir.aspx?C=6a5bd8a7fc9c4ff5be9fcb553dca6c0b&URL=http%3a%2f%2fwww.aacu.org%2f
https://exchgs1.shepherd.edu/owa/redir.aspx?C=6a5bd8a7fc9c4ff5be9fcb553dca6c0b&URL=http%3a%2f%2fwww.shepherd.edu%2fctl%2fteachingtools.html
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Course Questions/Objectives:   

The following critical questions will be addressed throughout the course: 

 

Key Components of Special Education & Responsibilities of the General Educator  

1. What is special education and how does it work? Why is special education necessary? - Respond by synthesizing 

historical and modern perspectives 

2. What is IDEA, and what is the role of the general educator in terms of interpreting and implementing each of its six 

principles? How does IDEA converge with NCLB? 

3. What is an IEP? Describe the roles and responsibilities of the general educator for writing, updating, and 

implementing the IEP.  

4. Generally speaking, what are accommodations and modifications; what responsibilities fall to the general educator 

in terms of ensuring individuals with disabilities have appropriate access to accommodations and modifications on 

all assignments and assessments?  

5. What is universal design for learning? Explain the responsibility of the general educator in terms of ensuring 

student progress in the general education curriculum through universally designed instruction.  

6. In terms of school & educator accountability, what are the key responsibilities for general educators who teach 

individuals with disabilities? 

7. What role does technology play in the education of students with disabilities? How can general educators use 

technology to improve the effectiveness of their instruction for all learners? 

8. Explain the role of data driven decision-making, evidence-based practices, and Response to Intervention (RtI) 

when teaching any child, but especially individuals with disabilities.  

9. What are the responsibilities of general educators in terms of collaborating with special educators, para educators, 

and other related service providers?  

10. What are the responsibilities of general educators in terms of communicating and working alongside parents and 

families to ensure proper IEP implementation and progress within the general education curriculum for students 

with disabilities?  

11. What are the roles of positive behavior supports (PBS) and other evidence-based behavior strategies when working 

with individuals with disabilities? 

Characteristics of Individuals with Exceptionalities      

1. What are the learning, physical, communication, social, behavioral, and other relevant educational needs and 

characteristics of students with the following exceptionalities:  

a. Learning Disabilities (LD) 

b. Speech/Language Impairments 

c. Intellectual Disabilities 

d. Emotional Behavioral Disorders (EBD) 

e. Multiple Disabilities 

f. Hearing Impairments 

g. Physical Disabilities and Other Health Impairments (OHI) 

h. Autism Spectrum Disorders 

i. Visual Impairments 

j. Traumatic Brain Injury (TBI) 

k. AD/HD 

l. Gifted and Talented 

2. As a future general educator, what would instruction need to look like in order to fully implement the requirements of 

IDEA and students’ IEPs in your classroom? 

3. Explain how your approach to teaching and planning would be altered if (and when) you are responsible for the 

education of students with exceptionalities.  

 
Description of Assignments    

 

1) Preparation, Attendance, Participation/Class Activities, and Reflections/Case Studies: (30%) Class attendance, 

preparation and participation are all mandatory.  Excused absences are defined in the Student Handbook.  If you are 

unable to attend class, it is your responsibility to contact a fellow student to get notes and other materials you 
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missed. It is expected that you will come to class having read all assigned content so that you are ready to discuss 

and apply this content.   

Quick-writes, quizzes and other activities given at the start of class will be used regularly to assess your 

understanding of information from readings. In-class activities may include individual, paired and small group work. 

You cannot make up work for missed in-class work. All class handouts, notes, and assignments must be kept in a 

well-labeled organized notebook which will be evaluated periodically throughout the semester. In some instances, 

information will be provided in class for you to respond to with response due at the beginning of the following class. 

(WVPTS 2A, 2B, 2C, 2D, 2E, 2F, 3B, 3C, 3D, 3F, 4A, NETS-T  1b, 1d, 3a, 3d, 5c) 
 

2) Field Report: Special Education Observation/Interview– (20%)  

You will conduct an observation and interview (minimum of 10 hours) with a current general education 

teacher with a teaching position similar to the kind of job you want to obtain following graduation. (If 

possible, this observation and interview can be supplemented by also interviewing any special education 

teachers who provide support to students in the selected teacher’s class.) You will be responsible for 

generating questions that allow you to further explore the things you observed and information you want 

to know about how the educator includes and teaches individuals with exceptionalities and to gain insight 

and understanding into how special and general education converge. You will be expected to produce a 

written field report that synthesizes and analyzes the things you learned from your observation and 

interview(s).  This report should be turned in with a copy of your field notes and interview 

questions/notes attached. 
 

3) UDL Lesson Plan and Final Poster Presentation: (25%) You will use the principles of Universal Design 

to create a lesson plan you will use in your future classroom containing both general and special education 

students. Your lesson plan must include provisions for at least two students from two different disability 

categories (i.e. Student with LD in reading, Student with Intellectual Disabilities). Your write up should 

include the specific IEP goals, objectives, accommodations and modifications that drove your instructional 

decision-making. Your finished product will include a written lesson plan and your additional plans for 

meeting the specific needs of the individuals with exceptionalities. In lieu of a final exam in the class, you 

will create a trifold poster which presents your lesson plan and present it as if at a professional conference. 

The poster presentation format will be provided in class. (WVPTS , 2A, 2B, 2C, 2D, 2E, 2F, 3B, 3C, 3D, 3F, 4A, 

NETS-T  1b, 1d, 3a, 3d, 5c) 

 

4) Disability Strategy Presentation (15%).  As a member of a small group, you will research and prepare a 20 minute 

presentation on an assigned disability category.  Each group will be responsible for a presentation/lesson that teaches the class 

about that disability and strategies that help students with that disability learn.  Guidelines for specific requirements will be 

provided in class. (WVPTS , 2A, 2B, 2C, 2D, 2E, 2F, 3B, 3C, 3D, 3F, 4A, NETS-T  1b, 1d, 3a, 3d, 5c). 

 

5) TED Talks:  (10%) You will complete an on line module involving summarization and critique of various TED talks 

centered around disability. In addition your responses will require you to indicate how the information learned might 

apply to your future classroom. 

 

Consider adding  Jacob Barnett TEDx kid with autism https://www.youtube.com/watch?v=Uq-FOOQ1TpE as 

another option 

 

FINAL GRADE CALCULATION 

 90-100% A 

 80-89%  B 

 70-79%  C 

 60-69%  D 

 Below 60% F 

 

https://www.youtube.com/watch?v=Uq-FOOQ1TpE
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Late assignments will not be accepted unless prior arrangements have been made with the instructor.  The 

instructor reserves the right to not accept late assignments.   

 

Disability Support Services: 

Disability Support Services at Shepherd University believes that every student should succeed, and works closely with 

students to meet their needs. Students requesting any disability related accommodation should contact the Disability 

Coordinator at 304-876-5453. This includes students with learning disabilities needing classroom accommodations, 

students requesting specific housing accommodations for health-related reasons, and all other disability accommodations.  

Accommodations need to be documented and provided to instructors.  Please see 

http://www.shepherd.edu/mcssweb/dss/default.html for more information. 

 

Please contact me within the first week of class if you have a documented disability and wish to discuss academic 

accommodations.     

 

For all students:  If you need help achieving your goals in areas such as study skills, time management, exam 

taking, writing, etc.,  Shepherd University offers academic support at the Academic Support Center located on 

campus in Room 103 of the Scarborough Library.  It is open from 8 a.m. to 4:30 p.m.  304-876-5221 

www.shepherd.edu/ascweb/ 

 

Academic Integrity 

Each student in this course is expected to abide by the Shepherd University Academic Integrity Procedures found in the 

Shepherd University Student Handbook. Any work submitted by a student in this course for academic credit will be the 

student's own work 

 

You are encouraged to study together and to discuss information and concepts covered in lecture and the sections with 

other students. You can give "consulting" help to or receive "consulting" help from such students.  However, this 

permissible cooperation should never involve one student having possession of a copy of all or part of work done by 

someone else, in the form of an e mail, an e mail attachment file, a diskette, or a hard copy.  

 

Should copying occur, both the student who copied work from another student and the student who gave material to be 

copied will both automatically receive a zero for the assignment. Penalty for violation of this can also be extended to 

include failure of the course and University disciplinary action.  

 

During examinations, you must do your own work. Talking or discussion is not permitted during the examinations, nor may 

you compare papers, copy from others, or collaborate in any way. Any collaborative behavior during the examinations will 

result in failure of the exam, and may lead to failure of the course and University disciplinary action. 

 

University Attendance Policy 

You MUST attend your classes regularly and engage in the requirements for each class; otherwise, your financial aid may 

be revoked either partially or in full. This would result in an amount due by you to the University immediately. Please refer 

to shepherd.edu/faoweb for more details. 
 

Counseling: If you feel that you are a victim of personal violence, counseling services are available that can support and 

guide you through difficult experiences. I encourage you to seek this help knowing that they can help you in a confidential 

forum. To make an appointment contact Rhonda Jackson 304-876-5681 or through email rjackson@shepherd.edu.  The 

Counseling Center is located in G-10 of Gardiner Hall. 

 

RAVE: You may find it helpful to sign up for the RAVE emergency alert system in order to receive texts in the event that 

classes are cancelled due to inclement weather or other emergency situations. 

 

 

Course Schedule 

Week 1 

January 13   Course Introduction: Labeling and People First Language 

mailto:rjackson@shepherd.edu
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January 15   What is Special Education? 

   Prepare for in-class response to Chapter 1 (Overview) 

 

Week 2 

January 20 Special Education History and Laws 

   

 

January 22  On-Line Modules: TED Talks on Special Education:  

Respond as per directions in the On-Line Module.  

 

Week 3 

January 27  History and Laws Continued 

 

January 29  The Special Education Process and Services 

  Prepare for in-class response to Chapter 2 (Sp Ed Process) 

 

Week 4 

 February 3 The IEP 

   Prepare for in-class response to Chapter 13 (Early Identification)  

 

     

 February 5 IEP and 504 Plan Analysis 

     

Week 5 

February 10 Collaboration and Co-Teaching 

  Prepare for in-class response to Chapter 3 (Collaboration) 

 

February 12  Collaboration with Families 

 

Week 6 

February 17 Universal Design for Learning 

  Complete IRIS Modules and other Readings Posted on Sakai 

 

February 19  UDL Continued 

 

Week 7 – Midterm Week 

February 24 Inclusion 

  Prepare for in-class response to Chapter 8 (Hearing Impairment) 

 

February 26 Inclusion: Classroom Management and Instruction 

  Prepare for in-class response to Chapter 9 (Visual Impairment) 

 

Week 8 
March 3 Share and Reflection on Special Education Observation/Interview 

  Prepare for in-class response to Chapter 10 (Physical/Health Disabilities) 

 

March 5  Low Incidence Disabilities Presentations 

   Hearing Impairments 

   Visual Impairments 

Field Report Due 

Prepare for in-class response to Chapter 11 (Autism) 

 

Week 9 

March 10  Low Incidence Disabilities Presentations 
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   CP 

TBI 

   Health Impairments 

  Prepare for in-class response to Chapter 12(Severe Disabilities) 

 

March 12  Low Incidence Disabilities Presentations 

   Aspergers 

   Autism 

   PPD   

 

Week 11 

March 17 No Class Spring Break 

 

March 19 No Class Spring Break 

 

Week 12—Field Trip Options 

March 24  High Incidence Disabilities: LD 

  Prepare for in-class response to Chapter 4 (LD) 

  

March 26  High Incidence Disabilities: Communication Disorders 

  Prepare for in-class response to Chapter 7 

     

Week 13 

March 31  High Incidence Disabilities: Intellectual Disabilities 

  Prepare for in-class response to Chapter 5 

     

April 2   High Incidence Disabilities: Emotional/Behavioral Disabilities 

  Prepare for in-class response to Chapter 6 

 

Week 14 

April 7   ADHD 

  Prepare for in-class response to Chapter 14 (ADHD) 

 

April 9   UDL Work Session 

 

Week 15    

April 14 UDL Work Session 

  UDL Draft Due 

 

April 16  No Class – Spring Weekend  

   

 

Week 16 

April 21  ULD Conferences  

   

 

April 23  Special Presentation 

  UDL Final Draft Due 
 

Week 17 - Final 

TBA  Tentative April 28, 3:00-5:00 Poster Session 
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Disability/Strategy Presentation Rubric 
Assignment Items Ratings 

Unacceptable 

34 pts and 

below 

Minimal 

35-39 pts 

Acceptable 

40-44 pts 

Target 

45-50 

pts 

Knowledge of Disability     
The presentation covers all content as 

required in the following list: 

___History/Definition of disability 

___Characteristics of disability 

___Effects the child’s disability has on the 

child’s family 

___Instructional Supports for the disability 

 

Multiple sources (3 or more beyond textbook) 

were used to obtain thorough and complete 

information. 

 

Questions from the class were answered  

 

Clear that there was a good foundation of 

knowledge about the disability and strategies 

 

 

Active Learning 0-9 pts. 10-14 

pts. 

15-19 pts. 20-25 

pts. 

Activities were presented that engaged 

students in active learning at least 50% of 

total presentation time 

 

Activities were appropriate, related to topic 

and helped reinforce content 

 

Students were comfortable and were able to 

follow presenters and understand content 

delivery and able to ask questions of the 

presenter  

 

Peer & Self Evaluations 0-9 pts. 10-14 

pts. 

15-19 pts. 20-25 

pts. 

Self evaluation reflected  best effort was given 

and worked with partners cooperatively (see 

attached form) 

 

Peer evaluations reflected  best effort was 

given and worked with partners cooperatively 

(see attached form) 

 

 Overall Evaluation 

 

 

 

          

                       _/100 
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Presentation Self and Peer Evaluation 
Directions:  In the space below, honestly evaluate the work of your group by answering yes or no and by using a scale from 1 to 3… 

 1 being poor, 2 being average, 3 being above average. 

 

Evaluator’s Name:_______________________________________ Date:_____________ 

 

Group Member 1:_______SELF____________________ 

1.  Did this group member complete his/her assigned tasks for the group? Yes No 

2.  How would you rate the quality of this person’s work? 1     2     3 

3.  How would you rate the timeliness of the completion of the work? 1     2     3 

4.  How would you rate the accuracy of the work? 1     2     3 

5.  Overall, how would you rank this group member’s performance in the group? 1     2     3 

6.  Would you want to work with this person again?  Yes      No 

Explain why in the space below. 

 

 

 

 

 

 

Group Member 2:___________________________ 

1.  Did this group member complete his/her assigned tasks for the group? Yes No 

2.  How would you rate the quality of this person’s work? 1     2     3 

3.  How would you rate the timeliness of the completion of the work? 1     2     3 

4.  How would you rate the accuracy of the work? 1     2     3 

5.  Overall, how would you rank this group member’s performance in the group? 1     2     3 

6.  Would you want to work with this person again?  Yes      No 

Explain why in the space below. 

 

 

 

 

 

 

Group Member 3:___________________________ 

1.  Did this group member complete his/her assigned tasks for the group? Yes No 

2.  How would you rate the quality of this person’s work? 1     2     3 

3.  How would you rate the timeliness of the completion of the work? 1     2     3 

4.  How would you rate the accuracy of the work? 1     2     3 

5.  Overall, how would you rank this group member’s performance in the group? 1     2     3 

6.  Would you want to work with this person again?  Yes      No 

Explain why in the space below. 
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Field  Report: Interview and Instructional Observation Requirements 
 
Purpose: The purpose of this assignment is to learn more about the realities of teaching and/or working with students with 

disabilities through interacting with and observing a current General Education Teacher.  

 

Procedure: Observe and interview a general education teacher working in approximately the grade/area in which you 

would like to get a job.  

 

The Interview: 

The purpose of the interview is to learn about how current general educators plan, teach and evaluate students with 

disabilities. 

• Craft 10-15 questions you would like to ask related to this purpose. 

• Contact the selected general education teacher. 

o Invite the selected general education teacher to participate in an interview that will last between 30 and 60 

minutes. 

o Set up a time for this interview. It is optimal to meet with the teacher in person, but, if necessary, the 

interview can take place over the phone/Skype. 

o Email him or her your questions at least a day before the interview. 

• Conduct the interview. 

o The interviewee should have a copy of the questions in front of him or her, as should you.  

o Utilize good interview techniques by asking follow-up questions as needed (that you didn’t actually write).  

It is OK to explore unexpected paths in the conversations, but don’t stray too far from your outlined 

questions.  You need to obtain answers to your questions without extending the amount of time you are 

requiring from the teacher’s schedule. 

o Take notes on the answers provided. These notes will be turned in.  

 

The Observation: 

The purpose of the observation is to observe the ways that the teacher is meeting the needs of students with various learning 

needs within the classroom in order to achieve successful learning. 

