
Shepherd University Educator Preparation 

Program Advisory Council 

[EPPAC] 

October 29, 2025- 4:00 pm - Minutes 
Present:  
Terresa Kepner, Karen James, Ian Duckstein, Wendy Dillow, Tracy Nichols. Traci 
Gregory, Jillian O’Connell, Chad Spencer, Jenny Brooks, Josh Rider, Jason Allen, 
BB Mitchell, S. Neddons, Jeri Swogger, Denis Berenschot, Jennifer Buckley, 
Julia Tracy, David Modler, LeAnn Johnson, Angela Singer, Tauna Cole, Rick 
Bolling, Jennifer Buckley, Kaiti Hillman, April Vierra 

SOE/EPP Celebrations/Events/Announcements 
▪ Literacy Leaders Conference – March 28, 2026 @ Shepherd University.  The Call for Proposals was sent

with today’s agenda.  Registration information will be coming soon.
▪ Data Report – EPP-Wide Assessments.  Shepherd EPP candidates continue to perform at or above

proficiency levels on all EPP-wide assessments.
▪ The results from the Spring 2025 Deep-Dive Data Retreat were discussed.  The School of Education is

piloting a Common Lesson Plan template along with rubric initiatives.  EPPC ad hoc committee will
explore options to replace STOT.  P-12 partners can contact Ms. Kepner for participation opportunities.

Information from WVDE: Dr. Traci Gregory 
Dr. Gregory gave updates from WVDE.  Her division has a new name – The Division of Instruction and 
Career Engagement.  Her office is now the Office of Educator Development.  Dr. Gregory listed the names 
of her office staff along with their roles. She talked to the county representatives about the MOU 
addendum.  She also spoke about the WVDE scaffolded support plan for the 7-year accreditation cycle.  
Finally, Dr. Gregory talked about how the p-12 partners and the IHE can work together to have beneficial 
relationships.  

SU EPP Advisory Council Meeting 
▪ Feedback from P-12 Partners and Completers is needed.  Part One has already been completed.

▪ Part Two – Review responses for commonalities / potential “Areas of Improvement.”
▪ Part Three – Please respond to the “Priority Form” provided via email following today’s meeting.

Stakeholder Celebrations/Upcoming Events 
▪ P-12 partners and attending completers talked about some accomplishments and announcements

about upcoming events.

SU EPP Program Updates
▪ Special Education Endorsement

o Dr. Mitchell reported that the endorsement was approved by SOE, EPPC, and Grad Council.
o The endorsement would be available to ALL education degree programs beginning Fall 2026 (BA and Grad).
o Ms. Kepner called for a vote. All members present voted unanimously to approve and send to BOG in December.

▪ CERTFirst and Master of Education in Teaching (MET) Programs
o Dr. Johnson talked about CERTFirst – a program leading to licensure.
o She also talked about the MET program, which does not lead to licensure.

▪ Co-Teaching Training
o Ms. Kepner talked about co-teaching training.  All SOE/EPP faculty, student teaching and residency candidates,

and P-12 mentors have successfully completed the training since its implementation in Fall 2024.
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▪ Yearlong Residency – Status Update  
o Ms. Kepner said a total of 58 candidates have successfully completed the yearlong residency as of Spring 2025 

(ELED, SSED, ARED). Currently, 10 ELED candidates finishing Res 2, with 19 in their Residency 1 semester, and 11 
on track for the spring. 

o All entering freshmen (as of Fall 2024) are on the Residency Track; as of Fall 2027, all undergraduate candidates 
will experience a yearlong residency. More secondary candidates expected to pilot soon.  

o All SOE/EPP candidates realizing increasingly higher summative in-classroom observational (STOT / TCDA) and 
final edTPA performance evaluations each semester.  

o Ms. Kepner took a live poll regarding one placement vs. two placements for Residency.  The results were:  1 
placement = 12% / 2 placements = 29% / Either 1 or 2 - as long as it is decided early and communication is good = 
59%.   

 
P-12 Stakeholder Reports/Feedback/Comments/Questions 
The purpose for the EPPAC (taken from Policy 5100): 10.1. Educator Program Provider Advisory Council (EPPAC):  
 
Each EPP that offers a WVBE – approved EPP of study shall have an EPPAC comprised of representatives from college and 
university educators, teacher candidates, public school administrators and classroom teachers, and community representatives. 
The WVDE shall appoint a liaison to serve as a member of each institution's EPPAC. The liaison to the IHE from the WVDE shall 
serve in a nonvoting role. EPPAC serves as an advisory body to the EPP's chief officer in developing and reviewing all programs and 
policies for the preparation of educational personnel with the EPP. The EPPAC shall meet at least once a semester and shall review 
matters pertaining to the preparation and licensure of teachers, including the following: 

• New and revised preparation programs; 
• Admission, retention and exit criteria; 
• Pre-professional skills, including trauma-informed and social-emotional best practices, content specialization, and 

professional education assessments; 
• Educational technology activities and assessments; 
• Annual testing and supply/demand reports; 
• WVBE and national program reviews and findings; 
• WVBE educational preparation and licensure policies and statutes; 
• Recruitment of students; 
• Clinical and field experiences; and 
• Development of preparation of policies and programs for inclusion in WVBE self-study materials. 

 
Educator Preparation Program of Study Modifications — Substantive program of study modification (e.g. addition or deletion of 
courses, significant changes in course content or clinical experiences) must be submitted to the EPPAC for review. 
 
 
 
The meeting was adjourned at 4:55 pm.   
 
Respectfully submitted, 
 
Karen S. James 







Determining Teacher Effectiveness in Student Learning Growth

This infographic outlines the key indicators used to evaluate how effectively teachers contribute to student learnin  

Effectiveness is measured through observations, collaborative data processes, student achievement and growth          







SU Fall 2025 EPPAC Meeting Chat Transcript 
 
00:25:14 Tracy Nichols: Do you have last year’s data? Is it similar for 24-25? 
00:28:49 LeAnn Johnson: Thanks Traci.  We appreciate all the state does to support our EPP. 
00:29:03 Traci Gregory, WVDE: Reacted to "Thanks Traci.  We ap..." with ���� 
00:36:00 Chad: Familiarize them with testing platforms. 
00:36:07 Chad: Cambium, College Board 
00:36:49 Chad: Make sure they are part of textbook adoption if that is occurring during their time at a P-12 school. 
00:37:12 Jenny Brooks: Writing Performance-Based Objectives Aligned to State Standards 
00:37:29 Jeri Swogger, Frederick: Or attend training sessions for different programs or products when offered in a 
division. 
00:38:14 Traci Gregory, WVDE: Reacted to "Or attend training s..." with �� 
00:38:18 Traci Gregory, WVDE: Reacted to "Writing Performance-..." with ���� 
00:38:53 Chad: Example:  BCS will be getting materials next year to review for English adoption the following year. 
00:52:26 Jason Allen: Can you put link in chat 
00:52:34 Terresa Kepner: PollEv.com/terresakepner171 
00:53:14 Terresa Kepner: https://pollev.com/terresakepner171 
00:53:49 Jeri Swogger, Frederick: I apologize--I am going to have to jump of to get to a school for a presentation. Thank you! 
00:53:58 Terresa Kepner: Reacted to "I apologize--I am go..." with �� 
00:54:01 Terresa Kepner: Thank you! 
00:55:54 David Modler: I have to leave to go teach a class. 
00:55:58 Terresa Kepner: Reacted to "I have to leave to g..." with �� 
00:58:02 Chad: When does a education major first go into a classroom? 
00:58:53 Chad: With the same teacher? 
00:59:18 Traci Gregory, WVDE: Great meeting team! My battery is dying and my charger isn't working. Email us if anything 
else comes up! 
01:00:04 LeAnn Johnson: Thanks for planning a great meeting Terresa! 
01:00:23 Jenny Brooks: Thank you!  Have a nice evening ����� 
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Combine the two = best option! 

Shepherd University Educator Preparation 
Program Advisory Council 

[EPPAC] October 29, 2025 
Welcome 
 
SOE/EPP Celebrations/Events/Announcements 
▪ Literacy Leaders Conference – March 28, 2026 @ Shepherd University – Save the date! 

o Call for Proposals sent via email with agenda – please share with faculty. 
o Registration information coming soon! 