 

Prepare for the observation by identifying key concepts that you will examine.  For example: 

• Accommodations and supports the made available to students in the class 

• Ways in which the general educator represents information to students in order for it to be accessible to all 

students. 

• Structures used to engage all students in learning tasks (task structures and classroom management elements) 

• Methods allowed for students to demonstrate their understanding 

• Potential differentiated expectations  

• Social and emotional supports the teacher has provided to create an accepting learning environment. 

• Other concepts as identified by you. 

 

As you observe,  

• Note specific examples that reflect elements related to the key concepts you outlined. 

• Note strengths that the teacher exhibits in meeting the learning, social, and emotional needs of students within the 

class. 

• Note things that you would like to replicate in your future class to meet the needs of diverse learners. 

 

Take notes as you observe. Have the teacher sign the notes before you leave. These notes will be turned in. 

 

 

Sharing: 

In class you will have an opportunity to share what you learned with your peers as you compare and contrast the different 

types of classrooms you observed in and the views of different teachers. 
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 Take notes of the things your peers share.  These notes will be turned in. 

 

The Report: 

You will write an analytical essay following your interview, observation and sharing.  This essay should NOT be a “story 

of your day at the school” or a transcript of your questions and answers.”  Instead it SHOULD introduce the themes that 

you identified regarding how the needs of students with disabilities are met in “the real world.” 

 

Each paragraph or section in your report should address one of your themes by briefly explaining WHY the theme is 

important in light of what you have learned in class and through your personal reading, WHAT you learned about it from 

the observation, interview, and sharing, and HOW you will incorporate it into your future role as a teacher.  Be sure to use 

specific examples from your notes to support your analysis of each theme. 

 

Your report should be approximately 8 pages long and should reflect your best professional writing.  Please use the services 

of the academic support center to make this a showpiece for potential inclusion in your portfolio.   

 

Your notes from the interview, observation, and sharing should be included with your paper and posted electronically to 

Sakai ASSIGNMENTS before the due date.  The attached rubric will be used to evaluate it. 
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Field Report Rubric       
LOGISTICS 5 4 3 2 1 0 

Contacted teacher and set up time for 
interview and observation             

INTERVIEW NOTES 5 4 3 2 1 0 

Notes include 10 to 15 Well-Considered 
Questions Logically Ordered for Good 
Interview Flow             

Notes Reflect teacher opinions and 
experiences             

OBSERVATION NOTES 5 4 3 2 1 0 

Field Notes reflect attention to key 
concepts  identified for observation             

Field Notes include Identified concepts 
beyond those suggested in the 
requirements             

Field Notes include substantial specific 
descriptions of observations relative to 
each identified concept              

Field Notes include additional 
observations of elements not expected 
but relevant to meeting the needs of 
students with disabilities in the regular 
classroom             

Field Notes have teacher's signature 
verifying authenticity of the observation             

"SHARING" NOTES 5 4 3 2 1 0 

Notes from peer sharing are included             

PAPER CONTENT (Weighted x2) 10 8 6 4 2 0 

Opening paragraph introduces the 
themes that will be addressed in the 
report and concluding paragraph wraps 
up those themes.             

In subsequent paragraphs: 

  
The importance of each theme is 
included             

  
What was learned about each theme 
is clearly and completely described             

  

Analysis of how each theme 
contributes to the successful 
education of students with disabilities 
is provided.             

  

Specific, concrete examples are used 
to illustrate and support  the 
description and analysis of each theme             
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How what you learned about each 
theme will inform your future practice 
is addressed.             

PROFESSIONALISM OF WRITING 5 4 3 2 1 0 

Overall organization of topics within the 
paper reflect good outlining of content to 
be reported             

Each paragraph is well organized with a 
clear topic sentence and redundancy is 
eliminated             

Content is presented using an 
appropriate professional language and 
style             

The paper is mechanically correct and 
free from errors.             

  TOTAL Possible 125             
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TED Talk Forum Rubric     

Criteria 5 Points 3-4 Points 2 Points 1 Points 0 Points 
Total 

Points 

Initial Posts 

Thoughtfully 

and 
thoroughly  

analyzes Video 

 Addresses 

video with 

some 

thoughtful 

analysis 

Addresses 
video with 

limited 

analysis. May 

be mostly 

limited to 

summarization. 

Addresses 

video, but 

does not 

reflect 

analysis. 

Does not 

address 

video 

  

Initial Post 

Timeliness 

Initial post is 
made at least 

24 hours 

before 

deadline giving 

others a 

chance to 

respond  

Initial post is 

made by  

deadline giving 

others a 

chance to 

respond  

Initial post is 

late  

Initial post is 

more than 1 

day late 

No initial 

post is 

made 

  

Length of Initial 

Posts 

Initial post 

contains 50-

150 words  

Initial post 

contains 30-

50 words  

Initial post 

contains less 

than 30 words  

Initial post is 

minimal at 

best. 

Failed to 

meet 

basic 

criteria 

  

Number of 

Follow-Up Posts  

3+ posts 

reflect active 

engagement in 

discussion 

2-3 Posts 1-2 Posts 1 Post No Posts   

Quality Follow-up 

Responses 

Thoughtfully 
responds to 

posted 

comments in a 

way that 

promotes 

further 

discussion 

Thoughtfully 
responds to 

posted 

comments but 

does not 

promote 

further 

discussion 

Responds to 

posted 

comments but 

posts do not 

show 

thoughtful 
reflection 

Posted 

responses are 

shallow or 

superficial in 

manner 

Posted 

responses 

do not 

contribute 

to 

discussion 

  

Professionalism 

Written in a 
professional 

manner, free 

from all 
mechanical 

errors. 

Written in a 
professional 

manner, but 

includes some 
mechanical 

errors. 

Written in a 

somewhat 
professional 

manner or 

contains 
significant 

mechanical 
errors 

Reflects poor 

writing skills 

Fails to 

meet 

basic 
criteria 

  

Total Points     
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UDL Lesson Plan Assignment 
 
Disability and IEP Knowledge & Analysis: INCLUDE Strategy (50 points, 25 each)   ___________________ 

1. Find a sample IEP/Student for each disability, using the cross-categorical approach (high incidence and low incidence). It could be 

an IEP we used for class or you can find your own. Using the INCLUDE Strategy worksheet, work through each of the steps of the 

strategy for both students. Please type your responses in the worksheet provided. Please be extremely detailed with your responses. 

In addition to listing things such as characteristics etc, also explain why they are listed. 

 

Instructional Planning (50 points)  __________________________________ 

2. Plan & submit a lesson using the appropriate state standards/benchmarks/indicators for your area that address/include: 

a. State standards/benchmarks/indicators  

b. Lesson objectives  

c. Needed materials and time  

d. Instructional Procedures: (Opening, Engagement, Closure…identifying under each item the specific UDL Considerations) 

See KDP article for example 

e. Assessment plan- how will you measure and monitor progress for all students (please be specific- give me the quiz or 

questions you plan to ask and identify the UDL considerations) 

 

The Lesson Builder Module provides an introduction to the components of a lesson plan.  While it primarily focuses on 

secondary classrooms all principles presented are applicable to elementary classrooms as well. 

 

Explain the following in a few short paragraphs: 

How will you communicate with parents?  

How will you partner with special educators or other related service providers?  

What behavior support considerations are needed in your classroom for students to be successful?  

 

Analysis (50 points) _______________________ 

3. Answer the following questions about your lesson and the individuals with disabilities you’ve selected to teach in this lesson. This 

section should be very detailed. Your responses should be thoughtful and make insightful connections to your future in education. 

You have already “thought” through these questions in previous sections but this is a chance to write about them in detail. 

a. UDL Considerations- how have you planned for and provided a learning environment in line with UDL? Explain further 

all components of UDL mentioned in your lesson indicating that you know what each component is and how and why you 

have included the component in your lesson. 

b. In light of your answer to UDL considerations…What further accommodations and modifications to the general 

education curriculum did you have to make in order to teach your two students? Why? Examples? 

c. How have you ensured that the students in your class are making progress in the general education curriculum and not 

merely being given ‘token participation’?  How are you sure they are being included using all 3 components of inclusion?  

d. Explain what effect your classroom demands had on your planning process. 

e. Explain the importance of evaluation and assessment as you work to include students with disabilities in your classroom. 

 

Poster Presentation (50 points) to be presented during Final Exam 

4. Create a “professional poster” to present to classmates , this poster and presentation should include the following: 

a. Poster must be displayed on a 36 x 48 tri fold board 

b. Poster must include the following elements: 

i. Name and “title” 

ii. Abstract, summary paragraph 

iii. Description of each of your students 

iv. Description of your lesson with UDL 

v. Lessons learned 

c. Must be able to explain your  poster to your audience 

d. Must be able to give thoughtful responses to questions you may be asked 

Total Points Earned:_____________________/150 
Comments: 

Technology 

Diversity 
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SHEPHERD UNIVERSITY 
EDUCATION DEPARTMENT 

 

Observing, Documenting, and Assessing 

Young Children’s Development (3 Credits) 
 
 

EDUC: 362:01  CRN# 31152 FALL 2016 

KNUTTI HALL – RM 111 HYBRID:  ONE MONDAY PER MONTH = 7:15-8:30 PM / ONLINE 
 
 

Instructor:  Terresa Fontana 
Office:  Knutti 103 C 

Email:  tfontana@shepherd.edu 

*Email is best method of 
contact* Office Phone: (304) 
876-5291 

 

 
 

Course Description 

The focus of EDUC 362 is for students to develop an understanding of how documentation based on 
close observation of children’s learning processes helps to making learning noticeable and shape the 
learning that occurs in young children. Students will learn why assessment of young children’s 
strengths, progress, and significant concerns that require focused intervention requires assessment 
strategies that are developmentally appropriate, culturally and linguistically responsive, connected to 
children’s daily activities and inclusive of families. Students will evaluate the impact of the children’s 
activities and teacher strategies and create change in early childhood programs. The importance of 
continued professional development and continued accountability will also be emphasized. This course 
is part of the Shepherd University teacher education program which is founded on the philosophy and 
theme of “Teacher as Reflective Problem Solver.” The course is also based on the principles and 
standards of the National Association for the Education of Young Children, the West Virginia 
Professional Teaching Standards, the Council for Exceptional Children Initial Preparation Standards 

and the National Education Technology Standards for Teachers. Students must have access to children, 
preferably in a classroom setting. Prerequisites: Admission to teacher education program. 

 

Course Objectives and Standards, LEAP Competencies, and Learning Outcomes 

The Department of Education at Shepherd University utilizes the West Virginia Professional Teaching 
Standards (WVPTS) and ISTE National Educational Technology Standards (NETS•T) as outcome-
based teacher education standards. The WVPT and NETS-T Standards intersect with the department’s 
conceptual framework, Teacher as Reflective Problem Solver (TARPS). The TARPS model recognizes 
that to be a reflective problem solver, the prospective teacher must reflect on Knowledge, Dispositions, 
and Performance. The Early Education Program is also aligned with the National Association of 
Education for Young Children and Council for Exceptional Children Initial Teacher Preparation 
Standards.  In addition, Shepherd University has adopted the Liberal Education and America’s Promise 
(LEAP) Essential Learning Competencies and Outcomes. 

 

Course Objectives 

Office Hours 

Monday 1:30 pm – 3:00 pm 
5:30 pm – 7:00 pm (*once each month) 

Wednesday 1:30 pm – 3:00 pm 
11:30 am – 1:00 pm (*2nd / 4th Weds) 

Thursday 11:30 am – 2:30 pm 

E-mail for alternate appointment(s) 

*See posted calendar for clarification 

(on office door and via SAKAI) 

 

mailto:tfontana@shepherd.edu
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Students in this course will be assessed on their ability to: 

1. Understand and use basic traditional methods for gathering and recording assessment 
information and analyze factors contributing to changes in assessment of young 
children.( NAEYC 3a, 3c WVPTS 1e, 3e NETS.T  2d, 3a, 5c) 
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2. Develop the skills of listening to children—observing, documenting and assessing their ideas, 
actions, words, and work. (NAEYC 3a, 3b   WVPTS 1e, 3c NTES.T 2d) 

3. Draw upon knowledge of developmental theory, cross-cultural perspectives, and ongoing study of 
particular children when preparing the learning environment, learning experiences and assessment 
strategies. (NAEYC 1a, 1b, 1c, 2a, 3a, 3b    WVPTS 1e, 2a, 2c, 3e, 5d, 5f   NETS.T 2d) 

 

 

 

Required Materials 

Tk20 Assessment Data System: 
This system is required material for Education Majors and your EDUC courses. It provides constant 

and detailed evaluation of your SU teacher education program, and provides you with a record of your 

EDUC coursework and assessments. Go to https://edportal.shepherd.edu to purchase, or purchase it 

through the bookstore. Your one-time purchase is good for 7 years, and you will use it in all EDUC 

courses throughout your teacher education program. 

 

Required Readings: 

All readings, articles, resources, and handouts will be posted on SAKAI. 
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Required Assignments 
 

Universal Screening Project (30 points, Due October 3rd via SAKAI) 
Identify a child and family with whom you can work with for this project. This can be a child and family 
that you know well. 

o Step I:  After watching the ASQ webinar, explore the ASQ kit. Complete an ASQ 
questionnaire about a child you already know very well. Score and interpret the ASQ. 

▪ If the ASQ is new to you, complete the ASQ for a preschool aged child. 

▪ If you are familiar with the ASQ, complete the ASQ for an infant or toddler. 

o Step II:  Explain the screening tool to the parent. Ask him or her to complete a 
questionnaire. 
Score and interpret the ASQ questionnaire completed by the parent 

o Step III: After completing the Denver Developmental Screening Tool (DDST-II) 
module on SAKAI, complete the DDST-II for the child. Score and interpret the 
results 

o Step IV: Visit or call your school district’s Child Find agency. Find out if they use the 
ASQ, the DDSTII, and/or another developmental screener. Ask if/how they adapt for 
different cultures when administering the screening tool. 

o Step V: Contact 3-4 local pediatrician offices. Ask if they use a developmental screening 
with parents at a well visit. For example, are parents asked to complete an ASQ at the 2-
year-old visit? 

o Step VI: Write a report sharing the findings of your universal screening project. Your 
report should be professionally presented, written in APA style, and include the 
following sections: 

▪ Introduction of Child: Using a pseudonym, provide an introduction to the child 
you have screened. This should include his or her age, gender, family 
constellation, participation in early childhood education and care settings, home 
language, any identified health or special needs, and other information that you 
may be relevant to understanding his or her development. 

▪ Report of Screening Results: 

• (A) Provide a comparison of the teacher and parent completed ASQ.  
Discuss how they are similar and different.  Report which areas the 
child’s development appears to be on schedule. Report which areas are 
close to the cutoff and indicate the learning activities that you suggest to 
ensure the child’s continued development (2 per developmental domain 
requiring support).  Report any areas that are below the cutoff which you 
suspect may require further assessment. If 
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you were completing this assessment for your actual or future 
classroom, what follow-up action would you suggest? 

• (B) Discuss the results of the DDSTII. Indicate the areas of caution and 
delay if there are any. Report if the DDST results are typical or suspect. 
What would be the recommended follow up based on this screening? 
Provide a comparison of the results of the DDST and the ASQ; are 
similar or different and why you believe this is so? 

▪ Local Universal Screening: Report on the use of universal screening tools in 
your area. Discuss your findings regarding the use of the ASQ, DDSTII, and 
other tools in your local Child Find and pediatricians’ offices. 

▪ Summary and Reflection: Provide a summary of your learning through the 
investigation and implementation of screening tools. What did you learn that 
increased your knowledge of assessment and will inform your future practice? 
Cite NAEYC standards in your discussion. 

 

Observation & Interpretation Discussions and Reflection Paper (30 points, Due Nov. 7 via 
SAKAI): (NAEYC 1a, 1b, 1c, 2c, 3a, 3b, 3c, 3d, 4d, 5c  WVPTS 1e, 3e, 4c  NETS.T 2c, 2d, 3a, 
3b, 3c, 
3d, 5a, 5c) 

Part I:  Observation Discussion Boards (5 @ 5 pts each) 

Students will participate in a series of 5 weekly Observation Discussion Boards. Each week, 
students will be provided with a link to a video clip of a child/children to watch. Each clip 
will be accompanied by discussion prompts. Students will respond to the prompts on the 
designated discussion board. Each student will also comment upon at least two other peers’ 
posts. 

Part II: Final Reflection (5 points) 

After completing all the assigned observations and discussion boards, each student will 
write a 2- page reflection paper addressing the following: 

• What did you learn from completing the series of observations? 

• Identify materials you can use and strategies and procedures that you can implement 
to allow you to observe, document, and assess children’s learning experiences. 

• Discuss how you will organize time during the daily schedule and prepare the 
physical environment to facilitate the observation of children’s development 
and learning. 

 

Assessment Review (20 points, Due Nov. 14th via SAKAI) 

Each student will choose an early childhood standardized assessment to explore and create a 
brief report using the format provided. Some tasks/questions the students will investigate include 
but are not limited to the following: (1) Read the user’s and/or technical manual to learn how to 
administer and score the assessment and interpret the results; (2) Learn about the purpose of the 

assessment and its limitations; (3) Determine how  the reliability and validity were determined; 

(4)  Consider if the assessment is a valid and reliable assessment; (5) Consider s/he would 
recommend using this assessment with his/her current (or anticipated) population of students? 
Why or why not? 

 

Linking Assessment and Instruction Final Paper (EXAM) (75 Points, Due Dec 5th via 

SAKAI) 
Part I: Students will be provided with a set of anecdotal notes from the Shepherd University Lab 
School.  The students will level the notes using the Child Observation Report. 

Part II; Students will use the group information to develop a weekly lesson (unit) plan utilizing 
the High Scope format. The lesson plan will include multiple content foci. Lesson plans will 
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reference the Key Developmental Indicators (KDI’s) addressed and incorporate principles of 
Universal Design for Learning. 

Part III: Students will provide a written discussion indicating the linkages between assessment 
and instruction. Students will also explain how the planned instruction considers children’s 
individual strengths, needs and interests as well as cultural and family routines and preferences 
as appropriate. 
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• Sakai: The online center for the course is on Sakai (SU home page; SU email username and 

password). Sakai Learning Management System (courses.shepherd.edu). Tutorials and other 

helpful information may be found: 

http://www.shepherd.edu/ctl/instructional_tech/sakai.html 
 

Use it regularly to: 

• check the announcement board for information and updates 

• follow the weekly course outline for readings, resources and relevant information 

• participate in class sessions held online 

• contribute your own and read others’ ideas and analysis using the discussion board 

• access the syllabus and assignments, and develop projects with the aid of 
assessment/self- assessment scoring rubrics, 

• get instant access to all vital course materials, deadlines, and assignments 

• organize, archive and store salient print/digital documents for your (INTASC/WVPT) 

portfolio 

 
  

http://www.shepherd.edu/ctl/instructional_tech/sakai.html
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Technology 

Diversity 
 

 

Shepherd University 

Education 370 

Creating Learning Environments  

Spring 2016 

3 credit hours: semester-long blended course 

40667 EDUC 370-01: T & Th 1225-140 KN 111 

 

James B. Tuttle, Ph.D. Office hours: T and R 10 am-12 pm  

E-mail:  jtuttle@shepherd.edu W 11 am-1 pm 

Office Phone: (304) 876-5278  

Office: KN 114C and by appointment: email anytime 

                   

I. Course Description 
 

This is a secondary/k-12 universal methods course designed to help teacher candidates transfer educational 

theory into practice. The purpose is to provide knowledge and appreciation of variables affecting positive 

and negative learning environments, including but not limited to the following: goals and stated 

expectations, decisions regarding appropriate content, planning methods, understanding of developmental 

characteristics of students, consideration of learning styles and various ability levels, controls of classroom 

climate, selection of teaching strategies, selection and creation of instructional resources, adaptation to 

changes in the school programs and school personnel, collaboration with colleagues, programming for 

exceptionality, multicultural education and issues of equity and meaningfulness in assessment. This course 

includes a field component.  Prerequisites: Passed Juncture 1.   

Specific topics to be addressed include, but are not limited to, the following:  

 

➢ TARPS: diversity, exceptionalities, technology 

➢ WVPT standards 

➢ State content standards  

➢ Common Core standards 

➢ Daily Lesson Planning  

➢ Classroom Management and Design 

➢ Bloom’s Taxonomy: cognitive/affective/performance domains  

➢ Maslow’s Hierarchy of Needs 

➢ Diversity and the Multicultural Classroom  

➢ Inclusive Classroom Instruction, Exceptional Children and All Children 

➢ Learning Styles, Multiple Intelligences and Multiple Perspective Theories 

➢ Physical Learning Environments 

➢ Affective Learning Environments 

➢ Cognitive Learning Environments  

➢ Technology in the Classroom  

➢ Current Issues in Education 

➢ Systematic Classroom Observation and Analysis 

 

Online Resources 

 

mailto:jtuttle@shepherd.edu
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1. Sakai: The online center for the course is on Sakai (SU home page; SU email username and password).  

Use it regularly to  

• contribute your own and read others’ ideas and analysis on topics covered in class 

• access, read and write using examples from other text materials that will be supplied throughout the 

semester (to enhance students’ knowledge base for class discussions and written assignments) 

• get instant (usually) access to all vital course materials, deadlines, and assignments 

• participate in class sessions held online periodically or in inclement weather 

• organize, archive and store salient print/digital documents for your portfolio 

 

2. TK20 Assessment Data System: This system is required material for your EDUC courses. It 

provides constant and detailed evaluation of your SU teacher education program, and provides you 

with a record of your EDUC coursework and assessments. Go to https://edportal.shepherd.edu to 

purchase, or purchase it through the bookstore. Your one-time purchase is good for 7 years, and you 

will use it in all EDUC courses throughout your teacher education program.  Failure to purchase TK20 

by the second Friday will result in inability to receive credit for key assessments, which in turn results 

in course failure. 

 We will turn in two kinds of assessments to TK20: lesson plans (2) and teaching self-assessments 

(2).  Note that lesson plans must be turned in 48 hours before teaching, and reflections must be turned 

in within 48 hours afterward.  Standard penalties apply for late work without prior written permission. 

 

3. Shepherd University email:  We will use email for communication throughout the semester. 

 

 

A. Candidate Content Objectives (WVPT standards) 

1. Candidate applies knowledge of interrelatedness of disciplines in lesson planning (WVPT 1A). 

2. Candidate facilitates learning experiences that advance student creativity, problem solving and engagement 

(WVPT 1B). 

3. Candidate plans, delivers, and assesses instruction in alignment with state content standards (WVPT 1C, 

1D, 2A, 3A). 

4. Candidate demonstrates effective design and management principles to create classroom environments 

characterized by safety, flexibility, mutual respect, and active engagement of teacher and learners (WVPT 

2B, 2C, 2D, 2E, 2F, 5C). 

5. Candidate communicates with students in a variety of ways during instruction to support students, engage 

discussion, pose questions and assess responses, and adjust instruction (WVPT 3A, 3B, 3C, 3D, 3F) 

6. Candidate designs and implements formative assessment that instruments that complement instruction 

(WVPT 3F) 

7. Candidate assesses her or his own teaching for the purpose of improving practice (WVPT 4C). 

8. Candidate models high standards for professionalism and ethical behavior in university and field contexts 

(WVPT 5I). 

 

B. Candidate Technology Objectives (NETS-T standards) 

 

1. Candidates reflect on their knowledge and practice using digital and collaborative tools (NETS-T 

1C, 1D) 

2. Candidates construct knowledge using authentic tools and issues (NETS-T 1B) 

3. Candidates build knowledge collaboratively by developing online discussions (NETS-T 1D) 

4. Candidates design, deliver, and assess lesson plans using digital tools (NETS-T 2A). 

5. Candidates model legal and ethical uses of digital information and digital etiquette (NETS-T 4A, 

4C) 

 

https://edportal.shepherd.edu/
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II. Assignments and Grading: 

Assignment Due Dates:  Late assignments without prior written approval will not be accepted and 

will receive a score of zero. You are encouraged to contact me immediately if you are ever in need of 

clarification on any assignment.  Do not wait until the due date nears!  

1.  SU classroom assignments: It is expected that you will come to class for every session, prepared to 

discuss the readings as assigned—this requires that you can demonstrate your awareness of the 

information, the ability to interpret in multiple contextual applications, and an appreciation of 

multiple values that can be drawn from the information. I encourage you to write down questions and 

thoughts that you have regarding the reading and come prepared to ask these questions in class. Write in 

your text margins whenever possible.  Be prepared for information-based quizzes daily.   

2.  Field Assignments:     Dates for entry submissions are specified in our course outline.   

A.  Field Experience Packet: FE 1, 2, and 3 (twice)  

During your field placement, you will complete three field experiences in addition to any and all other 

activities assigned to you by your mentor teacher.  All completed field experience assignments will be sent 

as attachments via SU email to the instructor.  Retain all original formatting in these documents. 

B. Communication 

Once you are in your field placement, it is critical that we communicate via e-mail as this will be 

our primary means of keeping in touch weekly and processing assignments while you are in the field. 

Therefore, you must activate your Shepherd email account and use it daily.  Your SU email account is 

also the address the University uses to send you important information, so it’s doubly important for you to 

use it.   

C.  Grading:  Grades will be assigned according to the standard 10-point Shepherd University 

scale. 

Item Points available 

Attendance (SU) and Participation (12) 120 (5/5 pts. each day) 

Quizzes (4) 40 (10 pts. Each) 

Demo LP and Self-Assessment 25/25 

Classroom Expectancy Sheet  40 

FE #1 50 

FE #2 50 

FE #3: Lesson Plans (2) 100 (50 pts. each) 

FE #3: Teaching Self-Assessments (2)  100 (50 pts. each) 

Mentor Teacher Evaluation (ST-11) 30  

Completed Time Log; 30 hour minimum 20 

TOTAL 600 

 

V.  Academic Integrity 

 

Each student in this course is expected to abide by the Shepherd University Academic Integrity Procedures 

found in the Shepherd University Student Handbook, pages 157-163. 
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(http://www.shepherd.edu/students/studenthandbook.pdf).  Your name on every document is your honor 

pledge. 

 

VI. Disability Support Services 

Disability Support Services (DSS) at Shepherd University facilitates equitable access for every student 

who self-identifies as having one or more disabilities. Students requesting any disability related 

accommodation should contact the Director of Disability Support Services in Student Center room 124 or 

at 304-876-5689. This includes students with disabilities who require academic accommodations, students 

requesting specific housing accommodations for health-related reasons, and all other disability 

accommodations.  Accommodations must be documented, and accommodation letters from the DSS office 

must be provided to instructors.  For additional information please see 

http://www.shepherd.edu/mcssweb/dss/default.html . 

 

 

VIII. PRO-05 Qualitative Evaluations 

 The Department of Education’s Qualitative Evaluation PRO-05 Form assesses personal and 

professional skill sets outlining mandatory human qualities and social dimensions for prospective teacher 

education candidates. The Qualitative Evaluation PRO-05 Form, an assessment of these dispositions, is 

submitted to the Department of Education Office for every EDUC and specialty course candidates 

complete.  PRO-05s will be completed at the conclusion of the course on TK20 by the instructor. Although 

the Qualitative Evaluation PRO-05 Form is not part of the academic course grade, it is as important.  

Teacher candidates failing to accumulate satisfactory PRO-05s are subject to faculty review and may be 

removed from the Teacher Education Program at Shepherd University. 

IX. AVAILABLE RESOURCE: Education Media Lab 

Room G2 (ground floor) of Knutti Hall has been developed as a resource room for education students This 

semester, it will be available to students enrolled in EDUC 351/2, 353/4, 336, 370, 443, Special Methods 

courses, and current Student Teachers, plus SESA and KDP officers or committees. The coordinator of this 

room is Dr. Rebecca Mercado (KN-101C, rmercado@shepherd.edu).  Please check the Media Lab door for 

available hours beginning the third week of the semester.  Resources in the Media Lab include laminating 

machine, five computers with printer, scanners, bulletin board paper, consumable supplies for creating 

classroom materials, paper cutter, poster-maker, etc.  By signing in to use this room, you are agreeing to 

follow all written directions for use of all equipment, document the number and type of consumable 

materials you use (to assist with reordering), turn off or appropriately close any resource used, and be sure 

the room and cabinet doors are locked and light is turned off, and return keys to the designated location if 

you are the last to leave.   

Before using the Media Lab, you must attend a Training Session. A Schedule for the Training 

Sessions will be posted on the Media Lab door. 

 

http://www.shepherd.edu/students/studenthandbook.pdf
https://exchgs1.shepherd.edu/owa/redir.aspx?C=18c0406f1de2411ba7e261b02272aa87&URL=http%3a%2f%2fwww.shepherd.edu%2fmcssweb%2fdss%2fdefault.html
mailto:rmercado@shepherd.edu
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Course Outline 

 

Date Topics/Concepts WVPT 

Standards and 

levels 

NETS-T 

Standards and 

levels 

Assignment Due 

Week 1: 

LP 1 

(1/12) 

 

Introductions, 

Orientation, Field hours 

discussion; 

Diagnostic: Education 

theorists and principles 

(Q1) 

1B: RA 

2A: RA 

  

LP 2 

 (1/14) 

(lab) 

 

Teaching with Standards: 

Common Core, SOLs: 

Webquest (Q2) 

1C: I 

1D: I 

1D: RA 

4A: RA 

4C: RA 

Study standards 

documents 

Week 2: 

LP 3 

(1/19) 

Teaching with Standards: 

review Webquest and 

apply to FE 3; 

Diversity Responsive 

Teaching: 

Multiculturalism and 

Students with 

Exceptionalities (Q3) 

1C: A 

1D:A 

 

 

 

2A: IA 

3B: IA 

 Text: xvii-xxxiii: 

Chapters, 3, 20 

LP 4 

(1/21) 

Writing Effective Daily 

Objectives using state 

(unit) standards and 

Bloom’s Taxonomy (Q4) 

1A: RA 

1C: RA 

1D: RA 

2A: RA 

3A: IA 

 Text ch. 2 

Week 3: 

LP 5 

 (1/26) 

 

 

Writing Effective 

Integrated Lesson Plans: 

standards, objectives, 

connections 

1A: R 

1B: R 

1C: R 

1D: R 

2A: R 

3A: R 

3C: I 

3F: I 

4C: I 

1B: I 

2A: I 

Text chs. 1 (3-7), 

6, 8, 13, 14 

LP 6 

(1/28) 

(lab) 

 

Writing Effective, 

Integrated Lesson Plans: 

differentiation, models of 

instruction, questioning 

techniques and purposes 

1A: R 

1B: R 

2A: R 

3B: I 

3C: I 

3D: I 

 Text chs. 1 (8-

10), 4, 5, 15;  

Week 4:  

LP 7 

(2/2) 

Writing effective Lesson 

Plans; Designing and 

Using Effective 

Assessment 

1E: I 

3E: I 

3F: I 

4C: R 

 Text ch. 7; 

completed demo 

lesson plan and 

self-assessment 
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Date Topics/Concepts WVPT 

Standards and 

levels 

NETS-T 

Standards and 

levels 

Assignment Due 

LP 8 

(2/4) 

Designing and Managing 

Student Behaviors: 

Classroom Ecology 

2B: I 

2C: I 

2D: I 

2E: I 

3B: I 

4C: R 

 Text chs. 9, 10, 

11: Maslow, 

Erikson, 

Kohlberg 

Week 5: 

LP 9 

(2/9) 

(lab) 

Classroom Ecology: 

presenting and analyzing 

classroom expectancy 

sheets 

2B: IA 

2C: IA 

2D: IA 

2E: IA 

3B: IA 

4C: RA 

1A: RA 

1C: RA 

1D: RA 

3C: RA 

Design 

Expectancy 

Sheet 

LP 10 

 (2/11)  

(lab) 

 

Field Experience Prep 

Workshop: Review all 

Field Documents: 

concepts and procedures 

 2A: R 

3C: R 

3D: R 

 

Week 6 

(2/16 and 

2/18) 

 

Begin Field Placement: 

designing and sequencing 

instruction 

1B: RA 

3A: RA 

3B: RA 

4C: RA 

1C: P 

1D: P 

3C: P 

3D: P 

4A: P 

4C: P 

FE 1 (Th) 

Week 7 

(2/23 and 

2/25) 

Analyzing Relationships 

between Curriculum, 

Materials and Instruction 

1B: RA 

2F: RA 

3A: RA 

3C: P 

3D: P 

4A: P 

4C: P 

FE 2 (Th) 

Week 8 

(3/1 and 

3/3) 

Analyzing Supportive 

Classroom Ecology 

 

2A: RA 

2B: RA 

2C: RA 

2D: RA 

2E: RA 

3B: RA 

1C: P 

1D: P 

3C: P 

3D: P 

4A: P 

4C: P 

 

Week 9 

(3/8 and 

3/10) 

Analyzing Student 

Performance 

2A: RA 

2C: RA 

2D: RA 

3B: RA 

3D: RA 

3C: P 

3D: P 

4A: P 

4C: P 

FE 3 (LP 1/SA 1) 

(3/15 and 

3/17) 

(SU Spring Break)    

Week 10 

(3/22 and 

3/24) 

Analyzing Questioning 

Techniques and 

Purposes: Formative and 

Informal Assessment 

1E: PA 

3C: PA 

3E: PA 

3F: PA 

1C: P 

1D: P 

3C: P 

3D: P 

4A: P 

4C: P 
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Date Topics/Concepts WVPT 