▪ Data Report – EPP-Wide Assessments 
o Shepherd EPP Candidates continue to perform at or above proficiency levels on all EPP-wide 

assessments, with improved performance each year. (See Data Report sent via email.) 
o “Deep-Dive Data Retreat” – Spring 2025 – Conclusions = Data indicated no immediate improvements 

other than those in process. [Spring 2026 Data Retreat – Date TBD] 
▪ School of Education is piloting Common Lesson Plan template and rubric initiatives. 

• To be shared EPP-wide and with P-12 Partners (Spring/Fall 2026) for feedback. 
▪ EPPC ad hoc committee to explore potential options for replacing STOT (Spring/Fall 2026). 

• P-12 Partners – please contact Ms. Kepner for participation opportunities. 

 
Information from WVDE: Dr. Traci Gregory [See attached.] 
 
SU EPP Advisory Council Meeting – CAEP Standard Component R4.1 
▪ P-12 Partners and Completers – Your feedback and input are ESSENTIAL!  

o Virtual “Focus Group” Activity (R4.1) – Part One (Completed in advance of today’s meeting – Thank you!) 
▪ Part Two [LIVE] – Review responses for commonalities / potential “Areas of Improvement.” 
▪ Part Three – Please respond to the “Priority Form” (via MS Forms/Survey) provided via email 

following today’s meeting (before mid-November). 
 

Stakeholder Celebrations/Upcoming Events 
▪ P-12 Stakeholder Spotlight and Announcements 
▪ Completer Spotlight 

 
SU EPP Program Updates – See Shepherd SOE Website for current updates. 
▪ Special Education Endorsement – Dr. Mitchell 

o Approved via SOE and EPPC / BOG Approval Pending 
o Available as add-on to ALL undergraduate degree programs beginning Fall 2026. 

▪ CERTFirst and Master of Education in Teaching (MET) Programs – Dr. Johnson 
o CERTFirst – Licensure program / without degree 
o MET – Degree program / without licensure    

▪ Co-Teaching Training – Ms. Kepner 
o All SOE/EPP faculty (FT/Adjunct), ST and RES candidates, and P-12 mentors have successfully completed the 

training since its implementation in Fall 2024 (270 total).  [Thank you!] 
▪ Yearlong Residency – Status Update – Ms. Kepner 

o Total of 58 candidates have successfully completed the yearlong residency as of Spring 2025 (ELED, SSED, 
ARED). Currently, 10 ELED candidates finishing Res 2, with 19 in their Residency 1 semester, and 11 on track for 
the spring. 

o All entering freshmen (as of Fall 2024) are on the Residency Track; as of Fall 2027, all undergraduate candidates 
will experience a yearlong residency. More secondary candidates expected to pilot soon. [MAT continue on ST.] 

o All SOE/EPP candidates realizing increasingly higher summative in-classroom observational (STOT / TCDA) and 
final edTPA performance evaluations each semester. [See Data Report and/or SOE CAEP website for details.] 

o P-12 FEEDBACK NEEDED – One placement versus two across the experience (one per semester) – LIVE POLL 
 

P-12 Stakeholder Reports/Feedback/Comments/Questions 



The purpose for the EPPAC (taken from Policy 5100): 10.1. Educator Program Provider Advisory Council (EPPAC):  
 
Each EPP that offers a WVBE – approved EPP of study shall have an EPPAC comprised of representatives from college and 
university educators, teacher candidates, public school administrators and classroom teachers, and community representatives. 
The WVDE shall appoint a liaison to serve as a member of each institution's EPPAC. The liaison to the IHE from the WVDE shall 
serve in a nonvoting role. EPPAC serves as an advisory body to the EPP's chief officer in developing and reviewing all programs and 
policies for the preparation of educational personnel with the EPP. The EPPAC shall meet at least once a semester and shall review 
matters pertaining to the preparation and licensure of teachers, including the following: 

• New and revised preparation programs; 
• Admission, retention and exit criteria; 
• Pre-professional skills, including trauma-informed and social-emotional best practices, content specialization, and 

professional education assessments; 
• Educational technology activities and assessments; 
• Annual testing and supply/demand reports; 
• WVBE and national program reviews and findings; 
• WVBE educational preparation and licensure policies and statutes; 
• Recruitment of students; 
• Clinical and field experiences; and 
• Development of preparation of policies and programs for inclusion in WVBE self-study materials. 

 
Educator Preparation Program of Study Modifications — Substantive program of study modification (e.g. addition or deletion of 
courses, significant changes in course content or clinical experiences) must be submitted to the EPPAC for review. 





Fall 2025 EPPAC
Shepherd University
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Different Division, Different Name, Same Work…

Division of Instruction & Career Engagement, Office of Educator Development
• Dr. Traci Gregory - Director

• Teresa Bailey – Higher Education Liaison

• Electa Crowder – WV Grow Your Own and WV GYO Registered Apprenticeship; ECCAT and Paraprofessional 
Pathways

• Brooke Green – Teacher recognition and supports

• Donna Landin – Canvas

• Robert Mellace – Military Partnerships and Alternate Certification
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Residency MOUs

Agreement Addendum
WVBE Policy 8200 §12.4
If using an agreement provided by the vendor, care must be 
exercised to ensure that the agreement does not contain contractual 
requirements that are in violation of state statutes, such as any 
clause that requires a prepayment, the imposition of a penalty or 
termination charge should the LEA cancel the agreement, or the 
requirement that the LEA indemnify or hold harmless the vendor.  A 
sample of an agreement addendum is included in Appendix C that 
can be attached to any agreement to modify common requirements 
that are not acceptable. 
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Clinical Partnerships and Practice

5

Key Focus:

• Establish strong, mutually beneficial partnerships with P–12 schools.

• Ensure high-quality clinical experiences that prepare candidates to positively impact student learning.

Expectations:

• Partnerships are collaborative, sustained, and mutually accountable.

• Clinical experiences are co-designed to provide candidates with authentic, diverse, and rigorous practice 
opportunities.

• Programs and schools share responsibility for candidate development and P–12 student outcomes.

Connection to Continuous Improvement:

• Data from clinical practice informs program refinement.

• Partnerships support evidence-based decisions and ongoing adjustments.

• Strengthens alignment between preparation and workforce needs.



Quality of Candidates

How is the EPP working with the established partnerships to ensure candidates have authentic, diverse, 
and rigorous opportunities during their clinical experiences?

 Are the assessments being used aligned with expectations of both the EPP and the P-12 partner?

 Are the assessments given at appropriate times during the clinical experience journey?

 How are these data being documented?

What steps is the EPP taking with the P-12 Partnership to ensure candidate development and P-12 student 
outcomes?

 Are you staying connected with candidates after employment?

 Do you have data sharing agreements with P-12 partners to use unidentifiable student data to 
ensure program effectiveness?

How is the EPP ensuring workforce needs are met? 

6







Fall 2025 SU EPPAC  

Standard R4.1 Focus Group  

Survey Directions 
 
 

BEFORE THE MEETING [HOMEWORK]  
Please respond by 10/26/2025 
 

On the Padlet wall, you’ll find a survey tailored to your specific role (see below) asking you to answer 

questions related to CAEP Standard Component R4.1, entitled “Completer Effectiveness,” which states: 
 

The provider demonstrates that program completers: 

• effectively contribute to P-12 student-learning growth AND 

• apply in P-12 classrooms the professional knowledge, skills, and dispositions that the preparation experiences 

were designed to achieve. In addition, the provider includes a rationale for the data elements provided. 

 

By answering the questions on your respective survey (see below), you’ll allow us to gather information 

regarding: 
• How and when student learning growth is measured in your classroom(s) / school(s) / district; 

• How and when teacher performance is evaluated in your classroom(s) / school(s) / district; 

• What tool(s) and/or instrument(s) are used to document such measures;  

• To what degree our EPPAC partners perceive the efficacy of the contributions of completers from the EPP at Shepherd 

University on P-12 learners’ growth; and 

• To what degree our EPPAC partners perceive the ability of completers from the EPP at Shepherd University to apply their 

professional knowledge, skills, and dispositions in P-12 classrooms. 