Standards and 

levels 

NETS-T 

Standards and 

levels 

Assignment Due 

Week 11 

(3/29 and 

3/31) 

Synthesis: 

Planning, Delivering and 

Assessing Teaching 

Performance 

1A-D: PA 

2A-E: PA 

3A-C: PA 

4C: PA 

3C: P 

3D: P 

4A: P 

4C: P 

 

Week 12 

(4/5 and 

4/7) 

Synthesis: 

Planning, Delivering, and 

Assessing Teaching 

Performance 

1A-D: PA 

2A-E: PA 

3A-C: PA 

4C: PA 

3C: P 

3D: P 

4A: P 

4C: P 

FE 3 (LP 2/SA 2) 

Week 13 

(4/12 and 

4/14) 

Reflections on Teaching 

and Learning; 

Conclusion of Field 

Experience 

4/14 SU Spring weekend 

1 A-D: PA 

2 A-E: PA 

3 A-C: PA 

4C: PA 

3C: P 

3D: P 

4A: P 

4C: P 

 

Week 14: 

LP 11 

(4/19) 

(lab) 

SU classroom: 

Using WVPT Standards 

to analyze and evaluate 

EDUC 370 experience 

(PLE, students) 

 

1 A-E: PA 

4C: PA 

2 A-F: P 

3 A-F: P 

 

1C: P 

1D: P 

3C: P 

3D: P 

4A: P 

4C: P 

Bring flash drive 

with assessed 

and unassessed 

FE 1, 2 

(4 documents) 

LP 12 

(4/21) 

(lab) 

 

Post to TK20 

Course Evaluations 

Discuss Final Experience 

Assignment 

  Bring flash drive 

with assessed 

and unassessed 

FE 3 

 (8 documents) 

Week 15 

(4/26,  

Noon-2 

pm) 

 

Final Experience: 

 Using WVPT Standards 

to analyze and illustrate 

EDUC 370 experience 

(candidate teaching) 

 

1 A-E: A 

2 A-F: A 

3 A-F: A 

 Crosswalk to 

Praxis II PLT 
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Technology 

Diversity 

 

 

 

 

 

SHEPHERD UNIVERSITY  

EDUCATION DEPARTMENT 
 
 

EDUC 380.01: Technology in 21st Century 
Teaching and Learning 

3 Credit Hours 

 

Course Description 
 

The focus of this course is the effective use of 21st   century technology in the contemporary 
classroom. The course aims to help teachers use the power of technology to spark students' 
imagination and ultimately move them toward greater learning.  This course provides a critical 
analysis of the full range of educational technology and its use in the classroom. In this course, pre-
service teacher candidates will develop knowledge, skills, and dispositions which support the use of 
technology to create effective learning environments that provide opportunities for students to interact 
with content in meaningful ways and to assess students in non-traditional ways. (Prerequisite: 
Admission to Teacher Education) 

 

Time: 

Spring Semester 2016 T
 1:50 pm—4:40 pm 

102 Knutti Hall Computer Lab 

 

Instructor: 
 

Douglas Kennard 208A 
Knutti Hall 

dkennard@shepherd.edu 304.876.5330 

 

Office Hours: 

Tuesday, Thursday 8:00 am — 9:30 am 

Wednesday 8:00 am — 10:00 am and 3:30 pm — 4:30 pm 

 

mailto:dkennard@shepherd.edu
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Texts 

Intel Teach Program Essentials Course 
Intel Teach Program Teach Thinking with Technology Course 
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Optional: 

National Educational Technology Standards for Students: Connecting Curriculum 
and Technology. International Society for Technology in Education, 2007. 

 

Learner Responsibilities 

•Student and instructor alike share the responsibility for evolving uses of class time 
which are valuable to each person involved. It is expected that students share 
information and act as resources to each other. 

•The instructor views his role as observer facilitator, and participant. It is the 
responsibility of each student to explore ways of using this resource to maximize 
her/his learning. 

•It is expected that students stay current with all readings and assignments. 

Assignments and written materials are due on the assigned date. 

•Assignments will be based upon the needs of the students as a group and as individuals 
to meet the general objectives of the course. Therefore, it is the responsibility of the 
student to evolve alternative assignments and experiences with the group and the 
instructor if at any time this seems necessary to promote interest or growth. 

 

Course Objectives: 

• Demonstrate knowledge, skill, and understanding of concepts related to NETS 
technology standards for learners. NETS-T 1a (P), 5c (P) 

• Demonstrate growth in technology knowledge and skills within contemporary and 
emerging technologies. NETS-T 3a (P), 3b (P), 3c (P), 5a (P); WVPTS 2c (I), 3b (I) 

• Design developmentally appropriate learning opportunities that apply technology enhanced 
instructional strategies to support the diverse needs of learners. NETS-T 1a (IPA),1b (IPA), 
1c (IPA), 1d (IPA), 2a (IPA), 2b (IPA), 2c (IPA), 2d (IPA); WVPTS 1b (IR), 1d (IR), 2a 
(IR), 3d (IR) 

 

• Apply current research on teaching and learning with technology when planning learning 
environments and experiences. NETS-T 1d (I), 5b (I), 5c (IR) 

 

• Identify and locate technology resources and evaluate them for accuracy and 
suitability. NETS-T 3a (I), 3d (IR), 4a (IP), 4b (I) 

 

• Plan strategies to manage student learning in a technology-enhanced environment. NETS-T 
3b (IR), 3c (IR) 

 

• Facilitate technology-enhanced experiences that address content standards and student 
technology standards. NETS-T 1b (IR), 1d (IR), 2a (IRP), 2b (IP); WVPTS 1a (P), 1b (P), 
3a (P) 

• Use technology to support learner-centered strategies that address the diverse needs of 
students. NETS-T 2c (IP), 4b (IP), WVPTS 2a (IP), 3f (IP) 
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• Apply technology to develop students' higher order skills and creativity. NETS –T 1a 
(IRPA), 1b (IRPA), 1c (IRPA), 1d (IRPA), 2a (IRPA), 2b (IRPA), 2d (IRPA), 3c (IP); 
WVPTS 1b (IP), 2a (IP), 2a (IP), 2f (I) 

 

• Apply technology in assessing student learning of subject matter using a variety of 
assessment techniques. NETS-T 2d (IRPA), WVPTS 3e (IPA) 

 

• Use technology resources to collect and analyze data, interpret results, and communicate 
findings to improve instructional practice and maximize student learning. NETS-T 2b 
(IP), 3b (IP), 3c (IP), 3d (IPA), 4c (IP); WVPTS 3e (IPA), 3f (IP) 

• Use technology resources to engage in ongoing professional development and 
lifelong learning. NETS 4d (IP), 5a (IP), 5c (IP), 5d (I); WVPTS 5f (IR) 

• Continually evaluate and reflect on professional practice to make informed decisions 
regarding use of technology in support of student learning. NETS-T 2a (IP), 4c (IP); 
WVPTS 4a (IP), 4c (IRP) 

 

• Use technology to communicate and collaborate with peers, parents, and the larger 
community in order to nurture student learning. NETS-T 3b (IP), 3c (IP), 4d (IP), 5a (IP) 

 

• Model and teach legal an ethical practices related to technology use. NETS-T 4a (IRP), 
4c (IRP) 

 

• Identify and use technology resources that affirm diversity. NETS-T 2b (IRP), 4d (IP), 
 

• Apply technology resources to enable and empower learners with diverse background, 
characteristics, and abilities. NETS-T 2b (IP), 2c (IP), ,4b (IP); WVPTS 2a (IP), 3a (IP) 

• Promote safe and healthy use of technology resources. NETS-T 4a (IP), 4c (IP) 

• Facilitate equitable access to technology resource for all students. NETS-T 4b (IP) 

 

Course Requirements: 
 
 

1. Reading Assignments: In addition to reading the texts and completing reflections, each student 
will be responsible for locating internet articles which discuss project based learning, problem 
based learning, and inquiry based learning and the use of educational technology and web based 
tools which support these types of instruction. Reflections due after Intel Essentials Modules 1 
and 4 and Teach Thinking with Technology module 6. Total 30 points. 

NETS-T 5a (RP) 5c (RP); WVPTS 4a (IP) 

 
2. INTEL Teach to the Future Unit: 100 points 

Project Based Learning Unit includes two INSTRUCTIONAL teaching thinking tools from INTEL 
teacher resources—visual ranking tool, seeing reason tool, or showing evidence tool. Unit must be 
developed for grades 4 or above. NETS-T 1a, (IPA), 1b (PA), 1c (P), 1d (IP), 2a (IPA), 2b (PA), 2d 
(PA), 3b (IP), 3d (IP), 4b (IP), 5b (P); 

WVPTS 1a (IPA), 1b (PA), 1c (PA) 1d (PA) 1e (PA), 2a (P), 2f (IP), 3a (PA), 3d (PA) 3e 

(PA), 4a (P), 4c (P); 21st   Century Learning and Innovation Skills, Core Subjects 
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3. Students will explore the use of INSTRUCTIONAL WEB 2.0 Tools for organizing, collaborating, 

publishing, and sharing instructional tasks with students. Each student will identify one Web 2.0 
Tool to share with the class other than those demonstrated as part of the class and include a 
sample relevant to respective Intel Unit Portfolio. Total 50 points  (20 points for posting 
dynamic screen capture introducing your Web 2.0 Tool) (30 points for using the Web 2.0 Tool in 
your Unit Portfolio) NETS-T 2a (IP), 3 d (IP); WVPTS 1b (P), 1d (P), 3d (P) 

 
4. Design a set of INSTRUCTIONAL technology tools using productivity software to include: 

presentation, Mediator9, database, and spreadsheets. Mediator 9 Project 100 points and 
2nd   project 50 points. Total 150 points 
NETS-T2a (IP), 3 d (IP); WVPTS 1b (P), 1d (P), 3d (P) 

 
5. Use scanners, digital cameras, digital Camcorders, MP3 players, and Web 2.0 tools to 

capture sound and digital images and video to be used in item 5 projects. Sound 
Capture 10 points, Digital images or video 10 points. Total 20 points. NETS-T 2b (IP), 
3d (IP) 

 
6. Design two INSTRUCTIONAL supports using the following tools: Podcasting, 

Screencasting, Collaboration Documents, text displays, interactive voice/graphic 
software, hand held device apps. Screen Capture 50 points, or Voice Graphic Project 50 
points, or Collaboration Documents 50 points, or Digital Story Capture 50 points, or 
Podcasts 50 points, or Apps 50 points. Total 100 points. 
NETS-T2a (IP), 3 d (IP); WVPTS 1b (P), 1d (P), 3d (P) 

 
7. There will be other non-graded assignments which must be completed as part of Requirement 1. 

These will build knowledge, skills, and dispositions necessary for completion of other course 
requirements. 

 

AVAILABLE RESOURCE: Education Media Lab: 
 

Room G2 (ground floor) of Knutti Hall has been developed as a resource room for education students 
This semester, it will be available to students enrolled in EDUC 351/2, 353/4, 336, 370, 443, Special 
Methods courses, and current Student Teachers, plus SESA and KDP officers or committees. The 
coordinator of this room is Dr. Rebecca Mercado (KN-101C, rmercado@shepherd.edu). Please check 
the Media Lab door for available hours beginning the third week of the semester. Resources in the 
Media Lab include laminating machine, five computers with printer, scanners, bulletin board paper, 
consumable supplies for creating classroom materials, paper cutter, poster-maker, etc. By signing in to 
use this room, you are agreeing to 

 

· follow all written directions for use of all equipment, 

· document the number and type of consumable materials you use (to assist with 
reordering), 

· turn off or appropriately close any resource used, and 
· be sure the room and cabinet doors are locked and light is turned off, and return keys to 

the designated location if you are the last to leave. 
 

Before using the Media Lab, you must attend a Training Session. A Schedule for the Training Sessions 
will be posted on the Media Lab door. 
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National Educational Technology Standards 
and 

Performance Indicators for Teachers 
 

Effective teachers model and apply the National Educational Technology Standards for Students 
(NETS•S) as they design, implement, and assess learning experiences to engage students and  
improve learning; enrich professional practice; and provide positive models for students, colleagues, 
and the community. All teachers should meet the following standards and performance indicators. 

 
All WVBE-approved programs must ensure that candidates have the requisite knowledge and skills to 
design, implement, and assess learning experiences that engage students and improve learning; enrich 
professional practice; and provide positive models  for  students,  colleagues,  and  the community 
including the following: 

1. Facilitate and Inspire Student Learning and Creativity 
 

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate 
experiences that advance student learning, creativity, and innovation in both face-to-face and virtual 
environments. Teachers; 

a. promote, support, and model creative and innovative thinking and inventiveness 
b. engage students in exploring real-world issues and solving authentic problems using digital tools 
and resources 
c. promote student reflection using collaborative tools to reveal and clarify students’ conceptual 
understanding and thinking, planning, and creative processes 
d. model collaborative knowledge construction by engaging in learning with students, colleagues, 
and others in face-to-face and virtual environments 

2. Design and Develop Digital-Age Learning Experiences and Assessments 
 

Teachers design, develop, and evaluate authentic learning experiences and assessments 
incorporating contemporary tools and resources to maximize content learning in context and to 
develop the knowledge, skills, and attitudes identified in the NETS•S. Teachers: 

 

a. design or adapt relevant learning experiences that incorporate digital tools and resources to 
promote student learning and creativity 
b. develop technology-enriched learning environments that enable all students to pursue their 
individual curiosities and become active participants in setting their own educational goals, 
managing their own learning, and assessing their own progress 
c. customize and personalize learning activities to address students’ diverse learning styles, working 
strategies, and abilities using digital tools and resources 
d. provide students with multiple and varied formative and summative assessments aligned with 
content and technology standards and use resulting data to inform learning and teaching 

3. Model Digital-Age Work and Learning 
 

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional 
in a global and digital society. Teachers: 

 

a. demonstrate fluency in technology systems and the transfer of current knowledge to new 
technologies and situations 
b. collaborate with students, peers, parents, and community members using digital tools and 
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resources to support innovation. 

c. communicate relevant information and ideas effectively to students, parents, and peers using a 
variety of digital-age media and formats 
d. model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, 
and use information resources to support research and learning 

4. Promote and Model Digital Citizenship and Responsibility 
 

Teachers understand local and global societal issues and responsibilities in an evolving digital culture 
and exhibit legal and ethical behavior in their professional practices. Teachers: 

 

a. advocate, model, and teach safe, legal, and ethical use of digital information and technology, 
including respect for copyright, intellectual property, and the appropriate documentation of sources 
b. address the diverse needs of all learners by using learner-centered strategies and providing 
equitable access to appropriate digital tools and resources 
c. promote and model digital etiquette and responsible social interactions related to the use of 
technology and information 
d. develop and model cultural understanding and global awareness by engaging with colleagues 
and students of other cultures using digital-age communication and collaboration tools 

5. Engage in Professional Growth and Leadership 
 

Teachers continuously improve their professional practice, model lifelong learning, and exhibit 
leadership in their school and professional community by promoting and demonstrating the 
effective use of digital tools and resources. Teachers: 

 

a. participate in local and global learning communities to explore creative applications of technology 
to improve student learning 
b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared 
decision making and community building, and developing the leadership and technology skills of 
others 
c. evaluate and reflect on current research and professional practice on a regular basis to make 
effective use of existing and emerging digital tools and resources in support of student learning 
d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their 
school and community 
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Framework for 21st Century Learning 
 
Core Subjects and 21st Century Themes 

Mastery of core subjects and 21st century themes is essential for students in the 21st century. Core 
subjects include English, reading or language arts, world languages, arts, mathematics, economics, 
science, geography, history, government and civics. 