 

 

 

P12 EMPLOYER (DISTRICT ADMIN) PADLET SURVEY:      EMPLOYER 
https://padlet.com/tkepner2/SU EPPAC F25 R41 Employer Feedback 

 

 

 

 

SU EPP ALUMNI PADLET SURVEY:         ALUMNI 
https://padlet.com/tkepner2/SU EPPAC F25 R41 Alumni Feedback 

 
 
 

 

P12 TEACHER (NON-SHEPHERD ALUMNI) PADLET SURVEY:   TEACHER   
https://padlet.com/tkepner2/SU EPPAC F25 R41 P12 Feedback    (NOT ALUMNI) 

 
 

 

EPPAC Fall 2025 Padlet Survey Video Guidance [Click Title to Open Video] 

Watch the brief “guidance video” above to see how: 
1. To identify your name / district in the Padlet (e.g., First Last BCS). 

2. To add your responses to the survey questions. 

3. To attach file(s) to the survey, as applicable (e.g., documents and/or audio or video responses).* 

4. Your responses will appear on the Padlet. 



 

*NOTE: You may add either documents and/or video or audio responses to supplement your multiple 

choice and/or written text responses to the survey in the “Attachment” area of the Padlet. Doing so is not 

required but will add value to your response and the data we collect. Nothing you submit will be used for 

any reason other than the purposes of data collection and analysis for the ongoing accreditation with both 

CAEP and the WVDE for the EPP at Shepherd University. 

 

 

DURING THE MEETING [CLASS WORK] 

We’ll take a look at the results of the surveys as they apply to the completers recently and/or currently 

employed within the SU EPPAC Partner Schools to identify any potential "Areas of Improvement” that might 

arise from the collective responses. We’ll also discuss the viability of any solutions brought forth at this time. 

(The meeting will be recorded for reference.) 
 

AFTER THE MEETING [HOMEWORK] 

If we identify multiple Areas for Improvement, you’ll be asked to reflect upon all the information provided and 

collected throughout this process: (1) the activities your employees/our graduates are asked to complete as 

well as their skill levels once they’re in their own classrooms, (2) areas for improvement (AFIs), (3) possible 

solutions, and (4) feedback on solution viability. I’ll send everyone copies of the final Padlet survey responses 

as they apply to the AFIs, as well as a copy of the recording of the EPPAC meeting from 10/29/2025. 

Once you’ve reviewed all the information, please use the Priority Form provided via email at the conclusion of 

the EPPAC meeting to indicate the priority in which any Area(s) for Improvement we’ve identified should be 

addressed by the School of Education and EPP at Shepherd University. 
 

 

SU EPPAC F25 R4.1 Padlet Survey Questions: 
 

Focus Group 1: P12 Employer 
 

Q1-8:  5 – Strongly Agree / 3 – Neutral / 1 – Strongly Disagree [Required] 

 

Q1:  Completers from Shepherd's EPP employed in our school(s)/district effectively contribute(s) to P-12 

 student learning growth. 

Q2:  Completers from Shepherd's EPP employed in our school(s)/district use assessment data to inform 

 instruction and improve student outcomes. 

Q3: Completers from Shepherd's EPP employed in our school(s)/district demonstrate strong content  
 knowledge and pedagogical skills. 

Q4: Completers from Shepherd's EPP employed in our school(s)/district apply professional dispositions 

 such as empathy, integrity, and collaboration. 

Q5: Completers from Shepherd's EPP employed in our school(s)/district create inclusive and equitable 

 learning environments. 

Q6: Completers from Shepherd's EPP employed in our school(s)/district engage in continuous professional 

 development and reflective practice. 

Q7: Completers from Shepherd's EPP employed in our school(s)/district communicate effectively with 

 students, families, and colleagues. 

Q8: Completers from Shepherd's EPP employed in our school(s)/district demonstrate ethical decision 

 making in classroom scenarios. 

 

Q9-13: Text Responses [Required] 

Q9: How do your teachers measure student learning growth? 

Q10: How do you determine whether a teacher effectively contributes to student learning growth? 

Q11: How and when do you measure a teacher's demonstration of professional knowledge? 



Q12: How and when do you measure a teacher's demonstration of professional skills? 

Q13: How and when do you measure a teacher's demonstration of professional dispositions? 

Q14  Attachment [Optional]* 

Q14: If possible, please upload a copy of and/or describe the tool(s) used to evaluate teachers and/or  
 students after finalizing this survey in the "attachments" area of the Padlet. Thanks! 

 

 

Focus Group 2: Alumni 
 

Q1: When did you graduate from the EPP at Shepherd University? [Month / Year] [Required] 

Q2:  Are you currently teaching within the same content area and/or grade level for which you received 

 training at Shepherd? [Yes / No] [Required] 

 

Q3-12:  5 – Strongly Agree / 3 – Neutral / 1 – Strongly Disagree [Required] 

 

Q3: I use assessment data to inform and adjust my instruction. 

Q4: I differentiate instruction to meet the diverse needs of my students. 

Q5: I apply my content knowledge effectively in classroom instruction. 

Q6: I demonstrate professional dispositions such as empathy, integrity, and collaboration. 

Q7: I contribute to measurable student-learning growth. 

Q8: I reflect on my teaching practices to improve student outcomes. 

Q9: I create an inclusive and equitable learning environment. 

Q10: I collaborate with colleagues to enhance instructional practices. 

Q11: I align my lesson plans with curriculum standards and learning goals. 

Q12: I engage in continuous professional development to improve my teaching. 
 

Q13-17:  Text Responses [Required] 

Q13: Describe a specific example of how you contribute to student-learning growth. 

Q14: How do you apply professional knowledge and skills in your classroom? 

Q15: What professional dispositions do you model for your students? 

Q16: How and when do you measure student learning growth? 

Q17: How and when are you evaluated by school and/or district administrators? 
 
Q18 Attachment [Optional]* 

Q18: If possible, please upload a copy of and/or describe the tool(s) used either to evaluate teachers and/or 

 examples of documenting student learning growth after finalizing this survey in the "Attachments" area 

 of the Padlet. Thanks! 

 

 

Focus Group 3: P-12 Teachers (Not SU Alumni) 

 
Q1-10:  5 – Strongly Agree / 3 – Neutral / 1 – Strongly Disagree [Required] 

 

Q1: I use assessment data to inform and adjust my instruction. 

Q2: I differentiate instruction to meet the diverse needs of my students. 

Q3: I apply my content knowledge effectively in classroom instruction. 

Q4: I demonstrate professional dispositions such as empathy, integrity, and collaboration. 

Q5: I contribute to measurable student-learning growth. 

Q6: I reflect on my teaching practices to improve student outcomes. 

Q7: I create an inclusive and equitable learning environment. 

Q8: I collaborate with colleagues to enhance instructional practices. 

Q9: I align my lesson plans with curriculum standards and learning goals. 



Q10: I engage in continuous professional development to improve my teaching. 
 

Q11-15:  Text Responses [Required] 

Q11: Describe a specific example of how you contribute to student-learning growth. 

Q12: How do you apply professional knowledge and skills in your classroom? 

Q13: What professional dispositions do you model for your students? 

Q14: How and when do you measure student learning growth? 

Q15: How and when are you evaluated by school and/or district administrators? 
 
Q16 Attachment [Optional]* 

Q16: If possible, please upload a copy of and/or describe the tool(s) used either to evaluate teachers and/or 

 examples of documenting student learning growth after finalizing this survey in the "Attachments" area 

 of the Padlet. Thanks! 
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(See complete breakdown by semester / per indicator below.) 

(For direct alignment between TCDA Dispositions and InTASC, WVPTS, and CAEP Standards, see Standards Crosswalk / above.) 
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Shepherd University EPP Cooperating Teacher Survey Data Overview [F23 – S24] 
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Shepherd University EPP Cooperating Teacher Survey Data Overview [F23 – S24] 
• This was a very positive experience for me personally, but I also think that it could be because of the wonderful student teacher that was placed in my classroom this year.  