We believe schools must move beyond a focus on basic competency in core subjects to promoting 
understanding of academic content at much higher levels by weaving 21st century interdisciplinary 
themes into core subjects: 

• Global Awareness 
• Financial, Economic, Business and Entrepreneurial Literacy 
• Civic Literacy 
• Health Literacy 

 
Learning and Innovation Skills 

Learning and innovation skills are what separate students who are prepared for increasingly complex 
life and work environments in the 21st century and those who are not. They include: 

• Creativity and Innovation 
• Critical Thinking and Problem Solving 
• Communication and Collaboration 

 
Information, Media and Technology Skills 

People in the 21st century live in a technology and media-driven environment, marked by access to an 
abundance of information, rapid changes in technology tools and the ability to collaborate and make 
individual contributions on an unprecedented scale. To be effective in the 21st century, citizens and 3 

• Information Literacy 
• Media Literacy 
• ICT (Information, Communications and Technology) Literacy 

 
Life and Career Skills 

Today’s life and work environments require far more than thinking skills and content knowledge. The 
ability to navigate the complex life and work environments in the globally competitive information age 
requires students to pay rigorous attention to developing adequate life and career skills, such as: 

• Flexibility and Adaptability 
• Initiative and Self-Direction 
• Social and Cross-Cultural Skills 
• Productivity and Accountability 
• Leadership and Responsibility 
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The Essential Le arning· 

Outcomes 
* * * * * * * * * * * * * * * * * 

* 

Beginning in school,and continuing at successively higher levels across their college 

studies, students should prepare for twenty-first-century challenges by gaining: 

 
 

 

i' Knowledge of Human Cultures and the Physical and Natural World 

• Through study in the sciences and mathematics,social 

sciences,humanities,histories, languages,and the arts 

Focused by engagement with big questions, both contemporary and enduring 

 
 

i' Intellectual and Practical Skills, including 

• Inquiry and analysis 

• Criticaland creative thinking 

• Written and oral communication 

• Quantitative literacy 

• Information literacy 

• Teamwork and problem solving 

Practiced extensively,across the curriculum, in thecontext of progressively more challenging 

problems, projects,and standards for performance 

 
 

i' Personal and Social Responsibility, including 

• Civic knowledge and engagement-local and global 

• lntercultural knowledge and competence 

• Ethical reasoning and action 

• Foundations and skills for lifelong learning 

Anchored through active involvement with diverse communities and real-world challenges 

 
 

i' Integrative and Applied Learning, including 

• Synthesis and advanced accomplishment across generaland specialized studies 

Demonstrated through the application of knowledge, skills,and responsibilities to new 

settings and complex problemSi 
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Technology 

Diversity 

 

EDUC 400 Inclusion in the Regular Classroom 

EDUC 527 Inclusion Seminar 
 

Semester: Spring 2017 

 

Location: KN111 

EDUC 400:01   CRN# 40125 Day/Times: Mondays, 4:00-6:40 p.m. 

EDUC 400:02  CRN#40126  Day/Times: Mondays, 6:50-9:30 p.m. 

EDUC 527:01  CRN# 41378   Day/Times: Mondays, 4:00-6:40 p.m.          

    

Instructor: LeAnn Johnson 
Contact Info: ljohnson@shepherd.edu; (304)876-5508 
Office: KN 103D     Office Hours:  Mondays 11:00-4:00 and 9:30-10:30 p.m. 
 

400 Course Description:  A weekly seminar taken concurrently with student teaching. Teacher 
Candidates will investigate and examine how to meet the needs of students identified with special 
needs who are placed in the regular classroom. Promotes the reflective analysis of the practice of 
teaching in an inclusive classroom in grades K-6, 5-9, PreK-Adult, 5-Adult, 9-Adult.  
 
527 Course Description: A weekly seminar taken concurrently with student teaching, this course is 

designed to provide participants the opportunity for reflective analysis and practical application of 

strategies appropriate for teaching in an inclusive setting. Based on reading, student assessment 

tools, and analysis of the student teaching experience, the student will further develop 

understanding of: determination of present levels of student performance, effectiveness of 

instructional strategies, assessment, and reflective teaching. 
 
Required Readings: 
There is no standard text for this course. Articles and handouts will be assigned by instructor. 
Articles, handouts and media resources will be handed out in class and/or posted on Sakai. Please 
consider Sakai to be your virtual textbook for this course. You are responsible to keep abreast of 
the Sakai weekly outline, access materials on Sakai, and communicate with faculty, staff and peers 
via Shepherd email.  
 
Recommended Resources: 

• Denton, P. & Kriete, R. (2000). The first six weeks of school. Turners Falls, MA: Northeast 
Foundation for Children 

• Lemov,D. (2010). Teach Like a Champion: 49 techniques that put students on the path to 

college (K-12). Jossey-Bass. 

• Salend, S.J. (2011). Creating Inclusive Classrooms: Effective and Reflective Practices, 
Seventh Edition. Pearson Education Inc; Upper Saddle River, NJ.  ISBN13  978137030743 
or ISBN10 0137030746 

• Wong, H. & Wong, R. (2009). The first days of school: How to become a successful teacher, 
4th Ed.  

Course Format and Instructional Approach:  This is a seminar class with online components. This course 
will be taught from a constructivist philosophy. Students are expected to come to each class session 

mailto:ljohnson@shepherd.edu
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prepared and ready to engage in learning activities with their peers.  Each course session will be built 
around one or more topics supported by assigned reading or resource exploration.  The course has been 
designed to include individual and small group activities, large group discussions, video 
clips/presentations, power point presentations, and case studies.  Assignments will help you apply what 
you learn in your reading and class activities to your field practice.  All of the activities and discussions 
linked to the course sessions on Sakai will be helpful to you as you complete your teacher performance 
assessment (required for program completion). Students should dialogue with the instructor and provide 
feedback; adjustments can be made to class pace, format, and delivery to enhance the learning 
experience for the group of learners.  
Course Objectives 
Students will: 

1. Examine the influence of the learning environments on student achievement. (WVPTS 2a, 
2b, 2c, 2d, 2e; NETS-T 1a, 3d, 4c) 
2. Explore the complex nature and characteristics of students with disabilities within general 
education classrooms (WVPTS 1b, 2a, 2b, 2c, 2d, 2e, 2f; NETS-T 1a, 3d). 
3. Develop methods to assess student learning to guide instruction, and to assess student 
learning (WVPTS 1b, 1e, 3e, 3f; 4a, 4c). 
4. Create, design, and manage the physical and social elements of their assigned classrooms 
based on strategies presented in class. (WVPTS 2a, 3a, 3b, 3c, 3f, 5e, NETS-T 1a, 3d, 4c).  
5. Demonstrate critical inquiry and understanding of the classroom through research, field 
experiences, and the creation of a classroom management plan (WVPTS 1a, 1b, 2c, 4a, 4c 5e; 
NETS-T 1a, 3d, 4c). 

 

Standards, LEAP Goals and Outcomes 

 Department of Education Standards  
Shepherd University has adopted the Liberal Education and America’s Promise (LEAP) Essential Learning Outcomes.  
The Department of Education at Shepherd University utilizes the West Virginia Professional Teaching Standards 
(WVPTS) as outcome-based teacher education standards. The WVPT Standards intersect with the department’s 
conceptual framework, Teacher as Reflective Problem Solver (TARPS). The TARPS model recognizes that to be a 
reflective problem solver, the prospective teacher must reflect on Knowledge, Dispositions, and Performance.  
 

The West Virginia Professional Teaching Standards (WVPTS) 
Standard 1: Curriculum and Planning                                                                          
Function 1A: Core Content – The teacher has a deep knowledge of the content and its inter-relatedness within and across the 
disciplines and can move beyond basic content competency to assure student mastery of skills necessary for success in life and 
work.  
Function 1B: Pedagogy – The teacher has a deep knowledge of the art and science of teaching in his/her specific content and can 
facilitate experiences that advance creativity, innovation and problem-solving.  
Function 1C: Setting Goals and Objectives for Learning –The teacher uses a standards-based approach to instruction aligned with 
the state and local curriculum and sets instructional goals and objectives that describe what students will learn. 
Function 1D: Designing Instruction – The teacher designs instruction that engages student in meaningful instructional activities 
that support the WV Content Standards and Objectives and that result in intentional student learning.  
Function 1E: Student Assessments – The teacher uses a balanced approach to assure both assessment of learning and assessment 
for learning to provide both teacher and students information to guide future learning.  
Standard 2: The Learner and the Learning Environment  
Function 2A: Understanding intellectual/cognitive, social, and emotional development – The teacher’s understanding of the 
unique characteristics of the learner is evidenced in the design of learning activities which are developmentally appropriate and 
differentiated to engage all students in the learning process.  
Function 2B: Creating an environment of respect and rapport – The teachers show their respect for students by having high 
expectations, providing management frameworks that clearly define roles and procedures, using respectful language, 
communicating interest in students as individuals and encouraging student collaboration.                                                                        
Function 2C: Establishing a culture for learning – The teacher establishes a culture in the learning environment that is focused on 
learning and that reflects the importance of the work undertaken by both students and the teacher.  
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Function 2D: Implementing classroom procedures – The teacher assures that rules and procedures are in place for a smoothly 
functioning learning environment evidenced by the efficient use of time and resources.  
Function 2E: Managing student behaviors – The teacher collaborates with students to establish norms of behavior for the learning 
environment that assures a focus on learning.                                              
Function 2F: Organizing the learning environment – The teacher assures that the physical or virtual learning environment is safe, 
and that there is maximum flexibility in the use of physical space in a physical learning environment. 
Standard 3: Teaching                                                  
Function 3A: Importance of Content – The teacher utilizes content knowledge to focus learning targets that create meaningful 
learning experiences for students.                                                                           
Function 3B: Communicating with Students – The teacher creates and maintains a positive, supportive classroom climate and 
communicates with students in a variety of ways.                                            
Function 3C: Questioning and Discussion Techniques – The teacher practices quality questioning techniques and engages students 
in discussion.  
Function 3D: Student Engagement – The teacher delivers instruction to motivate and engage students in a deep understanding of 
the content.  
Function 3E: Use of Assessments in Instruction – The teacher uses both classroom summative and formative assessment as a 
balanced approach to instructional decision making.                                   
Function 3F: Demonstrating Flexibility and Responsiveness – The teacher adjusts instruction based on the needs of the students 
and in response to “teachable moments 
Standard 4: Professional Responsibilities for Self-Renewal 
Function 4A: Professional Learning – The teacher engages in professional learning in preparation to critically examine his/her 
professional practice and to engage in a continuous cycle of self-improvements focused on how to learn, teach and work in a global 
and digital society.  
Function 4B: Professional Collaborative Practice– The teacher is actively engaged in learning with colleagues in a way that models 
collaboration and collegiality to improve his/her practice for the purpose of addressing questions/issues related to the school and 
student achievement.  
Function 4C: Reflection on Practice – The teacher engages in continuous critical examination of his/her teaching practice and 
makes adjustments based on data.  
Function 4D: Professional Contribution – The teacher contributes to the effectiveness, vitality, and self-renewal of the teaching 
profession through investigation of new ideas that improve teaching practice and learning for students.  
Standard 5: Professional Responsibilities for School and Community  
Function 5A: School Mission – The teacher works collaboratively with the principal and colleagues to develop and support the 
school mission.  
Function 5B: School-wide Activities – The teacher participates in the development and implementation of school-wide initiatives in 
curriculum, instruction and assessment.  
Function 5C: Learner-Centered Culture – The teacher participates in activities and model behaviors that build and sustain a learner-
centered culture.  
Function 5D: Student Support Systems – The teacher works collaboratively with the principal and colleagues to develop and 
sustain student support systems that enable learning to occur.   
Function 5E: Student Management Systems – The teacher works collaboratively with the school principal, colleagues and students 
to develop and sustain management systems that support and extend learning.  
Function 5F: School, Family and Community Connections – The teacher works collaboratively with the principal, colleagues, 
parents, students and the community to develop and sustain school activities that make meaningful connections between the 
school and families and the community.  
Function 5G: Strategic Planning/Continuous Improvement - The teacher participates in the development and implementation of 
the school’s strategic planning and continuous improvement.   
Function 5H: Teacher Leadership – The teacher demonstrates leadership by implementing classroom and school initiatives that 
improve education as well as by making positive changes in policy and practice that affect student learning.  
 Function 5I: Ethical Standards – The teacher models the ethical standards expected for the profession in the learning environment 
and in the community.    
  

The ISTE National Educational Technology Standards (NETS•T) and Performance Indicators for Teachers 

Effective teachers model and apply the National Educational Technology Standards for Students (NETS•S) as they 
design, implement, and assess learning experiences to engage students and improve learning; enrich professional 
practice; and provide positive models for students, colleagues, and the community. All teachers should meet the 
following standards and performance indicators. Teachers:  
 1. Facilitate and Inspire Student Learning and Creativity: Teachers use their knowledge of subject matter, teaching and learning, 
and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual 
environments. Teachers: a. promote, support, and model creative and innovative thinking and inventiveness*  
 b. engage students in exploring real-world issues and solving authentic problems using digital tools and resources  
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 c. promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, 
planning, and creative processes  
 d. model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and 
virtual environments  
  2. Design and Develop Digital-Age Learning Experiences and Assessments: Teachers design, develop, and evaluate authentic 
learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and 
to develop the knowledge, skills, and attitudes identified in the NETS•S. Teachers:  
 a. design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and 
creativity  
 b. develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become 
active participants in setting their own educational goals, managing their own learning, and assessing their own progress  
 c. customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using 
digital tools and resources  
 d. provide students with multiple and varied formative and summative assessments aligned with content and 
technology    standards and use resulting data to inform learning and teaching  
 3. Model Digital-Age Work and Learning: Teachers exhibit knowledge, skills, and work processes representative of an innovative 
professional in a global and digital society. Teachers:  
 a. demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations  
 b. collaborate with students, peers, parents, and community members using digital tools and resources to support student success 
and innovation  
 c. communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and 
formats  
 d. model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use 
information resources to support research and learning*  
  4. Promote and Model Digital Citizenship and Responsibility: Teachers understand local and global societal issues and 
responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. Teachers:  
 a. advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright, 
intellectual property, and the appropriate documentation of sources  
 b. address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate 
digital tools and resources  
 c. promote and model digital etiquette and responsible social interactions related to the use of technology and information*  
 d. develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures 
using digital-age communication and collaboration tools  
 5. Engage in Professional Growth and Leadership: Teachers continuously improve their professional practice, model lifelong 
learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of 
digital tools and resources. Teachers:  
 a. participate in local and global learning communities to explore creative applications of technology to improve student learning  
 b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community 
building, and developing the leadership and technology skills of others  
 c. evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and 
emerging digital tools and resources in support of student learning  
 d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and 
community Copyright © 2008, ISTE All rights reserved. 

 

LEAP Goals: 
Shepherd University has adopted goals from the American Association of Universities and Colleges (AAC&U) Liberal 
Education and America’s Promise (LEAP) initiative (http://www.aacu.org/leap/index.cfm) with minor modifications.  
The LEAP goal(s) that this course utilizes are: 
 Goal No. 1: Knowledge of Human Cultures and the Physical and Natural World 

Goal No. 2: Intellectual and Practical Skills throughout the Curriculum 
 Goal No. 3: Personal and Social Responsibility 
 Goal No. 4: Integrative Learning 
 

Learning Outcomes: 
Shepherd University has adopted learning outcomes (often referred to as “Intended Student Outcomes” or 
“Competencies”) that pertain to each LEAP Goal listed above.   
This course addresses the following learning outcomes/competencies: 

• Critical Thinking 

• Life-Long Learning 

• Creative Thinking  

http://www.aacu.org/leap/index.cfm
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• Oral Communication 

• Written Communication 
 

Students in this course will be assessed on their ability to: 
• render clear, cogent ideas through discussion and written assignments; 

• structure well-developed essays, reports, and other types of writing, with textual support, and analysis using 
standard written English 

• become familiar with inclusion strategies and career paths in education. 
 

Course Requirements:  

• Students are expected to complete readings and assignments and come to class prepared to 
participate in class discussion and class activities as outlined in the class participation rubric. 

• Students are expected to actively utilize the course Sakai site to follow the syllabus, keep abreast 
of the course outline, access documents, and complete any online activities as assigned. 

• If students miss class, they are expected to get handouts and class notes from another student in 
order to be prepared for the next class session. Students should inform the instructor prior to the 
class meeting that they will be absent from class. Absence from class does not excuse a student 
from submitting an assignment by the due date unless arrangements are established with the 
instructor prior to the due date/time. 

• Assignments are due on the date indicated on the syllabus, no later than the beginning of the class 
session on the date that it is due. Submit all assignments on Sakai unless otherwise instructed. If 
you have any difficulty submitting an assignment, bring a hard copy to class.  Late assignments will 
not be accepted unless the instructor is contacted prior to the class session in which the 
assignment is due. The instructor reserves the right to deny requests for extending a due date. 
Late papers, if accepted, may lose up to one-half the point value. 

• All assignments should be completed according to guidelines and rubrics provided in class and on 
Sakai. Students may access the instructor for consultation during project development. 

 
Course Assignments and Grading Procedures:   

1. Class Preparation, Attendance, and Participation: In order to develop a learning 
community that is both inquiryoriented and reflective, reading or exploring resources in 
preparation for class, on-time attendance each week, and participation in class are 
required. There will be nongraded assignments which must be completed as part of this 
requirement.  These will build knowledge and skills necessary for completion of other 
course requirements.  Segments of assignments in several categories listed below will be 
completed in class.   Please come to each class prepared to participate in discussions and 
share ideas. Participation is generally defined by:  

• completing assigned readings or resource exploration. Course Readings will be 
posted on Sakai; these will include multimedia resources. Students are responsible 
to read or explore each assigned material prior to the designated session and 
complete any assigned activities.  Please consider Sakai to be your textbook for this 
class. 