• I generally feel like there's extremely limited contact from supervisors at Shepherd and from the student teacher's mathematics observer. I don't agree with the fact that the observer/supervisor from the 
university ONLY visits via video. There's no communication about how the student did the first placement, what they're working on, and no ability to give that supervisor feedback.  

• I think it would help for mentor teachers to at least meet/discuss the student and the program expectations instead of only receiving an email with attached documents. 

• My experience this year was wonderful. The supervisor from Shepherd was readily available, supportive, and kind. The student teacher was prepared, knowledgable, and organized. This has not always 
been the case in the past.  

• I enjoy doing this. I love having your students join our classroom community. 

• I have been doing this for several years and I have good experiences and interactions with the University and its student teachers. 

• It has and continues to be a good experience.  

• I believe the overall experience went well. There were quite a few emails to sift through with lots of information.  

• Overall, I thought it was great! I did not expect to receive any compensation for this, so I think it's wonderful SU provides something. However, I actually never received the $150 as offered. Perhaps I 
made an error somewhere. Otherwise, I found the experience to be very worthwhile.  

• It was a pleasant experience, but I was not given the opportunity to talk with her observer.  

• Overall, I had a positive experience.  

• I personally did not enjoy this placement due to the fact that I did not feel that my year long resident really gained the appropriate experience of what it is like to be a teacher. Due to the co-planning and 
co-teaching component of the year long residency, my student teacher NEVER took over the classroom for a full week all on her own one week let alone over multiple weeks. She was always hesitant to 
jump in and teach a lesson. I tried to talk her out of being in 5th grade for the second half of her placement but she insisted on staying in 5th.  

• I had a wonderful experience and would have another student teacher in the future.  

• Good 

• It's tricky for me to give a rating. My biggest concern the entire time was that I didn't feel confident that my teacher candidate was ready to become a teacher. I reached out quite a bit with concerns and 
tried to share my concerns on the STOT. It felt like my teacher candidate wasn't getting the support that he needed from the university. I wasn't quite sure where my role ended and where the university 
could have stepped in to help him more and motivate him to do more. Also, communication was a challenge. I wasn't a part of the email chain until December so I missed out on some information that 
would have been helpful (for example, the training video). Then, at the end of the year with the hours. It seemed like it was difficult for either of us to get a straight answer. I am friends with someone who 
went through the Shepherd program maybe 7-8 or so years ago (which is why I was eager to accept). When I shared things with her she was shocked that there was so little communication and 
monitoring of my teacher candidate compared to when she went through the program. 

• Fine. I still believe that students should do their elementary placement prior to secondary. 

• Everything went just fine.  

• I was surprised at the limited contact with the University supervisor, only contact was in person during the 2 observations. 

• I've been a cooperating teacher for many years, so I am comfortable with the process and know what to expect.  I also have a good rapport with Dr. Allen.  I know that I can reach out to him or Ms. Baker if 
I have any concerns or questions. 

• 7 

• It was a great experience.  

• Great 

• This is the second student teacher that I've had from Shepherd University, and both times have been a very positive and educational experience.  

• Fair 

• 10/10 

• It was an interesting experience. My student teacher lacked motivation to improve particularly in lesson preparation and classroom management.  I strongly feel after he knew he has passed EDTPA he 
could just coast through the actually teaching part because it was so little of his grade.  

• I had a good experience hosting a student teacher from Shepherd University. How ever her supervisor never came for a in person observation. 

• very enjoyable, learning experience 

• 9/10 

• I so enjoy having student teachers in my room. The year residency was a new thing to navigate and there were definitely some kinks, but I enjoyed it.  

• Favorable.  

• 6 
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Shepherd University EPP Cooperating Teacher Survey Data Overview [F23 – S24] 

 
Q14: What suggestions do you have for us to improve the student teaching experience for cooperating teachers? 

• The only part of the Student Teaching experience I did not like was that the supervisor was virtual. I do not think this was an effective way of supervising because she could not see the whole classroom or 
hear everything that was going on. 

• Make the elementary music placement longer - because of our spring break week and other professional days off it is really only a 5 week placement in terms of being front-facing with students. 

• Check in weekly, just a general statement of an email. 

• I wish they were with us longer. 

• Ensure the supervisor coming to observe is aware of the cooperating teachers schedules and adheres to those. Ensure their communication is correct instead of multiple emails on the same thing. Ensure 
they check the district calendar to ensure dates are correct when trying to plan an observation. 

• Better communication 

• Provide a clear timeline for taking over teaching. This may be something that needs to be completed with the supervising professor, student teacher and cooperating teacher.  

• None, once I got the checklist and expectations everything was clear and easy to manage.  

• Nothing obvious that comes to mind. 

• More time. 

• Some of the standards seem repetitive and or difficult to understand especially for a new teacher. I found myself struggling to explain them to my student teacher. Maybe examples or other wording would 
be helpful.                                                                                                                                                                                            

• I feel that in order to better assist the student teachers, especially those in the year long residency program that will be taking Dr. Johnson's course, the cooperating teachers be given a copy of the 
mandatory lesson plan format and rubric to better assist the student teacher.  I also feel that when student teachers are picking a specific assignment to present (ex Anticipation Guide) that the ability to 
change content of that assignment be allowed.   

• Better communication would make a world of difference. Emails with 10 different attachments are unclear and leave room for confusion. 

• I wish that the experience could be longer than 7 weeks-with this experience, and a student teacher that I had last year, at the end of the 7 weeks, I felt that some "light-bulb" moments were beginning to 
happen, and it was discouraging that they immediately needed to move on.  Additionally, as future music teachers, it would be beneficial for my student teachers to have the opportunity to conduct/perform 
a concert with my students, but a Jan-March does not really allow for that. 

• See above answer.  Additionally, there seems to be a small disconnect with the requirements for all student teachers verses content specific requirements. The guidebook is for all student teacher, but 
some content did not apply to my student teacher in her content area. 

• None that I can think of 

• Maybe facilitating a meeting between candidates and cooperating teachers before the start of the semester to discuss in person what expectations would be.  

• Require observers to visit the students AT LEAST one time in person. You can't get the full scope of their teaching just by watching online.  

• Having a student teacher for only 7 weeks (spring semester) was a little challenging because we had spring break to work around. It really was not adequate time to cover everything that needed 
completed.  

• I have have had decicted student teachers thus far that have informed me of all expectations for themselves and me.  

• more cooperating teacher need to understand the time investment required for 1 year residents 

• For the year long residency program, matching compatible cooperating teachers and residents is key. A bad matchup would make for a super difficult year for both.  

• Maybe try to streamline the information provided. Sometimes it was hard to figure out where I was suppose to fill things out and where I was just suppose to read. 

• I do not have any suggestions at this time.  

• More information on who is observing and what they expect while observing in terms of talking with student teacher or cooperating teacher.  

• I would like to have clarification/examples for the observation form.  

• For the future, I would suggest that it is a requirement of the cooperating teacher and student teacher to complete a weekly responsibility calendar so that each person knows what is their responsibility is 
each week. I would also like to suggest the the co-teaching stops after a certain amount of weeks due to the fact that co-teaching is not always at the elementary level as compared to secondary. Student 
teachers need the experience of teaching weeks without any support as if it were there own and time to reflect on their lessons. 

• I would like to have a clear schedule breakdown of what the student teachers are supposed to be teaching when. My student teacher was very organized and was able to share this information with me 
but, there may be other students in the future that do not have this organizational skills. (week 1 teach small group, week 2 small group and reading etc.) 

• None that I can think of  

• I think it would help if the professors were more involved in the field experience. My professor observed those of us in his charge and was able to adjust the instruction to match our needs. Plus, he was 
more familiar with our requirements so when he did observe, he was able to answer questions and be more informative to my cooperating teacher and to me as the teacher candidate. The field observer 
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was fine and wanted to be helpful but she really didn't know what my teacher candidate was required to do. I also think it would have been helpful if she observed at a variety of times during the day. 
Perhaps if Frederick County, MD is too far away, don't let the teacher candidates come here as a placement. I think it also would have been helpful if the field observer dropped in unexpectedly because 
she would have gotten a better idea of how unprepared my teacher candidate typically was. 