• being prepared to contribute to the topic of discussion. This may also involve 
bringing artifacts, ideas or information as assigned from your classroom to class 
each week—see course schedule. 

• asking appropriate questions and offering comments that contribute to class 
discussions without domination. 
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• listening to colleagues with attention and respect.  

• demonstrating understanding of readings and assignments with application to 
school-aged classrooms by participating in small group activities.  

Based on your educational preparation and professional experiences, it is expected that 
you will be a dynamic leader and thoughtful participant in this class.  
 

2. Assignments: Each completed assignment will be awarded points. Students should follow 
the guidelines and rubrics provided for specific assignments. Overall, assignments will be 
evaluated on the basis of:  

Completion (completing all specifics or reasonably expected details);  
Comprehensiveness (addressing important/relevant issues);  
Composition (taking care with the writing or constructing process); and  
Critical Reflection (not just regurgitation but your critical consideration of the 
issues).  

 
3. Exams: There are no exams in this course. Short quizzes and/or exercises will be completed 

as part of class preparation. These will contribute to the class participation grade. 
 
Grade Scale 
 90-100% = A 
 80-89% = B 
 70-79% = C 
 60-69% = D 
 <60% = F 
 
A student must complete ALL assignments to be eligible to receive a Letter Grade of an A 
regardless of point distribution. On-time TPA Submission and “Passing” score on each indicator 
is required to pass this course regardless of your point distribution. 
 
University Attendance Policy 
You MUST attend your classes regularly and engage in the requirements for each class; otherwise, 
your financial aid may be revoked either partially or in full. This would result in an amount due by 
you to the University immediately. Please refer to shepherd.edu/faoweb for more details.  The 
participation rubric, which includes attendance, is appended. 
Course attendance will be taken through inclass activities. All absences must be excused as 
defined in the Student Handbook. If an emergency arises and you are unable to attend class, it is 
your responsibility to contact a member of class to get notes and other materials you missed. 
Review the course participation rubric. 
 
Academic Integrity: 
Each student in this course is expected to abide by the Shepherd University Academic Integrity 
Procedures found in the SU Student Handbook 
http://www.shepherd.edu/students/studenthandbook.pdf).  
 
Disability Support Services: 

http://www.shepherd.edu/students/studenthandbook.pdf
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Disability Support Services (DSS) at Shepherd University facilitates equitable access for every 

student who self-identifies as having one or more disabilities. Students requesting any disability 

related accommodation should contact the Director of Disability Support Services in Gardiner 

room 24, or by calling 304-876-5689. This includes students with disabilities who require academic 

accommodations, students requesting specific housing accommodations for health-related 

reasons, and all other disability accommodations.  Accommodation letters from the DSS office 

must be provided to instructors in order to receive accommodations. Accommodations are not 

retroactive; however, students decide which classes they will use their approve accommodations. 

For further information please see: http://www.shepherd.edu/mcssweb/dss/default.html 

 

Tutoring/Writing Support Services: 

You may find it helpful to get written assignments assessed through the online writing lab, 
ShepOwl  at the academic support center if you are unsure of your writing skills.  See 
www.shepherd.edu/ascweb  There is generally a 48 hour turn around for this feedback so to take 
advantage of it, you must NOT PROCRASTINATE. 
 
SAKAI: Sakai is an online course management tool that is provided through the Shepherd 
University Website. It has many functions such as providing feedback regarding grades on 
assignments, accessing course resources and required readings, participating in discussion forums, 
and providing an easy route for emailing the other students in the class.  For this course, you will 
be expected to access SAKAI to link to suggested websites and  required readings, to participate in 
discussion forums and monitoring your grades. SAKAI can be accessed at 
courses.shepherd.edu/xsl-portal or by clicking on the SAKAI tab at the top left of the Shepherd 
University home page. (NETS-T # 3b,c) 
RAVE: While you are not on campus as a student teacher, you may find it helpful to sign up for the 
RAVE alert system in case of inclement weather on Thursdays. 
Assignments: 
1. Resume and Cover Letter: (5%) 

Utilizing the resources provided on Sakai, create and/or revise a copy of your résumé and a 
cover letter for the type of job you will be seeking. Take time to do a good job—the more 
polished they are the more constructive the feedback you get will be in developing the 
type of resume and cover letter that will get you an interview. 
 

2. Class Preparation and Participation: (25%) 
Preparation for class is critical for success in a seminar.  You are expected to review the 
resources posted on Sakai each week before class and take notes using the Connect-
Extend-Challenge format or a format of your choice.  Connections and questions posed as 
part of this process should reflect deep analysis and application of content to the realities 
seen daily in the student teaching placement. These notes will form the basis of your active 
participation in class discussion and will be collected at the end of each class. In addition to 
CEC notes, you will also earn points for bringing various things to class as indicated in the 

https://exchgs1.shepherd.edu/owa/redir.aspx?C=21aa71a9337b451aaa5ffd6708b28cd2&URL=http%3a%2f%2fwww.shepherd.edu%2fmcssweb%2fdss%2fdefault.html
http://www.shepherd.edu/ascweb
http://courses.shepherd.edu/xsl-portal
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course schedule and participating in a variety of in-class activities. Weekly preparation is 
essential. (NETS.T 3c, 4c) 

 
3. Critical Friends Participation and Dilemma Summary: (10%) 

A dilemma is a situation in which there is no single right answer that will solve the problem. 
Some students will volunteer to present a dilemma they have encountered while teaching 
using the Critical Friends framework.  Each student will write a 1-2 page reflection 
following one of the dilemma discussions. The reflection should focus on analysis of the 
critical friends framework rather than the specific dilemma presented. 

 
4. Professional Trifold or Webpage  (5%) Choose one (1) of the following platforms to further 
develop your professional presence for interviewing and forwarding your candidacy for a teaching 
position. 

A. Professional Trifold 
When interviewing for a job, it is often a good idea to leave something with the 
interviewers that will help them remember who you are.  Given information that will be 
presented in class, you will develop a professional brochure according to guidelines 
presented in class that could be used during an interview. 

B. Professional Webpage 
A professional webpage can give you an edge over other applicants for several reasons: 1) 
it provides a glimpse into your personality, 2) it sends the message that you take your 
career seriously, 3) it allows you to present more information about your skills and 
experiences than is possible in a paper resume, and 4) it increases your visibility as you 
network and link with other professionals.  According to Forbes, 56% of the people who do 
the hiring are impressed by a candidate’s professional website more than any other 
“branding” tool but only 7% of job seekers have one. Given information that will be 
presented in class, you can choose to develop a professional webpage that can be used to 
get an interview as it supplements and clarifies the information on your resume. 
 

6. Professional Interview (5%) 
You will be introduced to a format for responding to interview questions.  Using this 
format, you will develop, present and analyze answers to typical interview questions in 
class. 

 
6. Teacher Performance Assessment: (50%) (WVPTS 1a, 1b, 1c, 1d; 2a, 2b, 2c, 2d, 2e, 2f; 3a, 3b, 
3c, 3d, 3e, 3f; 4a, 4c; NETS-T 1a, 2a, 2c, 3d, 4c).  
Students completing their student teaching Spring of 2017 will complete the West Virginia Teacher 
Performance Assessment according to guidelines provided on Sakai and explained in class.  The 
TPA involves using contextual information about school, class, and specific students to design, 
implement, and assess a high quality sequence of lessons utilizing UDL principles and data-based 
decision-making.  Analysis of student learning and your own teaching will lead to specific 
recommendations to yourself for future improvement.    
 
As a summative assessment, the TPA is your capstone project for graduation and required by 
state policy for licensure. The same scale used by West Virginia for evaluating practicing 
teachers is used to rate your performance (unsatisfactory, emerging, accomplished, 
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distinguished). In order to successfully complete your program of study and be recommended 
for certification, you must receive a rating of “emerging’ or better for each element of the seven 
tasks: Contextual Factors, Standards and Objectives, Assessment Plan, Design for Instruction, 
Implementation and Reflection on Daily instruction, Impact on Student Learning, Reflection and 
Self-Evaluation. If you do not receive an ‘emerging’ rating or higher on each indicator, you will 
have another opportunity by completing a second TPA during the final 7 weeks of student 
teaching.  Students still not meeting this level of performance, may be required to do an 
additional placement during a subsequent semester in order to have access to students for a 
third attempt, repeat EDUC 400/527, or both. You cannot pass EDUC 400/527 regardless of point 
distribution on other assignments for the class if you do not achieve at least “emerging” ratings 
on the TPA. 
 
With the exception of the health endorsement, if you are completing an additional endorsement 
in a second area of study, you must complete a TPA for both areas of certification. Note: 
P.E./Health teacher candidates must do the TPA in a P.E. setting. 
 
The TPA also fulfills your graduation requirement for writing in your major. Please revise your 
TPA files to convey your information concisely but completely in a well-organized manner with 
correct grammar and writing mechanics. All parts of the TPA should represent your best 
professional writing.
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Course Schedule For EDUC 400/527 (with a few notes to remind you of the things in your Student Teaching Syllabus☺) 

 

DATE 400/527 TOPIC 
Assignments Due 

Campus Work Fieldwork for 400  

Start Up 
WEEK  

 
January 

10 
 

Introduction to the 
TPA 
Context for Learning 
Developing a 
Student Profile 
 

 Prepare for class by 
reviewing the TPA 
guidelines.  Jot down 
questions you have.  

 
 
 
 
 

 
Don’t forget to complete any assignments 
required of you as outlined in your student 

teaching syllabus or assigned by your supervisor. 

 Attend all student teaching 
orientation meetings 
 

 Meet with your cooperating 
teacher after TPA 
orientation, explain the TPA 
expectations and distribute 
video permission forms to 
the class/period that you 
jointly decide to target for 
the TPA (Implementation 
should take place during the 
latter half of week 5 or week 
6). 

 

 Begin to collect information 
needed for Task 1: Contextual 
Factors. 

WEEK 1 
January 

17 
NOTE: 
Class 

Meets on 
Tuesday 
due to 

MLK Day 
in room 

112  
 

Intro to Critical 
Friends  
Analyzing Task 
Demands and 
Supporting Learning 
Needs 
 
Due: CEC/Notes 
 
Bring: Artifacts 
representing skills 
your high, average 
and lower students 
have that need to 
be considered when 
planning your unit. 

 Read and complete CEC for 
Posted Resources on Sakai. 

• Context – Analyzing 
the Learner 

• Identifying Learner 
Needs  

• Academic Language 
Webinar 

 
Don’t forget to complete any assignments 
required of you as outlined in your student 

teaching syllabus or assigned by your supervisor. 
Maintain balance between the seminar course 

with Shetler/Johnson and student teaching with 
your university supervisor and cooperating 

teacher 

 Continue collecting 
information needed for Task 
1: Contextual Factors. 

 Identify your 2 focus 
students and begin 
collecting information 
needed to develop a 
complete profile for each. 

 Collect video permission 
forms 

WEEK 2 
January 

23 
 
  

Assessment 
Critical Friends 
Presentations 
 
Due: Upload Task 1, 
Contextual Factors, 
to Sakai before 
class. 

 Read and complete CEC for 
Posted Resources on Sakai 

• Accountability 

• Assessment that 
Drives Instruction 

• Lesson Builder 
Modules: 

 Begin work on Tasks 2 and 3: 
Standards and Objectives 
and Assessment Plan. Pay 
close attention to guidelines 
provided for these tasks. 
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Due: CEC/Notes 
Bring: Standards, 
objectives, and 
proposed 
assessment from 
Tasks 2 and 3 along 
with any key 
assessment 
materials 

▪ Choosing your 
Standards 

▪ Crafting your Daily 
Lesson Objectives 

▪ Assessing Your lesson 
Objectives 

 Make arrangements for 
needed video equipment for 
use on the targeted days. 

 Continue to collect video 
permission forms. 

You should be responsible for planning and 
teaching at least 1 period/activity starting this 
week and assuming teacher duties.  Maintain 

balance.  Do not let your TPA related tasks 
prevent you from meeting the overall 

expectations of student teaching as outlined by 
your supervisor and indicated in your student 

teaching syllabus. 
WEEK 3 
January 

30 

Universal Design for 
Learning 
Critical Friends 
Presentations 
 
Due: Upload Task 2, 
Standards and 
Objectives, to Sakai 
before class. 
Due: CEC/Notes  
Bring: Hard Copy of 
TPA Lesson Plans 
Draft along with 
any key materials to 
be used. 

 Read/View resources posted 
on Sakai  

• UDL: A Blueprint for 
Success for All 
Learners 

• UDL Educator 
Checklist 

• Assessment for 
Learning 

• Review remaining 
Lesson Builder 
Modules. 

In student teaching, you should now be 
responsible for planning and teaching at least 2 

periods/activities and assuming full responsibility 
for teacher duties.  Maintain balance.  Do not let 
your TPA related tasks prevent you from meeting 
the overall expectations of student teaching as 

outlined by your supervisor and indicated in your 
student teaching syllabus. 

 Finish task 3, Assessment 
Plan and Draft the 
Procedures and Materials 
sections of your targeted 
lesson sequence for task 4.  
Compare your work to the 
relevant rubrics. Procedures 
need to have enough 
content, pedagogical and 
logistical details to allow the 
rater to ‘see’ the lesson.  

 All video permission forms 
should be collected. 

 Practice using video 
equipment and check sound 
quality. 

WEEK 4 
February 

6 

Differentiating 
Instruction 
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Bring: Hard Copy of 
Planning 
Commentary to 
Class for Peer 
Review. 
Bring: Examples of 
differentiation to 
share 
Due: Upload Tasks 3 
and 4 to Sakai  

 Read/View resources posted 
on Sakai   

• Differentiated 
Instruction: Meeting 
Students Where They 
Are At 

• Video Analysis of 
Beowulf Lesson  

• Differentiation: It Starts 
with PreAssessment 
 

In student teaching, you should now be 
responsible for planning and teaching at least 3 
periods/activities and have full responsibility for 

teacher duties.  Good luck with your performance 
review.  Be sure to use it to set specific goals for 

the next 3 weeks and share them with your 
university supervisor. 

Maintain balance.  Do not let your TPA related 
tasks prevent you from meeting the overall 

 Polish up TPA lesson plans 
based on feedback from last 
week along with 
commentary. 

 Make final preparations for 
video-taping lesson 
implementation and have all 
lesson materials prepared 
and ready to go. You should 
be implementing these 
lessons next week. When 
you begin implementation, 
do not forget to video tape 
everything and maintain a 
daily implementation log as 
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expectations of student teaching as outlined by 
your supervisor and indicated in your student 

teaching syllabus. 

directed in your TPA 
guidelines. 
 

WEEK 5 
February 

13 
 
 
 

Promoting Self-
Regulation Through 
Feedback 
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Be prepared to 
discuss ways your 
teaching promotes 
self-regulation. 
Bring on playable 
device: Video clip 
you may consider 
submitting. 
Due: Upload Task 5, 
Implementation 
and Reflection, to 
Sakai  

 Read/View Resources posted 
on Sakai 

• Expert Learners 

• Self-Regulated 
Learning 

• 20 Ways to Provide 
Effective Feedback 

• The Essentials of 
Giving Feedback 

 
 
 

In student teaching, you should now be 
responsible for all planning, teaching and duties.  

Be working on those personal goals. Maintain 
balance.  Do not let your TPA related tasks 

prevent you from meeting the overall 
expectations of student teaching as outlined by 
your supervisor and indicated in your student 

teaching syllabus. 

 Teach TPA target lessons;  

 Video tape all lessons and 
activities. Download, back 
up, and view video each day 
to make sure video is 
useable! 

 Keep a detailed daily 
reflection log as outlined in 
your TPA guidelines (this will 
be uploaded as part of your 
TPA documents). 

 Collect student work 
samples and document 
evidence of increasing skill 
or learning for all students 
from day to day.  

 Complete Task 5, 
Implementation and 
Reflection 

WEEK 6 
February 

20 
Due to 

President’s Day, 
this class may 
be changed to 

Tuesday 

 

RTI: Data-Based 
Classroom Decision 
Making  
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Bring: Video Clips 
for task 5 to upload 
onto instructor’s 
drive. 
Bring: Task 6, 
Impact on Student 
Learning, Draft for 
Peer Review 
Due: Upload Task 6, 
Impact on Student 
Learning, to Sakai  

 Read/View Resources posted 
on Sakai  

• Center on Response 
to Intervention 
http://www.rti4success.org/essential-
components-rti/data-based-decision-
making 

• Response to 
Intervention in a 
Nutshell 

• Inclusiveclassrooms.o
rg 

 
 
 
 
 
 

 Organize your assessment 
data to show the impact of 
your teaching on learning 
 

 Complete task 6, Impact on 
Student Learning 

 
 
 
 
 
In student teaching, continue with your planning, 

teaching and duties. Be working on those 
personal goals. Maintain balance.  Do not let 

your TPA related tasks prevent you from meeting 
the overall expectations of student teaching as 

outlined by your supervisor and indicated in your 
student teaching syllabus. 
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WEEK 7 
February 

27 
First 
Placemen
t Ends 
this 
Week 

Inclusion   
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Bring: Draft of Task 
7, Reflection and 
Self-Evaluation, for 
Peer Review 
Due: Upload Task 7, 
Reflection and Self-
Evaluation, to Sakai. 
Due: Upload final 
edits of all TPA files 
to TK-20  
Bring on a playable 
device: 1 of the 
video clips you 
uploaded for the 
TPA  

 Read/View Resources posted 
on Sakai Week  

• Including Samuel 
Video Segment 

• Be prepared to 
discuss your 
experiences and 
attitudes about 
inclusion.  