• Make sure evaluations for student teacher are emailed at the correct times. 

• My student teacher was confused on some of the paperwork, I would focus on making required documents and deadlines crystal clear in a time of very high stress for teacher candidates, finishing EdTPA 
& student teaching at the same time finishing other campus/course duties is difficult.  

• I don't think the rubrics used for evaluation are practical. The focus should be on planning and delivery of instruction. That has to happen before one can add in the other factors. 

• None 

• Much better classroom management  2. More time in the classroom  3. Higher Expectations  4. Less focus on EDTPA 

• Have suppervisor do an inperson visit and I think the evaluation document could be more relevant to Physical education student teachers. 

• to have them for a longer period of time 

• Really think about this residency. At the beginning the amount of course work required on top of student teaching responsibilities was a lot! 

• It never feels like enough time. Since my certification area is K-12, I only had 6 weeks with my teacher candidate. (We lost a week to Thanksgiving break) In the elementary setting, that does not provide a 
lot of time to acclimate student teacher's and allow them to gradually take over classes. My classes only come to music once per week. It may be helpful to adjust the halfway point in favor of the 
elementary placement....since secondary students often have class every day or every other day. 

• I student taught many years ago in another state (Michigan), but I did not have any requirements or obligations to my university other than creating a unit plan while I student taught. The classes on 
resume building, etc. happened BEFORE student teaching began. I feel bad for the student teachers having to go to class for 3 hours on a Wednesday nights, submit weekly HW to Shepherd, complete 
EDTPA....all while being expected to study our teacher manuals, standards, lesson plan and prep, grade papers, etc. I don't think a student teacher can be fully devoted to teaching while all of the 
university homework is being assigned. It pulled my student teacher away from what she should have been doing and that part was not a good experience. The rest of it was a good experience. I 
appreciated the communication, documents, emails, check-ins. 

 

Q16: Do you have any feedback on virtual supervision that you'd like to share? 
• I like in-person visits - I would not like to see it change to virtual. 

• It is really hard for a supervisor to see the relationship the student teacher has with students, as well as classroom managemnt. 

• You can only get 100% of a teacher by observing in person.  

• If the student teacher is getting what they need from the experience then it is working. I think the communication between the student teacher and university supervisor is key.  

• If this means that the student teacher would be observed virtually - I think in person is ALWAYS better. 

• "My student teacher had a university supervisor who was completely virtual and I feel that this was a severe injustice to my student teacher. Virtual observations will never be a good replacement for 
actual, in-person evaluation. A camera system that malfunctioned more than half of the time does not catch student behaviors or up close interactions. The sound quality was spotty at best, leaving it hard 
to truly evaluate the student teacher while giving instruction and working with small groups. Likewise, an online evaluator doesn't have the opportunity to talk to students, check on the organization of the 
student teacher, or communicate with school professionals about the student teacher's progress. I feel that my student teacher was actually unfairly evaluated at one point in time because of the virtual 
supervision because the supervisor did not have the opportunity (or did not make the time) to talk to me as the CT and check on where my particular students were and what individual learning needs they 
might have. Additionally, when it came to applying for teaching jobs, my student teacher actually had a hard time finding SU education faculty to write her the needed 2nd letter of recommendation 
because they said they hadn't see her teaching in the classroom. One would think that the university supervisor would be a good option for this, but the virtual supervisor also expressed concern with 
writing the letter as they felt it would be better if it came from someone who had seen the student teaching in person.   

• I was VERY unimpressed with the use of virtual supervision throughout the entirety of the student teaching experience. As a Shepherd University graduate, I had a wonderful working relationship with my 
university supervisor and really appreciated being able to meet and talk with him in person. It is a shame that my student teacher did not have this same opportunity. I strongly believe SU needs to rethink 
the strategy of using virtual supervisors moving forward. If this type of supervision were to continue, I would likely no longer recommend SU to individuals looking to become science educators. It is also 
possibly that I would decline to host a student teaching candidate in the future if I was still going to be the only person observing the student teacher in person. " 

• If this means that a student teacher gets evaluated by a university supervisor only virtually and not in person, I think that is not really helpful. There is a lot to see in an elementary classroom, and in-person 
evaluations are the best.  It is also helpful for the cooperating teacher to meet the university supervisor in person. Having a supervisor available for email or a question on a Google Meet is fine, but a 
virtual observation is not really that helpful. 

• There is absolutely no contact with the supervisor to mentor teacher if it is virtual. 

• All I got told from my student teacher is that the supervisor praised him and said he did wonderful; I think there were things he needed to work on but there wasn't really an opportunity to discuss anything 
with the university to get on the same page or help to support the student teacher together with targeted feedback. " 
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• Virtual supervision does not allow for an overall experience. There are often factors that are not able to be observed from a virtual point of view.  

• I am not sure what youmean by virtual supervision. 

• Most of our supervision has been in person 

• I think that in-person supervision would work best for all. When my student teacher was being observed, the observer was limited in how much of the room they could see. I think getting the whole 
classroom experience would be most beneficial for feedback to the student teacher. 

• It was very difficult for the supervisor to see and hear all that actually happens in the classroom. It is important for them to observe in person.  

• It might be nice on an occasional basis or to help with maybe a "check in" here or there but it should not be the only form of observation. I think it would be too difficult to get a clear idea of how the student 
teacher is performing. 

• Not in favor... 

• After teaching virtually I can't say I recommend this. There is so much nuance to teaching that would be missed.  

• I'm not a big fan of anything virtual.  I believe that seeing people face to face and observing body language and facial expressions clearly is important. 

• It doesn't provide a full picture of what is happening in the room or allow for a conversations between all parties.  

• I feel that an in person visit to observe the student teacher is beneficial to the student teacher. 

• I just don't think you can see enough and get a true feel of how the class/student teacher was doing.  But, I understand it's the only option soetimes. 

 

Q17: Do you have any additional feedback you would like to share? 
• Thank you for being a great University to work with! 

• Again, the experience was good for me. My student teacher was prepared and me and my students enjoyed having her as part of our class.  

• Thank you for asking me to be a cooperating teacher this year. I would definitely do it again. I enjoy working with young people, but also find it helps me be more evaluative with my own teaching. Thanks. 

• I feel like there's not much reciprocity and the lack of community to the cooperating teacher/lack of inquired feedback about the student makes it feel like the university doesn't actually care what we think. 
Just fill out an online form and we don't need to hear from you is the general vibe received.  

• It would be nice if student teachers were fluent on the technology we use in the classroom. For instance, all K-2 classrooms in Berkeley County use Seesaw to create and use lessons. being familiar with 
that platform would be beneficial.  

• It has been a wonderful program where the cooperating teacher and student teacher both learn from each other.  

• I'm happy to continue hosting student teachers from S.U. 

• For the year long residency program, matching compatible cooperating teachers and residents is key. A bad matchup would make for a super difficult year for both.  

• I would like to see Shepherd become a more organized University where the students have details and knowledge about assignments and requirements. A lot of things change throughout the semester 
and those changes are communicated in a late manner majority of the time. I personally need a break from hosting any resident teacher so I really hope details and organization can be better for the next 
classroom teacher that decides to host a student teacher or any ped student.  

• I think I covered most of it in it #14. I think it might also be worth it to take a look at the STOT and ensure that it gives you information that you actually want. I'm not sure that rubric really matches the 
experience of a teacher candidate. It was sometimes very vague and very hard to apply to situations in the classroom. 

• Student teacher was well prepared.   

• If student teachers miss more than the allotted days, they need to make up the time. 

• Much better classroom management  2. More time in the classroom  3. Higher Expectations  4. Less focus on EDTPA 

• Be sure professors understand the difference in a regular student teaching placement and a residency!  Some seemed to have a hard time adapting their course work/class to the residency format.  

• It was difficult when I expected to have 3 more weeks with my students teacher in December- to wrap up rapport with the class, allow my student teacher to have time to solo teacher after all of her 
Shepher Requirements/projects/HW were completed. And suddenly we received an email from Shepherd saying she could be finished the next day. It was very abrupt and unexpected. 
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Qualitative Survey Responses (F24 – S25): 
 

Q13: How would you rate your overall experience as a cooperating teacher with Shepherd University? 
• 9/10 

• I had a great experience, but I think student teachers need to spend more time in the classroom. 

• I thoroughly enjoyed being a cooperating teacher. 

• good 

• There were many attachments to look over. Having one document with everything would be nice. That way the student teacher can just hand us that one 
document of everything. Not having to look at syllabuses for what they should be doing during their student teaching time.  

• Mr. Engle was a great student teacher. He was well prepared and did an excellent job.  

• It was very pleasant, and communication between myself and the university was clear and meaningful. 

• It was generally a positive experience. I could have used another reminder of deadlines for the STOT as I think I may have missed the first midterm 
deadline. 

• I had a great experience.  My student teacher was excellent.  The contacts from Shepherd were helpful and answered any questions that I had. 

• Overall, it was successful. I hosted a very capable student teacher who did well and required minimal input. 

• My student teacher was well prepared for his experience.  

• Excellent 

• Very good this year.  I had a good student teacher this time around. 

• Great experience with my student teacher and Shepherd 

• It was a great experience. 

• I would rate it as excellent.  Clear expectations and guidance was established.  Follow up emails and communication were fine in a timely manner.   

• Excellent experience.  

• This year it was a great experience 

• Minimal contact but I have no complaints.  

• Positively 

• I had a very enjoyable experience hosting my student intern this year! 

• 10/10 

• Ive been working with the university for years now.  Everything seems fine. 

• it was fine 

• Great! 

• Good 

• It was adequate  
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• "As a Shepherd graduate myself, I was initially excited and very hopeful for this experience.  I realize this is the first year for the year-long residency 
program, but I feel it was disjointed and confusing.  

• This teacher candidate was less prepared than others that I have worked with from many different universities. She was not able to explain some of the 
requirements to me herself and seemed to have very little content knowledge in language arts. She explained that she often had to contact her advisor 
because the expectations were also unclear to her. The requirements of the EdTpA project seemed to require a lot of time and created a lot of stress during 
the semester in which she should have assumed full responsibility of the classroom and planning/teaching.  

• The student teaching website was down and when I contacted Ms. Baker about this, I never received a response.  

• On a positive note, the supervising teacher (Mrs. Mumpower) who was assigned to us was very friendly, helpful, and understanding. She indicated that she 
also had many questions about parts of the program.  

• Being placed in a year-long residency should have provided the teacher candidate with MORE time to learn and grow as a teacher. From what was shared 
with me by the teacher candidate, she was still required to complete quite a bit of classwork and projects that detracted from her time and ability to grow in 
her understanding of classroom management, planning, and instructional strategies while she was in the classroom with me.  

• Once she began working on her EdTpa project during the second semester, she was not able to continue with the overall planning and teaching that could 
have been taking place. In all, she was only able to complete three weeks of complete classroom takeover. This is much less than what all my other teacher 
candidates (from any school) have completed in the past.  

• The year-long residency seems to be a good idea in theory; however, it appears there are many questions and logistics that need to be figured out in order 
to make it a more successful program. " 

• The communication was consistent and clear.  

• Always a pleasant experience.  

• No issues to speak of. 

• Good!  Lots of support from university supervisor with issues that occurred.  

• Good 

• 7/10 

• The student teacher and I worked well together.  I was disappointed by the lack of  
apparent support from his supervising teacher.  I literally met her the first time on 
 "a whim" and it was for approximately 3 minutes. 

• I felt communication needed improvement.  I emailed a few times without response 
 or the response was too late.   
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Q14: What suggestions do you have for us to improve the student teaching experience for cooperating teachers? 
• Wish I had them for longer than 7 weeks.  

• Student Teachers need to be in the classroom longer! 7 weeks is not enough. 

• From my experience with my 2 student teachers so far, I feel the students need more support and guidance for class management and teaching the 
behaviors/procedures that we use in real world classroom experience. We could have used more time to develop some of those things. 

• I would just ask for more guidance regarding the expectations from the SU Education Program, when hosting a student teacher. 

• I have always been a fan of having the student teachers start a placement or at least spend the first 10 days in the opening of a school for the school year to 
see gradebooks, classroom management, learning management systems, lunch/cafeteria expectations, etc. 

• It might be a good idea to have the student teacher observe at the school at least one time prior to the student teacher placement. 

• I do not think the EdTPA is effective.  I think it is too much for the student teachers and doesn't help them become good teachers. 

• Maybe more of a guideline of what exactly they want their student teachers to experience in the field 

• A pay raise. Comparing the amount of tuition the student pays and the stipend the cooperating teacher receives, the ratio is unbalanced.  

• Do give update dates for Spring semester deadlines 

• My only concern were the visits. My intern was never aware of when she was being observed.  I feel it should have been communicated more clearly. 

• For year long have students here with the school calendar as far as starting and breaks.  

• They need more time in the field in one location, not two separate locations 

• Provide a timeline of expectations for student teacher for cooperating to follow   

• Please place students who are perusing position in that grade level with appropriate teachers ( ie my student intern was not interested in teaching in my 
grade level yet it was her final teaching internship 

• More contact with the supervisor.  

• Maybe more one on one conferences with just the cooperating teacher and then exit conference with all parties.  

• Make students know the expectations before starting, such as dress code, time to show up at school, being prepared and not rushing to get everything done 
last second.  

• Maybe a group meeting of students teachers, advisors, and cooperating teachers before the semester to get to know everyone a little better, discuss ideas, 
ask questions, etc. 

• The biggest suggestion is direct and immediate communication with supervising University staff.  In my opinion, there was a major lack of support for me 
and my student teacher with the supervising teacher/course instructor.  

• Better communication 
 
 

Q16: Do you have any feedback on virtual supervision that you'd like to share? 

• I am not sure how that would work with the expectation of coteaching and taking turns leading the classroom, as outlined in the cooperating teacher 
training? 

• XXXX was doing a great job so I think the virtual supervision worked. I would imagine if a teacher was struggling they would need more in person support.  
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• I'm not sure what you mean for virtual supervision so I can't really speak on that.  I definitely think it was super helpful to have the supervisor in person for 
feedback.  We did a video recording for the first lesson and learned more from the 2nd visit in person I think. 

• Do you mean virtual from the University?  You don't mean a virtual cooperating teacher, right? Honestly, my student teachers generally come to me 2nd 
(middle school first).  They have been well-prepared by the time that I see them.  I guess that virtual supervision from Shepherd would work.  I'm old-
fashioned, though.  I prefer face-to-face interaction when possible. 

• My student had a virtual supervision, and I had a virtual chat with his professor. It went very well both times.  

• When virtual supervision is applied there are numerous matters that can not be detected. Some matters that may not be detected are the overall 
atmosphere within the classroom, student classroom entrance and exit greetings/interactions, areas of the classroom in which instructions or activities are 
taking place can be hard to fit into virtual view, in addition student responses and behaviors can be different when a visitor is in the room. A student teacher 
needs to be able to experience how to manage their students when a visitor is in the room. 

• I think in person works better. 

• We saw how virtual worked during the pandemic. 

• A quote from the SU student teacher, “This doesn’t matter. It’s just checking a box. I am going to pass.” That attitude was portrayed in the actions of the 
student teacher. It was a disappointing experience for me. I have had several amazing student teachers come from SU.  

• I would be willing to try it 

• I would prefer in person 

• I just feel that this does not allow for real relationship building and communication. It is important to have the in-person meetings, because it is more 
consistent with how faculty plan with one another in real life 

• Virtual can be a good tool to use but should not replace in person supervision or instruction. 
 
 

Q17: Do you have any additional feedback you would like to share? 
• Looking back, I feel like I would have adjusted what classes she took over to give more of a chance for experience with younger and older as we didn't add 

on the oldest classes until the last week.  It is a lot to get in and tweak with spring break being in there and finding bearings with the kids. 

• I enjoyed working with XXXXX, he did an excellent job. 

• Yes, implement the residency program in one location, not more than one location. 