If you are in a 14 week placement, continue with 
your planning, teaching and duties.  We hope 

you will see documented growth on your 
performance review. Be sure to share it with your 

supervisor. 
If you are in a 7 week placement, you will be 

assessed by both your teacher and supervisor.  
Be sure to carefully review their feedback and 
compare it to your self-summative evaluation.  

All ST11s should be posted on TK20. 
You will be finishing up your TPA this week.  

Maintain balance.  Do not let your TPA related 
tasks prevent you from meeting the overall 

expectations of student teaching as outlined by 
your supervisor and indicated in your student 

teaching syllabus. 

 Complete Task 7, Reflection 
and Self-Evaluation 

 Reread and complete final 
editing and revising of all 
TPA commentaries. 

 Upload all Revised TPA files 
to TK20. Do not “submit” 
until everything is uploaded. 
Double check that all 
required artifacts are 
included. 

 

WEEK 8 
March 6 
 

Professional 
Collaboration 
 
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Bring on a playable 
device: 1 of the 
Video Clips Selected 
for the TPA. 

 Read/View Resources posted 
on Sakai  

• Collaborative Teaching 

• Teacher Collaboration 

• https://cft.vanderbilt.ed
u/guides-sub-
pages/teamcollaborative
-teaching/ 

 

 Be prepared to share 
examples of collaboration 
you are involved in. 

 

Yeah! You’re half way there for student teaching 
and your TPA is completed.  But don’t slack off. 
Make sure that you are documenting the extra 

things you do on your student teaching activities 
checklist. 

 
If you are in a 14 week placement, continue with 

your planning, teaching and duties.  Continue 
working on your personal goals for improvement. 

 
If you are in a 7 week placement, get off to a 

good start with your new teacher and students 
by observing and pitching in wherever you can.  

You should work hard to pick up planning, 
teaching and other duties as quickly as possible. 

 

Week 9 
March 13 

SU Closed for Spring 
Break – No Class 

  

WEEK 10  
March 20 
 

Classroom 
Management in the 
Inclusive Classroom 
Critical Friends 
Presentations 
 
Due: CEC/Notes 

Read/View Resources posted on 
Sakai   

• Changing Behaviors by 

Changing the 

Environment 

• Calling All Frequent 
Flyers 

• Classroom Misbehavior 
is Preventable and 
Predictable 

Make sure that you are documenting the extra 
things you do on your student teaching activities 

checklist. 
 

If you are in a 14 week placement, continue with 
your planning, teaching and duties.  Continue 

working on your personal goals for improvement. 
 

If you are in a 7 week placement, you should be 
picking up responsibilities for planning, teaching 
and other duties. 
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• The Power of the Circle 

WEEK 11 
March 27 
 

Classroom 
Management in the 
Inclusive Classroom 
Continued 
Critical Friends 
Presentations 
 
Due: CEC/Notes 

Read/View Resources posted on 
Sakai   

•  Developing a Classroom 

Management Plan 

• Classroom Management: 

More than a Bag of 

Tricks 

• Kids do Well if They Can 

Everyone has a performance review next week.  
Make sure that you really shine!  Take initiative 
by asking for feedback and then working hard to 
put that feedback into action.  Also, make sure 
that you are documenting the extra things you 
do on your student teaching activities checklist. 

 
If you are in a 7 week placement, you should be 

picking up even more responsibilities for 
planning, teaching and other duties. 

WEEK 12  
April 3  
 
 

Best Practices  
Resume 
Development and 
Applying for 
Teaching Jobs 
Critical Friends 
Presentations 
Due: CEC/Notes on 
What Works 

Read/View Resources posted on 
Sakai 

• What Works 
Clearinghouse 

• Resumes for Educators 

• Resume Checklist 

 

 
If you are in a 7 week placement, you should be 

close to having responsibility for all planning, 
teaching, and other duties. 

Everybody, good luck with your performance 
review.  Be sure to use it to set specific goals for 
the final 3 weeks of student teaching.  You want 

to end the semester with a bang! 

 

Week 13 
April 10 

Getting Your First 
Job 
Critical Friends 
Presentations 
 
Due: CEC/Notes 
Due: Hard copy - Up 
to date resume and 
cover letter 
Due: Professional 
Trifold or Webpage  

Read/View Resources posted on 
Sakai 

• Interview Tips for 
Teachers 
 

Bring List of Teaching Skills and 
Representative Artifacts as 
Explained in Weekly Preparation 

 

The light at the end of the tunnel is approaching.  
With the end in sight, you don’t want to mess up 

now.  Work hard on your professional goals so 
that your final evaluations reflect all the growth 

and development you have experienced this 
semester. 

Week 14 
April 17 
Class will 
be held 
at 5:00 
for 
everyone 
 

Your First Year  
Critical Friends 
Presentations Wrap 
Up  
Due: Critical Friends 
Summary 

LAST DAY OF CLASS 
Semester Celebration 

Pizza Provided 
 
Bring Advice from your Teacher 
for making your first year as a 
teacher a success! 

Be sure to get your self-summative ST-11 posted 
to Sakai.  Meet with your cooperating teacher to 
review her/his Summative Evaluation of your 
student teaching and remind her/him to post it 
to TK-20.  Be in touch with your supervisor and 
once all evaluations are posted to TK20 ‘submit’ 
them to complete your student teaching binder. 
Spend the long weekend reflecting on all that you 
have accomplished this semester in preparation 
for your self-summative evaluation. 

Week 15 
April 23 

Finals Week 
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Technology 

Diversity 

 

Shepherd University 
EDUC 443: Reading in the Content Areas 

   Semester:  Spring 2016  

Tues. & Thurs. KN111 

CRN 40389 Section 01 8:10-9:25 

CRN 41012 Section 02 9:35-10:50 

3 Credits 

 

 
 

Professor: Dr. LeAnn Johnson       Office Hours:  
Office:  103D Knutti Hall              Tuesdays 11:30-4, 9:30-10:00 pm 
Phone:  304-876-5508               Wednesdays 4:30-6:00 
Email:  ljohnson@shepherd.edu              or by appointment 
Home/Cell: 301-432-5358/240-818-3402       

 
Course Description 
This course concentrates on reading instruction in the content areas of the curriculum. Attention is focused 
on the identification, understanding, and mastery of special reading abilities required of students in specific 
subject areas.  Students will explore current methodologies for the implementation of subject specific 
literacy strategies and assessments in their classrooms. 
 

Course Format   
This is a seminar with on-line components and a field placement.  It is a challenging content-heavy course 
designed to prepare you for student teaching in the secondary classroom. 
 

Required Text and Resources 
• Fisher, D., & Frey, N. (2016). Improving Adolescent Literacy: Content Area Strategies at Work, 4th 

Edition. Pearson ISBN 978-0-13-387880-6 or ISBN 0-13-387880-5 
• TK20 Assessment Data System: This is required for all EDUC courses. Go 

to https://edportal.shepherd.edu for information to purchase, or purchase it through the SU 
bookstore. Your one-time purchase is good for 7 years. 

• Sakai: Before class each week you will be expected to visit the LESSONS tool on Sakai for content 
and directions. Because you will be actively using Sakai throughout the semester, take time to 
explore the set up and tools that will be used before our first class. 

• Shepherd University Email: Utilize your email to communicate with the instructor and fellow 
students. It is the responsibility of the student to check email daily and to respond to emails from 
the EDUC443 course site. 

• West Virginia Core Curriculum Standards- Available on the WVDE website 
 

Recommended Professional Journals 
• The Reading Teacher 

mailto:ljohnson@shepherd.edu
https://edportal.shepherd.edu/
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• Journal of Adolescent and Adult Literacy 
• Reading Research Quarterly 
• Language Arts 
• English Journal 
• Other professional journals from your individual disciplines  

  

Department of Education Standards  
Shepherd University has adopted the Liberal Education and America’s Promise (LEAP) Essential Learning 
Outcomes.  The Department of Education at Shepherd University utilizes the West Virginia Professional 
Teaching Standards (WVPTS) as outcome-based teacher education standards. The WVPT Standards 
intersect with the department’s conceptual framework, Teacher as Reflective Problem Solver (TARPS). The 
TARPS model recognizes that to be a reflective problem solver, the prospective teacher must reflect on 
Knowledge, Dispositions, and Performance. Additionally, the department utilizes the National Educational 
Technology Standards (NETS-T) to guide teacher preparation. The following goals, outcomes and objectives 
will be addressed in this course. 
 

LEAP Goals and Competencies: 
Shepherd University has adopted goals from the American Association of Universities and Colleges 
(AAC&U) Liberal Education and America’s Promise (LEAP) initiative 
(http://www.aacu.org/leap/index.cfm) with minor modifications.  For additional information about the 
above competencies please link to the following:   
http://www.shepherd.edu/ctl/teachingtools.html The LEAP goal(s) utilized in this course are: 

Critical Thinking: Critical thinking is a habit of mind characterized by the comprehensive 
exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or 
conclusion. 
Creative Thinking: Creative thinking is both the capacity to combine or synthesize existing ideas, 
images, or expertise in original ways and the experience of thinking, reacting, and working in an 
imaginative way characterized by a high degree of innovation, divergent thinking, and risk-taking. 
Written Communication: Written communication is the development and expression of ideas in 
writing. Written communication involves learning to work in many genres and styles. It can involve 
working with many different writing technologies, and mixing texts, data, and images. Written 
communication abilities develop through iterative experiences across the curriculum. 
Collaboration/Teamwork: Collaboration and teamwork are behaviors under the control of 
individual team members (effort they put into team tasks, their manner of interacting with others 
on team, and the quantity and quality of contributions they make to team discussions.) 
Problem Solving: Problem solving is the process of designing, evaluating and implementing a 
strategy to answer an open-ended question or achieve a desired goal. 
 

Performance Objectives 
Students will complete this class with an appreciation for and commitment to critical reflection, 
collegiality, ongoing professional growth, and educational reform. Students will recognize the 
complexity that characterizes teaching through the completion of assignments, reflection, and 
discussion. 
     Upon completion of this course, students will be able to: 

• articulate a personal rationale for content literacy instruction; (WVPTS 1a) 

• demonstrate techniques/strategies for helping students use reading and writing as tools for 
learning; (WVPTS 1a, 1b, 1c, 1d, 1e, 2a, 2b, 2c, 3a, 3c, 3d, 3e, 3f, 4c, 4d) 

• list the thinking processes that contribute substantially to learning and relate these to 
instructional methods and learning strategies;   (WVPTS 1a, 1b, 1c, 1d, 2a)  

http://www.aacu.org/leap/index.cfm
https://exchgs1.shepherd.edu/owa/redir.aspx?C=6a5bd8a7fc9c4ff5be9fcb553dca6c0b&URL=http%3A%2F%2Fwww.shepherd.edu%2Fctl%2Fteachingtools.html
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• demonstrate the use of assessment as an ongoing process with an emphasis on self-reflection 
and identify assessment procedures that relate to instructional growth and authentic literacy 
applications; (WVPTS 1a, 1b, 1c, 1d, 1e) 

• develop integrated and interdisciplinary lessons and units which demonstrate appropriate 
classroom grouping practices and address the literacy needs of all students; (WVPTS 1a, 1b, 1c, 
1d, 1e, 2a, 2b, 2c, 2d, 3a, 3b, 3c, 3d, 3e, 3f, 4b, 4c, 5b, 5c, 5i)   (NETS-T 2a,3b,c) 

• recognize the efficacy of the use of multiple reading materials in the classroom;(WVPTS 2c, 2f) 

• recognize a variety of assessments, forms and reports; (WVPTS1c, 1e)(NETS-T 5c,d) 

• demonstrate a thorough knowledge of the West Virginia Core Curriculum Standards as they 
relate to literacy in content areas. (WVPTS 1a, 1b, 1d, 3a) 

  

Academic Honesty 
Plagiarism is the act of stealing and using, as one’s own, the ideas, or the expression of the ideas, of 
another. Please consult the College Catalog regarding Academic Dishonesty and the Shepherd University 
Student Handbook regarding Academic Freedom and Responsibility. The instructor for this course will 
uphold the Shepherd University policy regarding these items. 

  
With the advent of the Internet it is easy to forget that much of the material on the Internet is the property 
of others. For more information on the Copyright Law and Fair Use visit: Education World: The Educator’s 
Guide to Copyright and Fair Use. 
         
Education Media Lab - Room G2 (ground floor) of Knutti Hall has been developed as a resource room for 
students enrolled in upper division EDUC courses, and current Student Teachers. The coordinator of this 
room is Dr. Dori Hargrove (KN-101A, dhargrov@shepherd.edu).  Please check the Media Lab door for 
available hours this semester beginning the third week of the semester.  Resources in the Media Lab 
include laminating machine, five computers with printer, scanners, bulletin board paper, consumable 
supplies for creating classroom materials, paper cutter, poster-maker, etc.  By signing in to use this room, 
you are agreeing to 

•Follow all written directions for use of all equipment,  

•Document the number and type of consumable materials you use (to assist with reordering),  

•Turn off or appropriately close any resource used, and  

•Lock the room and cabinet doors; Turn off lights if you are the last to leave.  
  
Use of all Media Lab equipment must be supervised by a Media Lab Monitor.  
                 
 Disability Support Services: 
Disability Support Services (DSS) at Shepherd University facilitates equitable access for every student who 

self-identifies as having one or more disabilities. Students requesting any disability related accommodation 

should contact the Director of Disability Support Services at 304-876-5689. This includes students with 

disabilities who require academic accommodations, students requesting specific housing accommodations for 

health-related reasons, and all other disability accommodations.  Accommodations must be documented, and 

accommodation letters from the DSS office must be provided to instructors.  For additional 

information please see http://www.shepherd.edu/mcssweb/dss/default.html. 
 
 

RAVE 
While you are not on campus on field placement days and will need to monitor potential school system 
delays and closures, you may find it helpful to sign up for the RAVE alert system which will send emails 
and/or texts in case of a campus emergency. Note: The RAVE system does NOT provide alerts to school 
system delays. 

https://exchgs1.shepherd.edu/owa/redir.aspx?C=718fd6d858e143b6bd31090d3c08bb32&URL=mailto%3adhargrov%40shepherd.edu
https://exchgs1.shepherd.edu/owa/redir.aspx?C=a8a96cdef9044c3aa572a4f7565ae2be&URL=http%3a%2f%2fwww.shepherd.edu%2fmcssweb%2fdss%2fdefault.html


27 
 

27 
 

 

Grading Policy 
A missed assignment will result in one letter grade reduction of the calculated final grade.  All assignments 
should follow APA style references, be carefully proofread, and represent your best work.  Turn in only 
your best work.  You may have a peer review your paper or make use of the assistance available at the 
Academic Resource Center before final submission of assignments for grading.  Points will be deducted for 
errors in organization, form, grammar, spelling, etc.  When you are a teacher your writing must be worthy 
of public scrutiny. 
 
Rubrics for assignments are posted in Resources on the EDUC443 Sakai site.  Please refer to the rubric for 
the assignment before beginning your work and again before submission. 
 
There are no exams in this course 
 
Final Grades will be computed as follows: 90-100%=A  80-89%=B 70-70%=C 60-69%=D  <60%=F  
Every assignment must be submitted in order to be eligible for a grade of A. 
Students who do not post the key assessment to TK20 will receive an incomplete. 
  

Assignments 
1. Campus Attendance and Participation:  (5-10 Points per Class Activity – 10% of final grade) 

In order to develop a learning community that is both inquiry-oriented and reflective, attendance and 
participation are required. If you do not attend class regularly and engage in the requirements for each 
session; your financial aid may be revoked either partially or in full. This would result in an amount due 
by you to the University immediately. Please refer to shepherd.edu/faoweb for more details. Course 
attendance will be taken through a variety of in-class activities.  These activities can NOT be made up. 
All absences must be excused as defined in the Student Handbook. If an emergency arises and you are 
unable to attend class, it is your responsibility to contact a member of class to get notes and other 
materials you missed. Ideal participation is defined by:  

• being prepared to contribute to the topic of discussion (this may involve bringing artifacts, 
ideas or information as assigned to class or within electronic discussions each week—see 
course schedule) 

• asking appropriate questions and offering comments that contribute to discussions without 
domination, 

• listening to colleagues with attention and respect, and  

• demonstrating understanding of readings and assignments with application to school-aged 
classrooms by participating in small group activities.  