• I feel the supervisor visits should occur closer the the beginning and the end. The visits were scheduled at the end and only 1 wk apart.  Expectations of 
student interns should stress professionalism as if they are interviewing for a position at the school. 

• Please make sure you are addressing the literacy changes that are occurring in public schools with the current practices. This teacher candidate had very 
limited knowledge of the science of reading and current best practices in literacy instruction.  

• I enjoy working with students from Shepehd:) 

• I would be interested in supervising another student teacher, but need more communication with the University instructor. 
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SU EPP Co-Teaching Training Module 
Fall 2024 – Summer 2025 

 
Between Fall 2024 and Summer 2025, a total of 197 EPP faculty (full-time and adjunct), P-12 faculty, and teacher 
candidates were provided the Co-Teaching Training Module by the Shepherd University EPP. One P-12 faculty member 
opted out of completing the training and did not receive the associated stipend in Spring 2025. Another P-12 faculty 
member attempted the training in Fall 2024 with a score of 70% due to missing components but did not respond to 
multiple communication attempts regarding the need to finalize the module; the stipend had already been processed and, 
because the faculty had completed the WVDE-mandated training for Residency mentors, no further attempts were made 
by the SU EPP. All other EPP-based and public-school faculty as well as all teacher candidates completed the training as 
required, resulting in a 99.25% overall pass-rate for the Co-Teaching Training for the 2024-2025 academic year 
(including Summer 2025). 
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Careers in Teacher Education: Get ExC.I.T.E.d About Shepherd 

March 24, 2023 

Registration / Attendance 

• 32 High School Students Registered / 8 High Schools Represented
o 3 Individual Students (Barbara Ingram School for the Arts, Washington County, MD; Faith Christian Academy,

Spring Mills High School, Berkeley County, WV)

o 11 Students (Frederick High School, Frederick County, MD)

o 14 Students (Hedgesville High School; Martinsburg High; Musselman High; Berkeley County, WV)

o 4 Students (Jefferson High School, Jefferson County, WV)

• 24 High School Students Attended with 3 Adults (2 Counselors / 1 Parent)
o 24 May 2023 graduates / 12 submitted applications = 3 accepted as of 11/8/2022

o Multiple 2024 Graduates also submitted applications / to be processed after 2023 graduates

• 15 High School Students Returned Surveys

Session Experience Ratings (5 Point Scale) 

• 4.73 Meet & Greet, Program Overview, & Admissions Information

• 4.47 Attending Classes (Austen Showen and LeAnn Johnson)

• 4.47 Specialty Area Focus Groups (JB Tuttle, Tracy Nichols & Peg Swisher, Rhonda Hovatter & Julia Tracy,

Karen Adams, Rachel Krantz)

• Pictures with JC the Ram and Rambo Canceled due to Weather
• 4.87 Chat and Chew Lunch with Current Teacher Candidates (Tips for College Success)

• 4.87 Residence Hall Tours and Residence Life Information (Jera Bassett, Olivia Gill, Breigh Glover)

• 4.60 Commuter vs. Residence Panel Discussion (Jera Bassett, Olivia Gill, Breigh Glover)

• 4.87 Campus Tour

Interest in Teaching 
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Interest in Attending Shepherd University 

Qualitative Responses 

• What was the best part of your day at Shepherd?
o Tour

o Talking with the professor [in] my field

o I enjoyed getting to meet the Delta Zeta president and talking to her about Delta Zeta.

o Touring

o The first “class” we attended about special education and stuff.

o The chat and chew.

o The whole tour

o Viewing the forms and learning more about the programs

o Meeting the students

o Getting to meet new people and getting to know the instructors.

o I really enjoyed being able to talk with education majors who had experience with the education program.

o Meeting with the Mathematics teacher

o Seeing what college will be like and meeting the people there.

o Learning about all the opportunities at the school

• What things did you learn about becoming a teacher candidate that you didn’t know before?
o It’s not that hard to become one

o That you need to be much more prep[ared] before you say something

o I knew a lot of which they talked about, it was a good refresher course!

o There’s a lot of opportunities

o Elementary Education takes more classes than any other education program

o All the different programs I can enter

o That you have to take a test called “practice” [Praxis]

o You get to do a yearlong residency

o Taking classes that I need for this concentration.
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o I learned that teachers need to take the Praxis before they can continue to student teaching and that I

need to have above a 2.75 GPA to be a part of the education program.

o The 4+1 plan was very valuable information from today

o The courses that I will have to be taking.

o Pues aprendí de todos un poco pero lo que más me llamo la atención fue el derecho donde nosotros

teníamos que decidir si es bueno o malo. [Well, I learned a little from everyone, but what caught my

attention the most was the law, where we had to decide if it was good or bad.]

• Please share any other comments you have.
o Everyone is so nice and I loved the whole thing. Thank you for making this happen for me and everyone

else!!

o My experience was amazing! I am planning to come to Shepherd after I finish up at Blue Ridge and end

my schooling at Shepherd.

o I enjoyed going to the event, and think it is a great way to help people see what their future will look like if

they decide to go be a teacher at Shepherd.

Special Thanks to the following KDP Student Volunteers for making the day possible: 

• Olivia Gill

• Emily Baker

• Caden Currence

• Julia Bivens

• Karli Hepner

• Kayla Landsberger

• Summer Whetzel

• Taylor Alpy
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Careers in Teaching / Education: Get ExC.I.T.E.d About Shepherd! 

April 25, 2025 

Registration / Attendance 

• 47 High School Students Registered / 10 High Schools Represented
o 5 Individual Students (Boonsboro, MD; Boyd J. Micheal III Tech High School [MD]; Greencastle-Antrim, PA:

Clarke County, VA)

o 5 Students (Frankfort High School / Mineral County, WV)

o 27 Students (Frederick High School, Frederick County, MD)

o 10 Students (Hedgesville High School; Martinsburg High; Musselman High; Berkeley County, WV)

• 27 High School Students Attended with 6 Adults (4 Counselors / 2 Parents)
o 3 May 2025 graduates / 1 submitted an application, was accepted, and submitted deposit; Admissions is

following up with the remaining 2 who are eligible with application fee waivers.

o 11 May 2026 Graduates submitted "Inquiry Cards” / Admissions will follow up accordingly.

• 9 High School Students Returned Surveys via MS Forms
o Frederick High School students were unable to access the electronic form; they submitted a letter with

feedback instead (see below).

Session Experience Ratings (5 Point Scale) 
• 4.78 Meet & Greet, Program Overview, & Admissions Information

• 4.78 Attending Classes (Austen Showen and LeAnn Johnson)

• 4.89 Specialty Area Focus Groups (Jason Allen; JB Tuttle; Tracy Nichols, Robert Monahan, & BB Mitchell; Rhonda Hovatter &

Julia Tracy; David Modler; David Modler)

• 4.78 Chat and Chew Lunch with Current Teacher Candidates (Tips for College Success)

• 4.89 Residence Hall Tours and Residence Life Information (Jera Bassett, Olivia Gill, Breigh Glover)

• 4.56 Commuter vs. Residence Panel Discussion (Jera Bassett, Olivia Gill, Breigh Glover)

• 4.78 Campus Tour

Interest in Teaching 
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Interest in Attending Shepherd University 

Qualitative Responses 

• What was the best part of your day at Shepherd?
o Learning about the English program.

o Focus groups

o Talking about Physical Education

o Walking around the campus

o Talking and touring

o Touring

o Getting to see the campus

o Just the tour in general it was nice to see the programs available

o Getting more information about Potomac place and meeting my future professors and hearing experiences from

college students

• What things did you learn about becoming a teacher candidate that you didn’t know before?
o Not much

o The pay isn’t as bad as people make it out to be

o Male Teachers get hired quick in elementary

o How much easier it is to get into the programs

o What all you have to do

o How many courses you have to take

o How many hours you have to field in order to get the degree

o How much work you really have to put into it

o The classes you have to take

• Please share any other comments you have.
o Very nice people

o I love how nice the dorms are and how pretty the campus is and how wonderful the people are

Special Thanks to the following KDP Student Volunteers for making the day possible: 