Based on your educational preparation and professional experiences, it is expected that you will be a 
dynamic leader in this class. 

 
2. Course Readings:  Each week you will be expected to visit the LESSONS tool corresponding to that week 
on Sakai.  This tool will provide you with content, direct you to assigned readings, and in many cases give 
you a task to do. You will be expected to complete each LESSON before Tuesday’s Class each week unless 
otherwise directed within the lesson. Be sure to visit it early enough to complete all requirements before 
they are due. 
 

 
Sakai Discussions and Resource Idea Sharing (Up to 15 Points each – 10% of final grade) 
Periodically throughout the semester you will be directed to participate in a discussion forum.  The 
majority of these discussions will take place during the weeks you are in your field placement.  
Discussions take place in two parts: an initial post and follow up responses to your peers.  Content 
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for the discussion will be specified within the on-line lesson for each week that you are in the field. 
The goal of these posts is to connect the things you are seeing in the field to the content of the 
course.  Posts will be graded using the attached discussion rubric. 
 

3. Instructional Method Research Project: Poster Presentation (20% of your grade) Each content area has 
unique literacy needs.  Early in the semester you are expected to begin a personalized search for 
instructional strategies that integrate instruction in reading, writing, listening, speaking, or viewing skills 
within the context of a middle school classroom in your content area.  From this research, you will select 
one literacy teaching method to highlight in a poster presentation. 
 
The poster presentation will take the place of midterm and final exams (See course schedule for poster 
session. Tri-fold Posters will be displayed for both sections of EDUC 443 but you will only be required to 
attend one).  The poster developed as a result of your research should have the following components: 

• Presents the instructional method in a clear step by step fashion along with any materials needed 
for implementation 

• Presents primary research showing the effectiveness of the described method 

• Provides a rationale for why the presented method is appropriate for teaching literacy within the 
parameters of a typical secondary content classroom. 

• Connects the method with current teaching standards for your content area 

• Presents possible modifications for using the method with various types of students or in various 
ways. 

• Delineates limitations for its use.  

• Presents data regarding effectiveness of actual use (this evidence of application can come from an 
opportunity to ‘try it out’ in your placement classroom or from a study if personal application is not 
possible in the time frame provided in the field). 

• Sources  

• Has a handout summarizing the above information for those interested in it.  

• Prepare to answer questions from others about your researched literacy method  
The poster should be eye catching, have enough information to stand on its own, but allow for 
supplemental explanation as you “sell” others on your great idea.   

 
Make sure this poster represents your very best professional work.  Outstanding posters will be 
invited to present at the Literacy Leader’s Conference on April 9, 2016 (see www.jcwvreads.org).  
Such a presentation is a real resume booster! 

 

4. FERPA Essay and Negative TB Test:  (Pass/Fail) 
Before you are allowed to begin your field placement, you must demonstrate understanding of FERPA and 
provide a copy of a negative TB test.  Using the PowerPoint tutorial posted on Sakai, review FERPA 
guidelines independently and write a standard 5 paragraph essay addressing the application of these 
principles to your experience in the field.  Save this essay as yournameFERPA.doc and post it to assignments 
before the due date.  Provide a hard copy of your TB test to the instructor in class.  Remember you must do 
both and receive a ‘pass’ on the essay before you will be allowed to begin your field placement. 
 
5. Literacy Embedded Lessons with Reflections (25 Points Each – 10% of final grade) 
You will conduct two graded lesson plans that you plan independently using the guidelines presented in 
class and outlined in the Lesson Builder module on Sakai. One of these lesson plans must include some 
aspect of the content literacy method researched for the midterm.  The other can provide direct instruction 
of any literacy skill relevant to your content classroom. At least one of these lessons will be observed using 
the ST-11 Observation form. 
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Lessons are rarely planned and taught as “one shot deals.”  Rather, most quality instruction is done in the 
context of a unit. While you are not required to plan the full unit of which these ‘individual’ lessons would 
belong, you will need to provide the content standards addressed by the unit and unit objectives along with 
a brief description summarizing the unit and how the highlighted plan fits into the overall sequence of plans 
within the unit. Because I will be doing many observations for students in the course of a very short window 
of time, it is important that you schedule a time for the observation as soon as possible after beginning the 
placement. My time is available on a first come, first serve basis.  When scheduling the observation, you 
will also need to insure that you are free to meet with me for approximately one hour following the 
observation for a conference.  Upload the lesson plan and its accompanying reflection to Sakai Assignments 
at least 24 hours before the observation.  Points on the observed lesson will be awarded based on the 
detail and thoughtfulness of the plan (Standard 1) and the analysis demonstrated in the written reflection 
of the implementation (Standard 4c). Consequently, a lesson does not have to go “perfectly” in order to get 
full credit.  I am most interested in your ability to use this experience to learn important teaching skills.   
 
The unobserved lesson and reflection will be graded using a self-evaluation rubric based on the Lesson 
Builder Modules. 

 
Guidelines for lesson planning are provided on Sakai in the Lesson Builder Module.  You are expected to 
review these electronic modules and apply them to your planning for this class.  

Your plans should first and foremost, reflect high quality instruction of your content. Individual 
measureable lesson objectives for both content and literacy should be clearly linked to the 
identified CSO’s appropriate to the class.  The included literacy focus should be a good fit within the 
overall scope of both lesson and unit content. Objectives should reflect learning outcomes not 
activity completion. 
 
Lesson procedures should be specified in enough detail that a substitute teacher should be able to 
implement them, procedures should be in chronological sequence, and they should be written in 
terms of what the teacher should do (not what students do). Assessment of learning success (as 
defined by lesson objectives) needs to be valid in terms of student learning and objective 
information derived from it.  Example lessons are provided in Sakai RESOURCES. 

As time allows or if concerns regarding preparation for student teaching arise, additional observations will 
be scheduled.  The same procedures for scheduling, planning, implementing, and reflecting with posting of 
the lesson plan and reflection are required for any additional observations done. 
 

6. Prescriptive Teaching Unit (25% of final grade) 
More detailed instructions for this assignment will be provided in class. This assignment includes multiple 
components:  

• Planning, teaching, and measuring student learning in a unit of instruction that incorporates literacy 
teaching 

• Video-taping implementation of instruction 

• Targeted analysis of plans, implementation, and student learning 

• Presentation of a selected video-taped segment of instruction in a video conference with the 
instructor. 

Following completion of the prescriptive unit, commentary and written plans with daily analytical 
reflections and key supporting materials should be saved as yournameprescriptiveunit.doc and posted 
to both Sakai and TK20 as the course key assessment. (WVPTS 1A, 1B, 1C, 1D, 1E, 2A, 2B, 2C, 2D, 3A, 3B, 
3C, 3D, 3E, 3F, 4B, 4C, 5B, 5C, 5I; NETS-T I 1a, II 2a, 2c, 2d IV 4b, 4c) 

 

Proposed Course Schedule:  
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Week 1 

Tuesday, January 12  On Campus 

Topic: Language Demands and the Content 

Classroom 

Lessons On-Line 

    Week 1 Course Introduction, EBSCO Search 

In Class 

    Field Placement Requests 

         

 

 

Thursday, January 14 On Campus  

Topic: Efficacy, Motivation, and Autonomous 

Learning 

Assignments Due 

    Chapter 1 CEC 

    Set up Avatar and 1st Post to Discussion Forum 

Begin Personalized Research on Literacy in Your 

Content Area 

Bring Textbook & Content Area Text to Class 

Week 2 

Tuesday, January 19 On Campus 

Topic: Using Assessment to Inform Instruction  

Lessons On-Line/Assignments Due 

Week 2 Intro to Data-based Decision Making 

Read 42-44, prepare a read aloud for a short text 

selection appropriate for middle school students 

in your content area. Make it Good! 

Bring “Best” Lesson Plan from Previous Class 

   Follow Up Posts to Intro Discussion 

  Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

 

Thursday, January 21 On Campus 

Topic: Cognitively Engaging Learners 

Assignments Due 

Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

Week 3 

Tuesday, January 26 On Campus 

Topic: Questioning 

Lessons On-Line/Assignments Due 

   Week 3 Intro to Questioning 

Chapter 2 CEC Due 

Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

 

Thursday, January 28 On Campus 

Topic: Questioning Continued 

Assignments Due 

Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

Week 4 

Tuesday, February 2 On Campus 

Topic: Strategy Instruction 

Lessons On-Line/Assignments Due 

Week 4 Introduction to Strategy Instruction, 

FERPA Module 

   Chapter 3 CEC Due 

   Turn in Hard Copy of FERPA Essay 

   Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

 

Thursday, February 4 On Campus 

Topic: Strategy Instruction Continued 

Field Placement Overview 

Assignments Due 

Copy of Negative TB Test Results 

Continue Personalized Research 

Bring Textbook & Content Area Text to Class 

 

 

 

Week 5 – Contact Your Cooperating Teacher  

Tuesday, February 9 On Campus 

Topic: Into the Field 

 

Meet with Your Cooperating Teacher/Set up Field Schedule 

Thursday, February 11 Research Day 

Continue Personalized Research 



31 
 

31 
 

    Unit and Lesson Planning 

Lessons On-Line/Assignments Due 

Review Field Documents 

CEC on Lesson Builder Modules 

Continue Personalized Research 

 

Bring Textbook & Content Area Text to Class      

 

 

Week 6   You May Begin Field Placement 

Tuesday, February 16  On Campus 

Topic: Vocabulary 

   Lessons On-Line/Assignments Due 

Intro to Vocabulary 

Chapter 4 CEC     

Continue Personalized Research 

 

Bring Textbook & Content Area Text to Class 

        You May Begin Field Placement 

Thursday, February 18  On Campus 

Topic: Vocabulary Continued 

    Assignment Due: 

    Post agreed on field schedule to Sakai 

    Continue Personalized Research 

 

Bring Textbook & Content Area Text to Class 

Week 7 Midterm Week – Field Placement 

Tuesday, February 23  On Campus 

Topic: Vocabulary Continued 

   Lessons On-Line/Assignments Due 

     Collaboration and Pacing  

     Continue Personalized Research 

 

     Bring Textbook & Content Area Text to Class 

                

Thursday, February 25  On Campus 

Topic: Vocabulary Continued 

    Assignment Due: 

Set up Observation Time (Must be 

completed before 3/11-Reflective Analysis 

Due immediately after observation) 

Continue Personalized Research 

 

Bring Textbook & Content Area Text to Class 

Week 8      Field Placement 

Tuesday, March 1  ON LINE 

Topic: Graphic Organizers  

Lessons On-Line/Assignments Due 

       Graphic Organizers Module 

        Chapter 5 CEC 

        Initial Post to Graphic Organizer Field  

           Based Discussion 

Continue Personalized Research 

 

              Field Placement 

Thursday, March 3 –  ON LINE 

Discussion Forum 

        Follow up Post to Field Based Discussion 

Continue Personalized Research 

 

Week 9         Field Placement 

Tuesday, March 8 ON LINE 

Topic: Note-Taking  

Lessons On-Line/Assignments Due 

        Note-Taking Module 

        Chapter 6 CEC 

             Field Placement 

Thursday, March 10 – ON LINE 

Discussion Forum 

Follow-Up Posts to Field Based Discussion 

Schedule Video Tape Conference  

(Must be completed by April 17). 
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        Initial Post to Note-Taking Field Based  

           Discussion 

Continue Personalized Research 

Continue Personalized Research 

 

Spring Break March 15 

You may complete field hours if you choose. 
Spring Break March 17 

You may complete field hours if you choose. 

Week 10         Field Placement 

Tuesday, March 22 On-Line 

Topic: Writing to Learn 

Lessons On-Line/Assignments Due 

       Writing to Learn Module 

       Chapter 7 CEC 

       Initial Post to Writing Field Based Discussion 

Continue Personalized Research 

             Field Placement 

Thursday, March 24 On-Line 

Assignments Due 

       Follow-Up Post to Field-Based Discussion 

Continue Personalized Research 

 

        

Week 11       Berkeley Co. Spring Break 

POSTER PRESENTATIONS  

Tuesday, March 31   On Campus 

Lessons On-Line/Assignments Due 

     Presenting Professionally 

     Work on Prescriptive Unit 

           Berkeley Co. Spring Break 

Thursday, April 2 On-Campus 

      Assignments Due 

      Work on Prescriptive Unit    

    Video Conference Completed by tomorrow      

Week 12       Field Placement 

Tuesday, April 6  On-Line 

Topic: Building a Teaching File 

Lessons On-Line/Assignments Due 

       Initial Post to Teaching File Discussion 

       Work on Prescriptive Unit 

          Field Placement 

Thursday, April 7  On-Line 

Assignments Due  

    Follow up Post to Teaching File Discussion 

    Work on Prescriptive Unit 

Week 13       Field Placement 

Tuesday, April 12   On Line 

Topic: The Impact of Material Selection 

     Lessons On-Line/Assignments Due 

       Beyond the Textbook CEC 

Pick a selection of literacy materials your 

students have used this semester to share in 

class next week. 

 Work on Final Write up for Prescriptive Unit 

          Spring Weekend 

Thursday, April 14  

You may complete field hours if you choose.   

 

Week 14  

Tuesday,  April 19 ON CAMPUS 

Topics: Lessons from the Field  

        The Impact of Difficulty   

Assignments Due-No on-line lesson this week 

  Bring Materials Selections 

  Final Copy of Signed Field Log 

  Cooperating Teacher Summative ST11 

           

Thursday, April 21—On Campus 

Topics: Wrap Up 



33 
 

33 
 

  Self-Evaluation Summative ST11 

  Thank-you note in addressed unsealed envelope 

  Prescriptive Unit Uploaded to Sakai and TK20 

   

 

 
Extra Credit Opportunities 
Attend and write a reflection on a Jefferson County Reading Council Meeting or assist with their Dr. Seuss 
Day Activities at Chick Filet (www.jcwvreads.org) 

 
Attend a KDP Chat and Chew or Professional Development Workshop and write a reflection on the topic of 
discussion.  See schedule on KDP Bulletin Board in Knutti main hall. 
 
Attend the Literacy Leaders Conference on April 9th and write a reflection on the topics of discussion at the 
workshops that you select to attend.  Registration required.  See www.jcwvreads.org  
 
 
  
 
 
  

http://www.jcwvreads.org/
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Online Discussion Forum 
Rubric     

Criteria 5 Points 4 Points 2 Points 1 Points 0 Points 
Total 

Points 

Initial Post 

Thoughtfully 

and thoroughly  
analyzes 

content 
requirements 

 Addresses 
content 

requirements 
with some 

thoughtful 
analysis 

Addresses 

content 
requirements 

somewhat with 
limited analysis 

Addresses 
content 

requirements, 
but does not 

reflect an 
attempt at 

analysis 

Does not 

address 
content 

requirements 

  

Initial Post 

Timeliness 

Initial post is 

made in timely 

fashion giving 
others a chance 

to respond  

Initial post is 

made by initial 

deadline giving 
others a chance 

to respond  

Initial post is 

late  

Initial post is 

more than 1 day 
late 

No initial post 

is made 
  

Length of Initial 

Post 

Initial post 
contains 300 

words or more 

Initial post 
contains 150-

299 words  

Initial post 
contains less 

than 150 words  

Initial post is 
minimal at best. 

Failed to meet 
basic criteria 

  

Number of 

Follow-Up Posts  

3+ posts reflect 
active 

engagement in 
discussion 

2-3 Posts 1-2 Posts 1 Post   No Posts   

Quality Follow-up 

Responses 

Thoughtfully 

responds to 
posted 

comments in a 
way that 

promotes 

further 

discussion 

Thoughtfully 
responds to 

posted 

comments but 
does not 

promote 
further 

discussion 

Responds to 

posted 

comments but 
posts do not 

show thoughtful 
reflection 

Posted 

responses 

simply 
summarize 

content posted 
by others 

Posted 

responses do 
not contribute 

to discussion 

  

Participation-

Reading of Peer 

Posts 

Read 50% or 
more of total 

posts 

Read 40-49% 

of total posts 

Read 20-39% 

of total posts 

Read 10-19% of 

total posts 

Read <10% of 

posts 
 

Professionalism 

Written in a 
professional 

manner, free 
from all 

mechanical 
errors. 

Written in a 
professional 

manner, but 
includes some 

mechanical 
errors. 

Written in a 

somewhat 
professional 

manner or 
contains 

significant 
mechanical 

errors 

Reflects poor 
writing skills 

Fails to meet 
basic criteria 

  

Total Points      

 
 