• Ian Duckstein

• Ashley Anderson

• Avery Abrego

• Tyler Carpenter

• Wendy Dillow

• Sarah Ward

• Adela Kasekamp

• Brianna Martin
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SU EPP Mid-Point / Exit / Final Survey Demographic Questions 

1. I am a/an…
• Undergraduate Student (BA)

• Graduate Student (MAT)

2. My specialization area is...
• Elementary Education [Multi-Subjects K-6]

• Art Education [PK-Adult]

• Biology Education [9-Adult]

• Chemistry Education [9-Adult]

• English Language-Arts Education [5-Adult]

• General Science Education [5-Adult]

• Mathematics Education [5-Adult]

• Mathematics Education (5-9) [Endorsement]

• Music Education [PK-Adult]

• Physical Education [PK-Adult]

• Social Studies Education [5-Adult]

• Social Studies Education (5-9) [Endorsement]

• Spanish Education [5-Adult]

• Family and Consumer Sciences (FACS) [5-Adult] MAT ONLY

• World Languages [5-Adult] MAT ONLY

SU EPP Exit Survey Demographic Questions 

23. Did you complete the majority of your program as a full- or part-time student?
• Full-Time

• Part-Time

24. What is your gender?
• Female

• Male

• Transgender

• Non-binary

• Prefer not to answer

25. What is your age?
• 20 years old or younger

78



• 21 to 25 years old

• 26 to 30 years old

• 31 to 40 years old

• 41 to 50 years old

• 51 years or older

26. What is your ethnicity?
• Hispanic or Latino

• Not Hispanic or Latino

• Prefer not to answer

27. What is your race?
• American Indian or Alaska Native

• Asian

• Black or African American

• White

• Native Hawaiian or other Pacific Islander

• Prefer not to answer

28. Are you an International Student (i.e., not a US citizen or permanent US resident)?
• Yes

• No

• Prefer not to answer

29. Did either of your parents/guardians graduate from college?
• Yes, one of my parents/guardians graduated from college.

• Yes, both of my parents/guardians graduated from college.

• No, neither of my parents/guardians graduated from college.

• I don't know.

30. Please provide your PERSONAL EMAIL ADDRESS. This address will be used to contact you for the Alumni surveys at the end of your
first few years of teaching. (You will be able to OPT-OUT at any time, but your feedback will continue to be valuable.)
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DEMOGRAPHIC INFORMATION 

EMPLOYER SURVEY RESPONDENTS 

[2023 – 2025 / N = 38] 

Respondent Type = Other* (Please Specify) 
• Human Resources Senior Manager

• Human Resources

• Teaching and Learning Coordinator

• Assistant Superintendent

• Teaching and Learning Coordinator

• Teacher & New Teacher Mentor

• Diversity Recruitment & Retention Specialist

• Teacher Induction Supervisor

• Deputy Superintendent for Instruction

• Coordinator in Teaching and Learning

• Executive Director

• Chief HR Officer (in conj w/curriculum specialist & academic coach)

• Director

• Assistant Principal

• Assistant Principal

• Human Resources
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Q24: What could the EPP at Shepherd University do to improve the preparation of our candidates? 

• Provide more resources to the candidate prior to student teaching so that when they go to prepare their own lessons they have a
wealth of resources to pull from and do not only rely on the cooperating teacher for resources.

• Have them do 3 weeks at beginning of school year to see how we open, and then 3 weeks at end of school year to see how we
close. 6 weeks straight is too long. Break it up!

• Better communication between the supervisor and the candidates.

• In a music classroom - basic maintenance and repair of the common instruments is extremely beneficial.  Perhaps offering a class
on this would be helpful to your students as they enter the classroom.  There is rarely a day where I do not have to "fix" an
instrument.

• Practice using premade curriculums. Teachers do not develop their own lessons all the time.

• Cut down the course load of students while they are participating the year long residency

• Specifically from a science education standpoint - there is a huge gap between what is being taught and what is realistic in this job.
I have had multiple student teachers or pre-student teaching students and all of them come to me with little to no experience
planning and implementing a laboratory activity in the classroom. The recommended standard for science teachers is a classroom
experience that is 50% lab based. Not preparing students in this area of special practice as a science teacher is a HUGE failing on
the part of Shepherd University.

• Any additional practice the choral ed students could have selecting music for various ensembles, and putting together a game plan
to approach a new piece of music with students would be beneficial.

• My student teacher was as prepared as she could be. She was branching out to a different grade level with her experience with
me, and she had a lot of questions at the beginning, but she took her role very seriously and jumped in with both feet. I guess
something Shepherd and other colleges could do to improve preparation of teacher candidates would be to remind them that this is
a learning experience and there will be bumps along the way (and there will be bumps as a teacher, as well), but you focus on
learning from your mistakes and find the positive in situations. Also, student teachers here at Shepherd and at Shenandoah need
to be reminded that there are different ways you speak to 5 year olds as compared to 10 year olds, but you always need to
remember that you are the teacher. Again, thanks for the opportunity! I enjoyed my student teacher and I know she will be a great
teacher!

• Make clear expectations;

• My student teacher seemed to think full responsibilities (grading, communication, planning) weren't his full responsibility. I
understand that they ""could"" be TIR's getting paid and their not. It kind of felt like ""I am not going to do more than the bare
minimum if I don't have to. I'm not getting paid to be here."" "

• I feel all students have come to my classroom ready and eager to jump in and do their best.

• less time on 5 page lesson plans and more time on lesson research!

• I didn't get my teacher candidate until well into our second semester. She commented on how she struggled to build connections
with students due to this late arrival.

• Emphasize classroom management and parent teacher conferences

• Better communication between all parties involved. I don't know if hosting an in person meeting at the university with all parties
involved would help or not but there is a lack of understanding of university assignments, due dates of assignments, due dates for
observations, and information that would be helpful in planning a successful student teaching experience.

• Candidates need to know what their assignments are going to be and professors need to stick to the syllabus they created and if
they could provide all instructions for assignments in a timely manner so that student teachers are not stressed by university
assignments while trying to focus on bettering themselves in the classroom setting. It also needs to be made clear to candidates by
the university about where they are allowed to work on the edTPA. I found that my candidate spent all day for WEEKS on her
personal laptop working on all the components of the edTPA in the classroom. I found that while she was working on the edTPA
she was completely disengaged in the classroom environment which caused a lot of tension between us because I didn't know
what the expectation was. I also found that she was not willing any extra effort outside of contract hours. Communicating between
myself via email or text would take her DAYS to reply, I do not find that to be professional at all or a way to establish a working
relationship with a colleague. Unfortunately, it will be a long time before I say yes to hosting another candidate because I was not
impressed by the work ethic of my candidate.

• I'm unable to make a comparison because I've only observed other teacher candidates briefly. This was my first experience with a
teacher candidate. Before I get to my final point, I want to say that this rating scale was SO much more meaningful to me than the
STOT. I think this needs to be used more than just at the end of the experience. I think it would reveal more information about what
teachers are expected to show in the classroom. My final point is this. I am very uncomfortable because I hate to be negative. I feel
like my answers on this survey are very negative. I don't feel that my experience was all bad. There were many moments where
things went well and I wouldn't have let this experience get to a point where my students were negatively impacted. So, when I
think about that, I want to go back and make everything seem like it was perfect. However, the biggest frustration for me was that I
constantly felt like I was the one forcing my teacher candidate to want to be a teacher. Like it was my idea to bring him here and
make him do this experience. Even when he worked with 2 other teachers (we are departmentalized), after a week, they were
saying the same thing to me unprovoked. It was tough because in my mind, he should have wanted to take advantage of every
opportunity and wanted to try new things. That just never happened. I do know that he is one student out of many so I'm definitely
not saying that everything needs to get shut down. However, maybe at the very least, there needs to be more monitoring of teacher
candidates when they are in the field. Even though I've given more suggestions, I think that's the one that is most important to me.

• Would prefer the timeline for EDTPA class have a timeline that made it easier for students to concentrate on student teaching.  Not
sure how to accomplish that.

• I would like to see time being spent helping them access lesson resources. My candidate was wonderful but had no experience
with elementary resources - there should be an elementary methods course.
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